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I. Intro to Basic Comp 
There are three types of Basic Composition offered by the Writing Program: English 100, 100R and 100G.  
These courses prepare students for Expository Writing (355:101).  Students have been placed into one of 
these 100-level courses through a combination of their SAT scores (typically 450 – 550 on the Critical 
Reading SAT) and placement tests in reading and “sentence sense” or grammar (scoring 160 – 170 out of 
181, with 163 the cut-off for the 100R or 100G placements). Students may also arrive in 100R or 100G by 
successfully completing English 098 or EAD II.   
 
100 (Basic Composition)  
The English 100 course is a 3 college-credit course that meets twice per week.  Students are assigned a 
letter grade.  At the end of the semester, students must receive a grade of “C” or above in order to pass 
the course and enter Expository Writing (101). 
 
100R (Basic Composition with Reading) and 100G (Basic Composition with Grammar)   
The English 100 and English 099 combination is a 4.5 credit course that meets three times a week: 3 of 
these credits are college-credits and count towards graduation; the remaining 1.5 are E-credits for 099 
appear on the transcript and count toward a student’s full-time status but do not count toward 
graduation.  Students placed in 100R require additional practice with reading comprehension as shown 
by their reading placement test scores.  Students placed in 100G require additional work with grammar 
based on their placement tests.  Roughly one-third of the course will be spent focusing on reading 
comprehension (the “R” of 100R) or grammar (the “G” in 100G).  As with 100, students are assigned a 
letter grade for the 100 portion of the course and must earn a “C” or above in order to pass the course 
and enter Expository Writing (101).  In addition, they must pass the “R” or “G” portion of the course 
(099), graded pass/fail, which has focused on reading comprehension or grammar.   
 
Please Note: If you are teaching a section of 100, do not allow students in your class who are required to enroll in 
099.  These students must register for 100R.  
 
It is important to remember that 100 is preparation for 101.  The best preparation is practice in writing 
college essays.  We can neither hold students to the standards of 101 nor teach an ‘easy’ class in order to 
‘help’ them: the first holds them to a standard they are not prepared for and the second does not 
adequately prepare them for that standard.  Striking a balance between the two is the trickiest part of 
teaching 100 and 100R.  Knowing who the students are in Basic Composition can help us design a 
course that meets their needs.   

Basic Composition Students: Who Are They? 
Students placed into 100, 100R and 100G are a diverse group.  Many of them come into the class with 
low self-confidence in their writing abilities -- an anxiety exacerbated by the their placement in a 
“remedial” class.  Some of these fears about writing are connected to their lack of experience in reading 
or in thinking and writing about abstract concepts.  Other students find themselves unprepared for the 
tasks that will be assigned to them, and may not have acquired or been introduced to the sorts of study 
habits required to succeed in college.  Basic Composition courses also have many students for whom 
English is not a native language.  These students may be more adept at conceptualizing ideas than some 
native speakers but they have greater difficulty expressing their ideas clearly in written English.  Finally 
some students are placed into Basic Composition because they have difficulty on standardized tests.  
These students may initially resist being placed into 100 and may not have a lot of difficulty doing the 
work.   
 
Despite this diversity, Basic Composition students are much like those we encounter in 101 in terms of 
their experience with reading: they have seldom encountered the types of prose texts we ask them to 
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engage with, and the writing tasks required of them in high school have centered around summary and 
reaction rather than engagement and analysis.   The biggest difference between 100 and 101 students 
may be that 100 students usually recognize that they need to improve their writing. 

Relationship between Expository Writing and Basic Composition 
There are now few practical differences between 101 and 100-level courses: both courses require 5 
papers, a midterm exam, and a final exam.  The main differences are that 100 gives students two days 
for the midterm and final, we accept 4-page papers on early assignments in 100, and the readings are a 
little shorter and more accessible than 101 readings.  
 
The main differences between 101 and 100 is in the population taking taking the course.  Students who 
initially place into English 101 often do not know how to construct an academic argument and may not 
have read the sorts of essays we ask them to read, but they are usually stronger readers and have more 
experience in reading, writing, and conceptual thinking than 100-level students.  English 
100/100R/100G students, on the other hand, often have difficulty reading complex texts and 
recognizing nuanced distinctions, so their writing is often imprecise, vague, evasive or clichéd as a 
result.  They need more guidance with the formal aspects of writing, including correctly constructing 
complex sentences, paragraphing, making transitions, and logically developing their ideas.  They may 
also have not acquired the kinds of general study habits and working practices necessary for successful 
college-level work.  Because of their lack of experience and practice, 100-level students can easily 
become overwhelmed by the task at hand and freeze up because they have no idea how to approach an 
assignment.  Consequently, the overall goals of the course are: 
 

1. to make students more comfortable with conceptual thinking; 
2. to help them develop a method to approach critical essays; 
3. to help them engage with texts through writing about them; 
4. to guide students through the process of writing an academic paper. 

 
Because students placed into Basic Composition have had little exposure to and practice with the sorts 
of conceptual thinking and critical writing we are asking of them, it is important for instructors to model 
ways of approaching reading and writing tasks.  The single greatest difference between teaching 101 and 
100-level is that teachers need to break down the processes of academic reading and writing into smaller 
steps in the 100-level classroom.  The students need more directed activities (specific tasks, broken down 
into small exercises), and more time spent on reading comprehension in both the 100 and 100R classroom.  
Obviously, these needs affect the kinds of readings teachers assign, but the bigger task as a 100-level 
instructor is to continue seeking complex reading and writing from students for whom reading and 
writing is not as intuitive as it is for the typical 101 student.  See the “Classroom Practices” section of 
this course description for more details.   
 
Despite these pragmatic differences, the basic principles of English 101 also hold true in 100-level 
courses. We require students to go through a drafting process for each essay and we ask teachers to 
sequence their assignments so that students will learn to complicate their initial written responses to 
texts by re-examining these texts and their own writing in light of a new author’s ideas.  By the final two 
papers students will ideally have learned to formulate a thesis of their own that draws on conceptual 
connections between texts.     
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Standard Course Requirements  
 • Students read a six selections from Points of Departure. 
 • Students write five essays, including a rough and final draft of each, and a final exam. By the 

term’s end, a student’s final drafts should total 23 - 25 typed pages.  Teachers are encouraged to 
ask for five pages on each assignment, but the practice has been to accept four pages on the first 
two assignments.  I generally require that they make it to page 5 on the first two assignments and 
make it to page 6 (even if there are only two words on page 6!) on the last three. 

 • Students must participate in class and are required to present to the class three times during the 
term (usually this means presenting ideas discussed in collaborative groups). 

 • Students take a Midterm and Final Exam, both conducted in class over two days, written in essay 
format, graded pass or fail.  The midterm is intended to help scaffold success on Assignment #3, 
while the Final Exam is intended to test whether or not students are able to write in class a new 
reading that they must connect to at least one other essay they have read this term. The final exam 
is graded pass/fail and is intended to test that students carry with them the lessons of the class. 

 • Students keep all rough and final drafts in a folder, which teachers collect for “folder review” 
twice during the semester. 

 • Students must demonstrate competence developing a project or argument, organizing an essay, 
citing and discussing texts, and writing correct Standard English in order to pass the class. 

Reading and Writing Requirements 
The central text for 100/100R/100G is the 3rd edition of Points of Departure.  This book was designed 
specifically to prepare Rutgers students in Basic Composition courses for Expository Writing.  Please 
read the short introduction for the philosophy and pragmatics behind the collection.   
 
In order to pass Basic Composition courses, students must write five (5) papers with at least one rough 
draft for each and complete a midterm and a final exam.  Students must pass the Final Exam and Paper #4 
and/or Paper #5 in order to pass the course.  In other words, they need to show a trajectory of passing work 
in the final weeks of the semester.       
 
Papers 
Students in Basic Composition courses are required to produce a minimum of 23-25 typed final pages 
(Papers #1 and #2 are typically required to be 4 full pages, while Papers #3, #4, and #5 are 5 full pages 
or more).  Instructors are encouraged to supplement the paper requirements with pre-writing and 
drafting assignments, either in-class or as homework, to help students work with quotations, make 
connections, build paragraphs, etc.  Students should expect to spend at least 8 hours per week reading, 
writing and re-writing their papers.   
 
Exams 
In Basic Composition students are required to take a midterm and final exam.  Teachers design their 
own exams along the lines of the paper assignments.  For 100, 100R and 100G the midterm exam occurs 
during two consecutive class meetings after the Final Draft of either Paper #2 or Paper #3: teachers 
assign a new reading which students may discuss amongst themselves, without the direction of the 
teacher.  The midterm exam question should ask students to examine some aspect of the new reading in 
relation to at least one of the earlier readings.  On the first day of the two-day midterm students come to 
class having read the essay.  They receive the exam question and spend the 80-minute class period 
writing an initial draft of their response.  They are allowed to use the text and a dictionary for this 
purpose, but no prepared notes.  At the end of the first class period, teachers collect the blue books and 
the exam question; during the second class period, these drafts are returned, and students are asked to 
revise them.   
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The midterm should be given after either Paper #2 or Paper #3.  Though it serves as an in-class check of 
student progress, it should also be considered part of the drafting process for either Paper #3 or Paper 
#4, depending upon where the midterm fits in the sequence.  For the paper assignment following the 
exam, teachers can have students build on the work they have done for the midterm by revising their 
midterm questions and asking students to add complexity to the ideas they have already begun to 
explore, or by developing a new question that explores a different aspect of the same readings.  If the 
exam question yields very weak midterms across the entire class, it would be advisable to reconsider the 
exam question on two counts: 1) either the question was misleading or difficult to follow and the teacher 
should revise it for the following paper with that confusion in mind, or 2) the students somehow missed 
a central point en masse, and the teacher should revisit the same midterm question for the following 
paper and allow the students another stab at it within the paper drafting process. 
 
The midterm should be graded on a pass/fail basis and not averaged into the final grade or the grade 
for the following paper.  In grading the midterm exam, look for students who are unable to generate 
ideas or revise their drafts, as this may indicate that they have been getting a lot of outside help on their 
papers.    
 
Passing midterm exams may not be as polished or complex as the out-of-class essays your students will 
write, but they should clearly display students’ ability to: 
 
• understand the assigned readings 
• assert a thesis that engages with the exam question and assigned texts 
• select and analyze appropriate quotes for their points 
• make connections between texts 
• control grammar and sentence-level errors 

 
The final exam for 100 follows exactly the same procedure as the midterm, and takes place during the 
final two class periods of the semester.  Students must write a passing final exam to pass the course.   
 
The final exam for 100R is a three-day exam spread out over the last two weeks of the semester.  The 
penultimate week is devoted to taking the 099 exam (that is, the “R” or “reading” exam of 100R) and 
preparing for the 100 exam—in that order.   The final two class periods are devoted, as in English 100, to 
the final exam for the 100 component of 100R.  

Reading and Writing Skills in 100, 100R, and 100G 
With consistent practice over the semester, students in 100, 100R, and 100G will demonstrate that they 
are making improvements in both their reading and writing skills.  However, as with all Writing 
Program courses, grades are not based upon improvement, but upon demonstration of basic reading 
and writing skills.  These skills are arranged below in the general order that we will emphasize in 
teaching, and in the order we hope students will acquire them.  Students will be employing all of these 
skills in each paper to the level they can, but improvement on them may be gradual and varied.  We’ve 
found that improvement is often best made in this order.  Students' papers should show their 
proficiency in:  
 

• Reading comprehension: locating and understanding an author's position within an essay; 
following the development of an author’s thesis within an essay; distinguishing between 
contradictory positions within an essay or essays; understanding vocabulary and key words in 
the essays and assignments; using a dictionary effectively 

 
• Thesis and position: articulating a thesis and taking a clear position in their own responses to 

assignment questions and assigned texts 
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• Using quotation: selecting relevant quotes and using quotation effectively to further their 

thesiss and engage with the texts; this also includes proper incorporation of quotes within their 
own sentences, and correct citation 

 
• Connective thinking: making specific connections between texts, particularly between ideas in 

texts, that help them answer the assignment questions and contribute to their own thesis 
 

• Sentence-level control and grammar: identifying and correcting errors, especially fused 
sentences, sentence fragments, and agreement errors (subject-verb, number, pronoun); sentence-
level control includes proofreading for typos and eliminating errors caused by carelessness 

 
• Paragraph structure: including topic sentences, supporting evidence, the differences between 

summary and analysis, textual engagement, and paragraph transitions 
 

• Organization: demonstrating strong paragraph development throughout the paper, including 
introduction and conclusion 

 
These categories are also the basis for our grading criteria.  In addition, from the beginning of the 
semester, in order to pass, papers should meet the page-length requirements for both rough and final 
drafts, and should demonstrate students’ abilities to use peer review effectively, and to revise their 
papers significantly between rough and final drafts.  

Classroom Practices 
Perhaps the greatest difference between teaching 100 and 101 is in classroom practices.  Because of the 
students’ uncertainty about and limited experience with the work we ask of them, teachers need to be 
more directive than in the 101 classroom.  Since the 101 course began using The New Humanities Reader, 
our greatest challenge in 100 is aiming for "thesis-oriented" papers from students who may really 
struggle with finding the argument in every essay they read.  We can best work toward this goal by 
focusing on specific exercises that provide the students with models for approaching difficult texts and 
developing ideas through writing.  Rather than spend the bulk of each class “discussing the text,” we 
can use well-designed close-reading exercises, practice with paragraph-building around quotation, and 
other directed writing exercises.  It is useful to reiterate at the end of each class the steps the class took 
or the skills they practiced in order to understand a reading or to begin writing; in this way, students 
can develop a “blue-print” for working independently.  Indeed the most productive classroom 
“discussions” for Basic Composition students are those that involve a combination of active student 
reading, discussion, and writing.   
 
Points of Departure is a vast improvement on our previous readers in assisting with these classroom 
practices because the essays have been chosen in part for the modeling they do: in asserting a complex 
thesis (many are written from the first-person and tackle controversial issues that have many justifiable 
positions), proposing various (often contradictory) positions, using quotations effectively and correctly, 
and solid paragraph structure (including topic sentences, support, transitions).  Our custom-designed 
textbook is ideal for modeling the kinds of writing students will be asked to do in both Basic 
Composition and Expos; and hopefully, these essays will help us pedagogically to connect the reading 
and writing skills we want our students to acquire.   
 
As in Expository Writing, we want to enable students to discover their own ideas and their own 
perspective.  Thus, we ask teachers to emphasize group work and other student-centered classroom 
practices rather than lecture.  Basic Composition students often have difficulty with this kind of 
pedagogy at first because they believe that they cannot do the work or that they have nothing to 
contribute.  They may want the teacher to tell them what to do and have difficulty working 
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independently.  So when you first introduce a new task, you may have to be quite directive.  Although it 
is important to avoid telling students what to do or think, it is also important not to let them flounder 
unproductively.  Activities such as peer review and rough-draft workshopping should be carefully 
structured (especially at the beginning of the semester) so that students have clear tasks and a model to 
follow.  While teachers may need to give more guidance during the early part of the semester, they 
should move students in the second half of the semester toward greater independence in order to 
ensure that they will be ready for 101.  
 

Assignments and Sequencing 
Assignments for Basic Compositions should focus on sequential readings.  They should ask students to 
look at an idea in the context of what others have said about it, to consider ideas from different 
perspectives, and to recognize that discussions can be continually complicated through the addition of 
new texts.  A sample packet of assignment sequences will be available at orientation. 
 
The first assignment should ask students to respond to one reading, but all subsequent assignments 
should require students to work with at least two readings.  Although it is not a requirement for the 
course, some teachers allow students to address three texts in at least one paper during the second half 
of the semester.  While most students by the end of 100 or 100R are strong enough readers and writers 
to succeed at such a task, it is probably wise to ask them to address three texts in your assignment for 
Paper #4 rather than Paper #5.  The purpose of allowing students to use three authors’ ideas in an essay 
is to prepare them for the rigors of 101, but also to push them toward taking bigger risks in their 
writing.  Some students may fall a letter grade or even fail when faced with this assignment, and so it 
seems only fair to allow students a chance to “bounce back” with the last paper.   
 
The first assignment in Basic Composition poses a number of difficulties for students, partly because 
working with only one text often leads them to summary.  Thus, it is productive to use the first paper to 
help students practice careful reading, identifying the author’s position and thesis (as opposed to other 
positions represented in the essay), asserting a thesis of their own in response to the assignment 
question, and selecting useful quotes from the text to accomplish these other goals.  The first assignment 
must set for students a reasonable task, such as working closely with the specific examples from the 
reading, and the main goal(s) of the paper must be clearly articulated for the students.  
 
Experienced Basic Composition teachers have found that assigning the more conceptually challenging 
essays for reading early in the term produces stronger student writing.  While students may struggle 
with the material, their reading and writing skills improve considerably when they are asked to work 
with abstract ideas early on.  As in all Writing Program courses, but perhaps especially in Basic 
Composition, it is very important to avoid asking students to write papers that are a “personal” 
response to the readings.  Personal responses often become personal accounts, allowing the student to 
bypass the task of engaging the ideas in the readings.  At the same time, we want students to consider 
their own reactions to these essays as fruitful places to begin the writing process.  We may incorporate 
this kind of reaction-writing into the exercises building up to the actual assignment question, but not for 
the assignment question itself.  In Basic Composition we want to prepare students for the essays in The 
New Humanities Reader and the kinds of assignments in 101, where they will be asked to produce papers 
in which they articulate a position and assert a thesis of their own.  This should be our ultimate goal, but 
will require more detailed assignments than you would write for the 101 student.   
 
As such, in writing Basic Composition assignments, many teachers find it useful to articulate two or 
three clear goals on each assignment.  These are writing goals separate from the conceptual question(s) 
engaging the text that students are asked to address in their paper.  Listing goals is a good strategy as it 
helps students know what you will be looking for when you grade.  The following are some examples 
drawn from various 100 teachers’ assignment questions: 



 

13 

 
• Develop a clear position that persuades the reader of a connection between two texts. 
• Include at least three quotations from each reading.  After each quote, explain how you are 

interpreting or using it and make sure you work with all its complexities. 
• Use textual evidence—quotation from the text followed by your analysis—to  support your 

position or thesis. 
• Demonstrate the ability to choose relevant material from the reading in your paper and explain 

its relevance to your paper.  
• Demonstrate the ability to distinguish between when to use quotes and when to paraphrase. 
• Write 5 sentences in which you describe one reading using the language of the other reading. 
• Write paragraph transitions that clearly show how you are moving from one idea to the next. 

 
In Basic Composition, effective sequencing is of the utmost importance.  The goal of the assignment 
sequence is not to encourage students to master particular readings, but to reconsider a particular issue 
through another author’s perspective, or to reconsider an author’s perspective by introducing a new 
issue.  We’ve found that Points of Departure works very well for both kinds of sequencing.   Especially 
with the more difficult readings, students engage most effectively with the complexities of the text when 
they return to it to write a second or third paper.  The challenge which we present to the students by 
asking them to read and write about difficult texts can only be met if we give them the chance to return 
to and re-evaluate their complex ideas. 
 
Because 100 and 100R require 5 papers and a two-day midterm, there is more flexibility in the 
organization of sequencing than in 101.  Here are two sequences that have been used effectively:  
 

Paper 1: Text 1 
Paper 2: Texts 1 & 2 
Midterm: Text 3 (and choice of Text 1 or 2) 
Paper 3: Texts 2 & 3 with the option of using text #1 as well 
Paper 4: Texts 3 & 4  
Paper 5: Text 4 & 5  
Final Exam: Text 6 and choice of one other 
 
Paper 1: Text 1 
Paper 2: Texts 1 & 2 
Paper 3: Texts 2 & 3 
Midterm: Text 4 (and choice of Text 1, 2 or 3) 
Paper 4: Texts 3 & 4 (and choice of one other: 3-text option) 
Paper 5: Texts 4 & 5  
Final Exam: Text 6 and choice of one other 

 
100-level students tend to differ from 101 students in terms of the trajectory of their work over the 
course of the semester.  The folk wisdom in 101 is that the class “turns around” at Papers #3, with 
previously failing students beginning to pass, and stronger students moving clearly toward the grades 
they will achieve in Papers #4 and #5.  There is much more variety in the trajectories of 100 students.  
For some, the “turn” may come as early as the second paper; it is more common, however, for this 
moment to come much later in the semester, as late as the Final Draft of Paper #4.  It’s at this point that 
the weakest students may begin to demonstrate control over the basic skills they need to pass, including 
solid reading comprehension, thesis articulation, work with quotation, and control over sentence-level 
error.   
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Revision 
One of the important skills students learn in their Writing Program courses is revision.  Unfortunately, 
trying to persuade Basic Composition students to revise in a productive manner can be a source of 
extreme frustration for teachers.  Despite employing the 101 practices of a Rough Draft Workshop into 
each paper, many Basic Composition students persist in their belief that revision is lengthening, proof-
reading and editing for grammar and sentence structure.  Consequently, they often turn in final papers 
with few substantial changes between drafts, except for an additional page of writing and some 
corrections.  The best way to get students to move beyond seeing revision as merely lengthening and 
proofreading is to build revision into the assignment process itself so that they cannot complete the 
assignment without significant revision.  This involves first breaking down the revision process into 
small and manageable steps and then using these small steps to build a finished paper.  Listed below are 
some suggestions for breaking down assignments: 

• Using in-class “free-writing” with the introduction of each new text.  The “Points of Access” 
questions in the reader are wonderful for this type of in-class work, and can help students 
generate, and put into writing, their gut-reactions on an issue before they actually read the essays.  
They then have written work that they must revise to some extent if they want to use it in their 
rough drafts.   

• Using daily reading and writing assignments that help students build up to the assignment. 
• Using group exercises to help students in the pre-writing stage.  For instance, you might include 

with the assignment five or six questions for thought, and ask students to work on these 
questions in small groups. 

• Using targeted questions and written responses as part of the drafting process.  These can either 
be reading comprehension or connection-oriented, and may be done in-class or as homework. 

• Generating two different assignments for each paper—one for the rough draft and one for the 
final paper—handed out on two different days.  The preliminary assignment would probably be 
quite broad, while the second assignment would focus on the same issue but be more specific. 

Another strategy to move students beyond proofreading is to set aside a separate time (preferably class 
time) for proofreading only.  The first part of the class on final draft day is usually a good time for this.  
Setting aside this class time gives students the message that proofreading is important, but that it is an 
activity separate from revision.   

Responding to Student Papers 
The comments you write on student papers—both in the margins and at the end—should clearly 
indicate how well the students are progressing toward meeting the goals of the current assignment as 
well as areas which continue to need improvement.  Effective comments do four things:  

1. Engage a student’s ideas/conceptual work by noting the ideas in the paper; 
2. Identify successful moments, and clearly explain why these aspects of the paper are strong or 

promising; 
3. Direct the student to two or three skills or areas of improvement to focus on for the next paper; 
4. Address mechanics such as the shape of the essay, the logic of the paragraphs, connections 

between paragraphs, and serious grammar issues. 
 
Grammar and the Basic Composition Student 
Teachers coming to 100 from 101 may notice more errors, or more egregious errors, in 100 students’ 
papers.  While teachers may tend to react either by focusing extensively on grammatical issues or 
ignoring them altogether, we recommend an approach similar to the one we use in 101.  As in 101 
papers, 100 students’ papers often display greater error when they are dealing with complex readings 
and writing assignments.  Focusing on grammatical rules and exercises will not address the cause of the 
problem, which is often their difficulty understanding an idea or developing a vocabulary to distinguish 
between concepts.  The number of grammatical errors in students’ papers may at first be disconcerting 
for new 100 teachers.  It is important to note that many errors are intrinsically related to issues of 
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meaning-making: as students become clearer about what they want to say, problems like awkward and 
incoherent sentences will sort themselves out.  Nevertheless, there will be students whose writing has 
severe mechanical errors because they have not done much reading or writing, have had poor 
preparation in elementary and/or high school, or because English is not their native language.  (It’s 
sometimes difficult to tell these groups of students apart, so don’t assume that “ESL errors” are being 
committed by an ESL student.)  Their papers may contain sentence fragments, fused sentences, 
misspelled words, agreement errors, and fractured syntax.  While it is tempting to simply correct errors 
for our students, we have found that extensively editing papers overwhelms and discourages students; 
furthermore, there is no real evidence that students’ writing improves with these kinds of written 
teacher corrections.  Other effective responses to serious grammar errors are as follows: 
 

• IN PRINT: Identify Patterns of Error in Individual Papers: Identify the 2 or 3 most 
problematic errors (those that impede meaning the most) in a student’s paper.  Mark one or two 
instances of each error on the first and second pages of the paper, and write a marginal 
comment to the student identifying the pattern of these errors.  In the end comment ask the 
student to look for other errors of the same kind, correct them on that paper, and resubmit the 
paper to you.  If the student is having difficulty identifying the errors elsewhere, you might 
“box” or highlight culprit sentences in the student’s paper, and require the student to figure out 
what the error is and correct it using your marked examples on the first page.    

 
• IN PERSON: Use Office Hours: Students with chronic grammar issues should work with you 

in office hours and/or work with a tutor to identify their patterns of error, and correct them 
independently.  This need not take undue time from other students in your office hours.  Have 
the student bring in a rough or final draft you have already read, and explain the problem 
verbally one-on-one, then set the student on a task to correct errors in the draft while you meet 
with other students.    

 
• IN CLASS: Use Student Papers for Group Work: copy paragraphs or individual sentences 

from papers that demonstrate errors common to a number of students in your class.  You might 
even assemble a worksheet using one or two grammar errors from each student in your class.  
Ask the class to work in groups to identify patterns of error and suggest ways or correcting 
them.  Some teachers have even turned this exercise into a “grammar game.”  See the webpage 
“Grammar, Error, and Syntax” for more suggestions on grammar work in class.   

 

Revision 
Since many Basic Composition students struggle to reach a passing level, especially in the first half of 
the semester, it can be very tempting to allow them to rewrite non-passing papers.  This strategy can 
backfire since the students who wish to rewrite papers are often the same students who have great 
difficulty producing a 4 to 5 page paper.  If they get bogged down rewriting the early papers, it may be 
hard for them to complete the work of the course.  You should remind students who are worried about 
their grades that all the papers in the semester are part of a drafting process, and that they will finally be 
graded on the basis of the work they are able to achieve consistently by the end of the semester. They 
will be able to handle 101 more effectively if they learn—in 100—how to apply your comments on one 
paper to the next paper they write.   
 
Rewrites should be assigned only occasionally and very selectively—they should not be offered to an 
entire class.  If you wish to allow your entire class two shots at a single paper, you must build two rough 
drafts into the paper sequence.  Some experienced 100 and 100R instructors move quickly at the 
beginning of the semester specifically to allow for two rough drafts on Paper #5.  As for individuals 
earlier in the semester, if you find a paper has several strengths and it seems that the student will really 
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learn from the experience of rewriting and not fall behind in other work for the course, then a rewrite 
may be assigned.  If rewrites are allowed they should be completed by a specific deadline and students 
should know that they will not be able to pass the course solely on the basis of rewrites.  Under no 
circumstances should students be allowed to rewrite Papers # 4 and #5.  
 
Teachers might opt to use a strategy of “targeted” rewrites for particular students or as an informal 
writing exercise: asking a student to rewrite a portion of a paper (usually no more than a page) in order 
to address one specific issue such as developing connections or working with quotations.  Once the 
student has practiced and mastered the skill on a small and management piece of writing, he or she will 
be more likely to replicate it on subsequent papers.     

Challenges Our Students Face 
Students arrive at college with a variety of experiences in writing, but they have generally not been 
asked in high school to do the type of writing expected of them in college. There are many historical, 
structural and institutional reasons why that is so.  But we know that because of this divide, students 
experience difficulty in making the transition from high school writing to college writing.  
 College confronts students with a completely new paradigm when it comes to writing.  The idea 
that knowledge comes into existence through conversations among informed readers and writers, and 
that students should take a position of their own in relation to these dialogues, is often quite a 
completely new concept that requires a structural shift in their thinking. Typically, students have been 
taught how to summarize or report information, or if their views have been invited it has only been to 
offer “personal responses” to literary works or to practice the art of “debate” between two polarized 
positions so that they can pick a side in a pre-determined binary.  
 Given our students’ typical preparation, it is important to build an incremental curriculum, one 
that takes students through the process of reading and developing connections as a step-by-step 
process. In the presence of extended arguments that challenge and, at times, even threaten to defeat 
their best efforts at understanding, students need to be reminded that most good readings begin as mis-
readings, and that reading, writing, re-reading, and revising are essential steps in getting from initial 
interpretation to making knowledge. 

100R: Basic Composition with Reading 
100R combines regular Basic Composition (100) an e-credit course called Reading for Basic Composition 
(099).  We call it “Basic Composition with Reading” and designate it as “100R,” the “R” signifying the 
“reading” emphasis in the course.  In order to allow for this reading work, the course meets three days a 
week.  In terms of the registrar, 355:099 (the “R”) counts as the 1.5 E-credit portion, graded pass/fail, 
and 355:100 counts as 3 college-credits, evaluated by a letter grade. The 100 portion counts toward 
graduation credits, but the 099 portion does not.  However, students can use the full 4.5 credits to 
qualify as full time students. Students must pass both components of 100R in order to advance to 101. 
 
Sections of English 100R are designated by the letter “R” and another letter or number (e.g. 100:RA, 
100:RB, 100:R1, 100:R2); sections of English 100 are numbered (e.g. 100:13, 100:14).  Students must enroll 
in 100R if they have: 
• Placed into 100R upon entering Rutgers University 
• Passed English 098 
• Passed EAD II 
• Earned an 095P or an F in English 100 
• Taken 100R and earned an F in 099 and earned an 095P, NC or F in 100 (they failed the “R” portion 

of the course, graded pass/fail) 
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Class Structure 
Roughly one-third of 100R should be concentrated on reading comprehension, hence the additional day 
per week.  You may want to designate one class per week for this, or you might approach this focus on 
reading more fluidly throughout the semester.  In either case, student work and progress on reading 
comprehension should be evaluated throughout the semester with a series of 099 assignments or 
quizzes (9-12 total) in order to establish a final 099 grade.  In addition, the reading exercises and quizzes 
that you use to satisfy the 099 requirement should be organized as a supplement to the assigned drafts 
and regular 100 work.  There is no midterm in 099, but most instructors give a quiz on each new reading 
and count this as part of 099 grading.  099 does have a separate one-day final exam, as well as a separate 
pass/fail grade assigned at the end of the semester.   
 
100R Students: Who Are They? 
Those skills which 100 and 101 attempt to develop suggest a more subtle difficulty in 100R.  The Basic 
Composition exercises designed to encourage independent thinking and engagement with texts may 
require a measure of “tinkering” for the 099 student.  The 100R teacher may find it necessary to try a 
variety of exercises, to assess the individual challenges faced by the students, and to pace the rigor of the 
quizzes and comments.  It will probably not be sufficient simply to ask students to select passages and 
to analyze them.  More specific questions, about identifying key terms and finding quotes that define 
them, are advisable.  The 100R student’s temptation to make broad, superficial comparisons between 
texts frequently leads them to summary.  Therefore, emphasizing key concepts in class discussion can 
help students to frame a more analytical essay.    
 
Distinctions between 100R and 100 
• 100R meets 3 days per week instead of 2 
• The 3-day schedule of 100R allows more time for structured reading assignments that move the 

students toward their writing tasks 
• Reading quizzes, in-class reading assignments and reading homework are more deliberately 

assigned and tracked in 100R than 100.  These are used both to establish a final grade in 099 and to 
move the students toward a better understanding of the texts they will need to write about in their 
papers   

• The final exam of 100R takes place over the final two weeks of class (the final four class meetings), 
rather than the final week as in 100.  It’s easiest to explain backwards: the final two class periods 
are devoted to the 100 Final Exam, just as with 100.  You will plan one day of  student-directed 
discussion of the texts the day before you begin the 100 Exam.  The day before that (during the 
penultimate week) is the 099 Final Exam   

 
So the final two weeks of the Fall semester might look something like this for a Monday-Wednesday-
Thursday course:  
  
Week 13 Thursday Final Draft of Paper #5 Due; Student Evals 
Week 14 Monday 099 Exam Strategies 
   Wednesday 099 Exam 
   Thursday Preparation for 100 Final Exam 
Week 15 Monday  Exam Day 1: 100 Final Exam  
   Wednesday Exam Day 2: 100 Final Exam 
 
The final two weeks for a Tuesday-Thursday-Friday course will look like this:  
 
Week 13 Friday  Final Draft of Paper #5 Due; Student Evals; 099 Exam Strategies 
Week 14 Tuesday 099 Exam 
   Thursday Preparation for 100 Final Exam 
   Friday  Exam Day 1: 100 Final Exam 
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Week 15 Tuesday  Exam Day 2: 100 Final Exam   
 
These schedules can be adjusted to fit other 3-day scenarios (or even 2-day, just compressed), but should 
be carried out in this order, with no content-oriented discussion before the 099 Exam, and one day of 
student-directed discussion between the 099 Exam and the first day of the 100 Final Exam.   
 
Standard Course Requirements  for 099 
• Students must pass 099 in order to advance from 100R to 101 
• Students must complete a minimum of nine (9) 099 assignments/quizzes during the semester 
• Students must complete both an 099 exam and a 100 exam 

 
Goals of 099 for 100R 
• Your classroom practices, and reading and writing exercises for the “reading” component of 100R 

should move students toward the following goals: 
• Approaching difficult texts by underlining, taking notes in the margins, writing summaries, 

identifying the main points and topic sentences of each paragraph, etc.  
• Defining terms in context. 
• Identifying key terms in an essay. 
• Distinguishing between an author’s position, and other positions presented in an essay 
• Attending to how an author uses other sources: does the author challenge them, extend them, use 

them, or do all of these at different times? 
• Prioritizing information in an essay in order to choose and use it effectively in their papers 
• Understanding how different parts of an essay (introduction, conclusion, etc.) function 
• Reading for tone.   

 
Strategies for Teaching 099 
The central text for 100R is Points of Departure, just as it is for 100.  Students will read the same essays 
for 099 as they will for the 100 portion of the class, and you will have an additional day to discuss the 
reading and have the students work closely with passages.  There are a variety of ways to organize this 
“extra day.”  You could have the students work to select important passages in the reading (099 
students often complain that they do not know how to decide what is important); you could spend the 
period going over one sentence or paragraph (099 students often have difficulty distinguishing between 
a clause that adds information and a central idea); you could spend time going over the “answers” to 
their homework questions; you could ask them to work in groups, first writing a summary of a 
particularly difficult passage, and then developing an interpretation or analysis of it. 
 
All Basic Composition students must be given more time and preparation to enable them to 
comprehend an essay.  The 100R student may need time to focus on comprehending certain parts of an 
essay before discussing the text as a whole.  For the first two essays especially, it is advisable to assign as 
distinct tasks the steps which contribute to generating an interpretation of the texts.  Rather than ask 
students merely to find a key passage and discuss it, you will need to construct an exercise which breaks 
down the steps of identifying passages, close-reading the passage, and responding to the passage into 
several tasks assigned in succession.  For example:  
• Locate a quotation that contains an author’s critical concept and copy it down; 
• List an important assumption in the author’s use of the concept; 
• Present the author’s definition of the concept in your own words; 
• Respond to the author’s idea as you have formulated it. 

Once the students have internalized the steps, in-class exercises can move a bit more quickly. 
 
As with all Writing Program courses, our ultimate goal is for students to develop an independent thesis 
that synthesizes multiple sources.  In 100R this goal may be more modest than in 100 or 101, but should 
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still be along the lines of helping students to develop workable readings of complex textual material.  
They may struggle with identifying ideas or concepts in the texts that are both a fair indication of the 
author’s position and thesis and are narrow enough to enable the students to address the ideas.  
Bringing an author’s ideas into a manageable framework is perhaps the most difficult skill for the 099 
student to develop, and the most difficult to teach.   
 
Assignments for 099 
100R is exactly the same class as 100 in terms of the writing assignments and sequencing of assignments.  
The difference is centered upon the reading work assigned to accompany and contribute to students’ 
written work, and with the “extra day” per week, you have more time as a teacher to work through 
student needs.  The third class day is particularly earmarked for reading and comprehension skills, 
which are likely to be too time-consuming in the regular 100 or 101, 2-day-per-week format.  Teachers 
often incorporate the third day into the regular class flow, spending some time on reading exercises 
each day; other teachers choose to set aside whole class session to address reading issues; still others 
will vary their use of time as they move through the semester, spending more full days on reading 
exercises at the beginning of the semester, then incorporating smaller exercises throughout the week 
later in the semester.  Class discussions of text, then, may be extended for an extra day, with particular 
emphasis on reading issues; alternatively, when the class is in the midst of revising a draft then the extra 
day may supplement that process as well, and focus on the reading skills necessary for effective 
revision.  While reading-dedicated, the third day in 100R is flexible and allows for a certain margin of 
instructor discretion, in terms of how it is to be used in any given week.  However, over the course of 
the semester, one third of the total class time is devoted to “R” (reading) materials and exercises.   
 
Generally, quizzes are given on each new assigned reading.  These quizzes may ask simple questions to 
check comprehension, but as the semester progresses they also begin to ask students to connect this new 
reading to previous readings or to ask students to evaluate the meanings of specific passages.  Quizzes 
may prove more productive if instructors expect more rather than less from students; quizzes might 
challenge the student to re-read one author, relying on a concept in the new text.  If the quizzes are 
lively and ask ambitious questions about the texts and possible connections, students are more likely to 
develop their ideas and may be able to strengthen their rough drafts.  Request definitions of concepts 
that lean more on analysis, and ask for sharper re-readings of the earlier texts.   
 
Midterm and Final Exams for 100R 
The Midterm Exam for 100R is structured exactly like the Midterm Exam for 100: it takes place over two 
days following the completion of Paper #2 or Paper #3.  There is no midterm exam for the 099 portion of 
100.      
 
The final exam for 100R is a three-day exam spread out over the last two weeks of the semester.  The 
penultimate week is devoted first to taking the 099 Exam (that is, the “R” or “reading” exam of 100R) 
and second, to preparing for the 100 Exam—in that order.  The final two class periods are devoted, as in 
English 100, to the final exam for the 100 component of 100R.  You will assign a new reading for the final 
exams and focus both the 099 and 100 exams on this new reading.  The order to these exams is 
important, then, because the 099 exam should be unmediated by classroom discussion specific to the 
reading; and because it is standard practice for students to have one day of self-directed discussion 
before sitting for the 100 exam.  If you have an empty day before the 099 exam, I’d suggest preparing a 
general “Strategies for the 099 Exam” handout which includes good reading practices for exam-taking.  
You may also choose to conduct student evaluations that day.     
 
The 099 Exam focuses exclusively on the final assigned essay, and should be similar to the quizzes you 
give throughout the semester.  It is purely reading comprehension, and should not require students to 
make connections to any other essays from the semester.  You should ask 6-10 reading-comprehension 
type questions that allow the students to demonstrate their understanding of the new essay.  Keep in 
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mind that they have only one class period for this exam, and make sure it’s an appropriate length to 
finish in 80 minutes.  Some questions may ask students to identify key passages in the essay (to practice 
finding the author’s argument); others may ask them to explain the author’s position in a particular 
sentence or paragraph; others may ask students to explain the relation between parts of the essay; yet 
others may require short answers.  Ideally, the reading questions should relate to the essay question you 
will ask for the 100 exam.  At the end of the period, students will hand in their exams.  Please note: 
grades for the 099 exam will be subject to final folder review.  Do NOT  return graded 099 exams to 
students before they take the 100 exam.  In lieu of returning the individual exams, you may intervene 
during the student discussion day if it was apparent during grading that a majority of the class has 
misunderstood key elements of the text.    
 
100 Exam: The day after the 099 exam is devoted to student-directed discussion of the essay, and 
student brainstorming about possible essay questions for the 100 exam.  They will have some idea of the 
exam question because of their exposure to the 099 exam, but it will be a good exercise for them to 
construct possible exam questions in preparation for the essay exam of 100.  As with 100, the last two 
class periods of the semester are spent writing and revising the 100 final exam.        
 
The 099 and the 100 exams should be graded separately on a pass/fail basis.  In grading the 099 exam, 
you should look for a student’s ability to: 
• Correctly define and use key terms and vocabulary from the essay 
• Identify and understand the author’s main thesis 
• Distinguish between the author’s thesis and position and the examples he or she uses 
• Demonstrate an understanding of how the different parts of the essay relate and how the author’s 

thesis develops 
• Read, interpret, and analyze difficult passages for meaning   

 
 Students must write passing final exams in both 099 and 100 order to pass 100R.  
 
There is one exception to this rule, and it should not be discussed with students: a student who has 
achieved a solid C+ in 100, and is solidly passing the 099 quizzes for the semester, but who fails the 099 
Final Exam, will receive an “F” in 099, but will also receive the “C+” in 100, and may be advanced to 
101.  This unlikely scenario should be addressed by a director in final folder review.    
 
Grading Criteria for 099 
All work is graded Pass/Fail.  This includes in-class work, homework, quizzes, and the final exam. 
At the end of the semester, 65% of the work for 099 must be passing in order to pass the course.  
“Passing work” is defined as 65% correct or plausible responses to the questions being asked of the 
student on any given assignment.  Students must complete a minimum of 9 quizzes  If you have 
assigned 10 or more, you may drop one grade for each student in determining the final grade.  For 
example: a student passes 6 of 10 quizzes.  That is 60% and failing.  But you may drop one failing grade, 
bringing the total to 6 of 9.  That is 66% and passing.  Alternately, if a student has missed a quiz, you 
may drop that grade in lieu of dropping an F.  Please do not drop more than one grade.      
 
Final Grades in 100R 
As must be obvious by now, 100R is a bit confusing because it is one course as far as you are concerned, 
yet has a bureaucratic existence as two courses, which means that there must be two grades.  On your 
final roster, you will see a column on the far right where you will be asked to record the student’s “099 
grade.”  While the possible 100 grades are A, B+, B, C+, C, F, and 095 P, 099 is graded on a P or F basis.  
Experience shows that in the majority of cases, students who are doing passing work in 100 are also 
doing passing work in 099.  In a small number of cases, students may fail the 099 exam, but have passed 
65% of the 099 quizzes, have passed the 100 exam and be writing passing papers in 100.  In these cases, 
we should look carefully for why the student failed the 099 exam, what sorts of reading difficulties he or 
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she is having, whether the mis-readings in the exam are patently “wrong” and numerous, pointing to 
larger reading difficulties, or whether they are local and minor in the context of the entire exam.  Such 
cases should be discussed in folder review with a director.   
 

100G: Basic Composition with Grammar 
This course proposes to address the specific needs of our non-native speaking freshman students here at 
the university. These students demonstrate a strong ability to comprehend what they read, yet, their 
grammar/syntax problems inhibit their progress in writing a clear and coherent essay. With 100 G, the 
emphasis in the course will lie on responding to how each student can make his/her essay more 
“fluent” in English so that the project in the essay reads more clearly to the class instructor. This student 
would receive 4.5 credits with 1.5 “E” credits for grammar. 
 
Course Objectives 
The course will begin with the focus on specific grammatical issues in creating clear and concise 
sentences, as the course progresses, the emphasis will turn to sentence styles in writing a strong and 
fluid essay.  
 
Sentence Structure  
How to overcome fragments and run-ons. Combining sentences to write better compound-complex 
thoughts. 
 
Language 
• Verbs: Missing verbs, subject/verb agreement, proper tense usage. 
• Pronoun usage. 
• Prepositions, phrasal constructions: how both prepositions and phrasal constructions create 

complications in an essay. 
• Syntax and structure: Articles, Adjectives, Adverbs, Apostrophes, Comparative superlatives, 

Modals. 
• How to properly use a quotation and analyze it in the paragraph. 
• Proper use of punctuation ( i.e, the comma, the semi-colon). 

 
Sentence Style 
How to use the correct word to create a proper transition in thought both in a paragraph and between 
paragraphs. 
 
Since grammar would be the key component in this course, one day a week would be focused on 
particular grammar problems that are unique to second language learners. During this class period a 
“combo” approach using individual and group assignments will often be used to deal with ESL 
grammar problems: the students will work by themselves on grammar exercises and then proofread 
each other in peer group. Then the entire class and the instructor will share with one another strategies 
to improve grammar and syntax. 
 
Preliminary Course Outline 
 
Weeks 1-7 
Week 1: Introduction to course, first day writing sample. 
Assign Essay #1 
 
Week 2: Parts of speech: General overview. What is unique about the English language as opposed to 
the language of the native speaker? What are “target areas” that create problems for the non-native 
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speakers? Note: In this second week, the instructor will designate what appear the most common 
problems for the class at large. 
 
Week 3: Sentence structure: In each class period the instructor will address a particular sentence 
problem For example, one day may be spent on why students are creating fragments, and how those 
fragments can become complete sentences. 
 
Week 4: Verbs: Why are verbs so important in English? How does a stronger verb make for a better 
essay? What verb choices are available for students? For example, why is “be” such a weak verb 
construction for a sentence? What is the proper use of passive voice, and why is the active voice better 
for exposition in an academic essay? 
Assign Essay #2 
 
Week 5: Language choices: How to use pronouns, develop agreement, and create proper phrasal 
constructions that enhance a paper. 
 
Week 6: How to further contextualize the quote and explain it in an essay. In addition, how can the 
student look more closely at the language of the quote and learn to infer more from what he/she has 
read. 
 
Week 7: Review for the exam 
 
Weeks 8-14 
Week 8: Midterm becomes paper #3. The emphasis in the second half of the course will focus on how 
the non-native speaker can better develop a “voice” and/or style in language that is not his/her own.  
 
Week 9: How one properly uses the comparative and superlative in academic discourse. What is the 
correct usage of an adjective or adverb? What is the correct form of a noun and an adjective?  
Essay #4 
 
Week 10: Recurring problems in punctuation: how to correctly use a comma, semi-colon, or colon. Why 
the punctuation can change the meaning of the sentence, and therefore, the idea. 
 
Week 11: Synonyms and Antonyms. How do homophones create reader problems (i.e, “hear” instead of 
“here,” “there” instead “their”). Diphthongs—how does the misspelling of word lower the final grade 
of a paper. Word repetition. 
 
Weeks 12-13: How has the grammar/syntax of the student improved since week 1?  In this final part of 
the course, the class will review student work from the beginning of the semester to understand how 
there has been significant improvement in the writing of the students. 
Essay #5 (week 12) Suggested assignments: 
• Proofreading an essay that in final folder review might be considered a “borderline” pass. 
• Proofreading an exam that in final folder review might be considered a “borderline”  
• pass. 
• Looking at sample essays where there are weak paragraphs that in turn impact on the final 

development of the essay. 
 
Weeks 14-15: Final exams 
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II. Sample Syllabus and First Day Writing Sample 
The syllabus of a course creates a contract with students, so it is important that you spell out any rules 
you want to enforce during the course of the semester.  The following sample syllabus contains some 
material we would like to see standardized across sections.   While you are welcome to include 
additional policies, please do include all of the standard policies, as indicated in the discussion that 
follows.  With the course calendar, we suggest that you only give a limited calendar at the beginning of 
the term and then use each assignment sheet as an opportunity to update the calendar as you move 
forward through the semester. 
 
Basic Composition (355:100), Fall 2012 
Section: 12 
Meeting Time: MTH2, Murray Hall 114 
Instructor: Jane Smith 
Office Hours: M3, Murray Hall 036   
E-mail address: jane.smith@rutgers.edu 
 
The certified learning goals for Basic Composition (355:100) are: 
• To communicate complex ideas effectively, in standard written English, to a general audience. 
• To evaluate and critically assess sources and use the conventions of attribution and citation 

correctly. 
• To analyze and synthesize information and ideas from multiple sources to generate new insights. 

 
Course Description 
Basic Composition is designed to help students prepare for success in Expository Writing (355:101), 
which is widely acknowledged to be one of the most challenging courses at Rutgers.  We will focus on 
building your confidence as a reader and writer, emphasizing your ability to read complex texts closely 
and with comprehension, to make valid connections between texts, to develop independent arguments, 
to control error, and to engage in the revision process. 
 
Required Texts  
• Michelle Brazier, Points of Departure, 3rd Edition (2011) 
• Kirszner and Mandell, The Pocket Wadsworth Handbook, 5th Edition 
• Selected student papers to serve as models or the basis of in-class writing exercises 

 
Course Requirements 
• Read six selections from Points of Departure, including one new essay for the final exam. 
• Write 5 out-of-class essays with a typed rough and final draft for each assignment. 
• Give three brief oral presentations in class as required participation. 
• Take an in-class Midterm Exam (essay format, graded pass or fail) and an in-class Final Exam 

(essay format, graded pass or fail). You must pass the final exam to pass the course.        
• Keep all rough and final drafts in a folder, for mid-semester and end of semester folder review. 
• Regularly check your Sakai Course Site at sakai.rutgers.edu. (To access Sakai, you will need your 

Rutgers Net ID and password. You will receive announcements from Sakai at your Rutgers e-mail 
address, so remember to check that account frequently.) 

 
Grading 
• You must submit rough and final drafts of all five papers to pass the class. You must also complete 

the midterm exam and pass the final exam. 
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• The final course grade will be determined by your highest level of sustained achievement at the 
end of the term, which is typically an average of the best two of your last three paper grades. 

• You must pass the Final Exam to pass the course. 
• One half of a letter grade will be deducted for late rough drafts, one full letter grade for late Final 

drafts submitted by the next class meeting (after which they fail but must still be submitted).  
• The lowest passing grade for a paper and for the course is C.  A grade of NP indicates “not 

passing.” 
• All grades are subject to departmental review.  

 
Policies  
• Attendance at all classes is expected. After four absences you risk failing the course.  If you miss 

classes, please use the University absence reporting website https://sims.rutgers.edu/ssra/ to indicate 
the date and reason for your absence.  An email is automatically sent to me.   

• Punctuality is important. Lateness of twenty minutes or more counts as half an absence. 
• Papers that exhibit significant errors of punctuation, grammar, spelling, or syntax (generally, five 

or more errors per page) risk failing. 
• If you are ever two graded assignments behind, for any reason, you automatically fail the 

course. 
• You are required to review and abide by the University’s Policy on Academic Integrity. Students 

who do not follow these policies can fail the course or face more severe University sanctions.  
These policies can be found online at  http://academicintegrity.rutgers.edu/integrity.shtml.  

• Students with disabilities must visit the Office of Disability Services for accommodations – 
information on their website: http://disabilityservices.rutgers.edu/ 

• You cannot drop Basic Composition without your Dean’s permission, which is rarely granted. 
 
Partial Calendar 
Beginning in the second week of classes, we will meet on Tuesdays in the Satellite Computer lab, 
located behind the Kreeger Learning Center (http://rumaps.rutgers.edu/?id=C70787), near to the 
library, the parking deck, and the rear of Brower Commons.   
 

Tuesday, September 4 
First class meeting.  Discuss syllabus.  Respond to the first day writing sample in class. 
 
Thursday, September 6 
Always bring your book to class, especially today.  Come to class having read the first assigned 
reading: Sherry Turkle’s “Alone Together” (263 ff.) First essay assignment distributed.  Online 
activity assigned in our Discussion forum on Sakai. 
 
Tuesday, September 11 
Meet in the satellite computer lab for an in-class writing activity. 

 

Comments on the Sample Syllabus 
In this sample syllabus, the Requirements, Grading and Policies are those for the Writing Program as a 
whole.  All teachers must respect these standards and must make them known to students.   
 
Attendance 
The attendance policy is important in a course that depends upon classroom participation and 
interaction.  Students who miss six classes fail the course, and should retake it at a time when they are 
better able to commit to it. If a student switches into your section from another section during the Add / 
Drop period (or has his or her placement changed by the Department during this period), our policy is 
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that this student should be given one excused absence. So, for example, if that student misses the first 
three class meetings, he or she will be counted as having two absences.  
 
You should remind students of the absence policies periodically (e.g., on the days when drafts are due).  
Teachers should also penalize students for excessive or repeated lateness to class, and twenty minutes 
late to class counts as half an absence. 
 
If you have doubts about the validity of a student's claim to a justified absence, you can speak to a 
Director on your campus. If a student is experiencing dire circumstances, he or she should be advised 
to contact the appropriate Dean. For a list of Deans, see the following site: 
http://sasundergrad.rutgers.edu/about/deans.html. The Dean will speak with the student, and will 
also need documentation from the student verifying the circumstances. The Dean will then decide upon 
appropriate action, if any, and will contact you with the decision. It is useful to remind students that 
they cannot “drop” Expository Writing in the same way that they can any other course at the 
University.  Sometimes students are not aware of this policy and will stop attending class for over a 
week before seeking permission to drop, only to discover that they cannot drop the course and therefore 
must return, often having missed important work.   
 
Early intervention can prevent serious problems.  Speak with students after as few as two absences.  
Remind them of Writing Program policy and ask them to meet with you in your office hour, where you 
can determine more fully the reasons behind these absences and work with the student to resolve 
potential problems.  Remember that students must submit all five papers and take the exams in order to 
pass the course.  In unusual circumstances, however, you might encourage students to move on to the 
current assignment and to turn in missing work at a later date.  Speak to the Director on your campus 
for advice on dealing with cases where you are trying to help a student return to the classroom after 
repeated absences.  If you feel it is warranted, or might have a positive effect, you might also ask 
students in this situation to speak with a Director themselves. 
 
Late or Missing Work 
On the issue of late papers, teachers must set firm guidelines on their syllabus and apply them 
uniformly.  Any grade changes that overturn your policies can be made during final folder review, 
where we will generally try to pass students who are capable of generating passing work.  We generally 
recommend a penalty on the final draft of a half-letter grade (C+ to C) if the rough draft was late, and a 
full letter grade for late final drafts that are turned in by the next class meeting. Any final drafts turned 
in later than the next class meeting should fail, but must be completed.  All drafts must be typed and 
instructors should not accept handwritten work.  We also recommend that instructors not accept work 
via e-mail – though students must be given some form of contact information, generally your email 
address, so that they can reach you outside of class. 
 
You are welcome to add policies that will help you manage your class, such as a policy addressing cell 
phones in the classroom. 
 

Important University and Writing Program Policies 
Students may switch class sections through Add/Drop, but as stated above, they are not allowed to 
drop Basic Composition except with the permission of their Dean (which is rarely granted), as students 
must be able to complete their writing requirements in a timely manner.  Please inform your students of 
this policy to avoid unnecessary failures. 
 
Instructors cannot give special permission to add a student to their sections.  Students must follow the 
Add/Drop process to add an open section.  The Writing Program generally does not over-enroll 
sections or handle Add/Drop issues. 
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All plagiarism issues should be referred to the Writing Program office on your campus.  Students who 
plagiarize generally must meet with a Writing Program director before returning to class.  
 

First Day Writing Sample 
Though we have discontinued the use of first day writing samples in Expository Writing (where very 
few placement changes are made), we still use them in Basic Composition where placements are 
sometimes changed, especially with the availability of 100R or 100G as alternatives for students with 
reading or writing issues. We urge experienced teachers to develop their own first day writing samples 
for Basic Composition that fit with the first reading that they intend to use.  That way the first day 
sample also serves as an introduction to the reading.  A good question will simply present students with 
a rich passage and ask them to do some close reading of the passage to answer a question that is not 
explicitly addressed in the reading itself.   
 
Please also ask students to include their contact information (name, student number, email and phone) 
on their response sheet in case we decide to change their placement based on the first day sample. 
 

First Day Sample (with De Botton) 
Please spend at least 60 minutes reading and responding to the following passage from Alain de 
Botton’s “On Habit” with respect to the questions below. Your essay should be thoughtful and should 
engage directly with the passage.   
 

What, then, is a traveling mindset?  Receptivity might be said to be its chief characteristic.  We 
approach new places with humility.  We carry with us no rigid ideas about what is interesting.  We 
irritate locals because we stand on traffic islands and in narrow streets and admire what they take 
to be strange small details.  We risk getting run over because we are intrigued by the roof of a 
government building or an inscription on a wall.  We find a supermarket or a hairdresser’s 
unusually fascinating.  We dwell at length on the layout of a menu or the clothes of the presenters 
on the evening news.  We are alive to the layers of history beneath the present and take notes and 
photographs.   
 Home, on the other hand, finds us more settled in our expectations.  We feel assured that we 
have discovered everything interesting about a neighborhood, primarily by virtue of having lived 
there a long time.  It seems inconceivable that there could be anything new to find in a place which 
we have been living in for a decade or more.  We have become habituated and therefore blind.   

 
Question for Writing 
According to Alain de Botton, how does the mindset of “home” relate to a “traveling mindset”?  
Which mindset is more likely to make people happy and why?  Be sure to point to specific places in 
the passage in your answer.  
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III. Assignments and Sequencing 
This section sets forth our recommendations on creating clear assignments for your students and 
putting them together to create sequences that build upon each other incrementally.   

General Tips on Designing a Sequence 
Almost any set of readings can be developed as a sequence, in which students read a series of texts and 
make connections among them through a series of written assignments.  The goal of a good sequence is 
to help students deepen their understanding of a theme or topic by exploring it from a number of angles 
or at an increasingly complex level.  Each assignment in a sequence should build on the one before it.  
Here are some tips to keep in mind when forming your sequence: 
 

• Think context, not connection. In choosing the readings to use in your sequence, don’t be 
concerned about the specific textual connections you see between them. Instead, think about 
what larger contexts or conversations draw them together.  Our natural tendency is to put 
together a number of readings related to the same topic.  But students write more original 
essays when they are challenged to connect readings that usually are not put together. 
 

• The best pairings complicate each other. Teachers’ natural tendency when constructing a 
sequence might be to put together readings that are similar.  But often the best writing comes 
from exploring pieces that complicate each other or seem at first difficult to connect.  For 
example: consider reading William Carlos Williams’s image-heavy poems along with Oliver 
Sacks’s essay on the blind.  Can a blind person ever appreciate Williams’s work?  How?  
Obviously, Sacks complicates our understanding of Williams and visa versa. 
 

• Choose frame and case.  Often it is good to pair a reading that presents a theoretical framework 
(typically a nonfiction essay containing useful analytic terms) with a text that offers an 
interesting example for testing the “frame” (typically a personal reflection or fiction).  We refer 
to this pairing as a “frame and case,” where students use the framing essay to interpret the 
example or examples offered by the case. 
 

• Be flexible. Sometimes, a planned sequence goes awry. It may be that your class has particular 
problems with an essay or with a particular assignment. Or it may be that class discussion goes 
off in a whole new interesting and exciting direction. Always be ready to adapt your sequence 
to the needs and interests of your class. 

Advice on Writing Assignments 
Students are often confused by our assignment questions. I have heard them in the Writing Center 
talking to their tutors: 
 
Tutor: “When is the paper due?” 
Student: “I can’t remember—it might be next week.” 
Tutor: “Which readings are you supposed to write about?” 
Student: “Well, we have a new reading, but I think we’re supposed to connect it to the previous one as 

well.” 
Tutor: “OK—what’s the question you are writing on?” 
Student: “I’m not exactly sure—there are a lot of questions on the assignment sheet.” 
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As this rather typical dialogue suggests, there are some very basic ways we can help our student 
understand what we are asking them to do. Here are a few words of very practical advice to help make 
your assignments more consistently usable for students.  
 
 • Give due dates. Either at the top or at the bottom of the page, you should have clear due dates for 

both the Rough Draft and the Final Draft. And be sure to remind them to bring extra copies of their 
Rough Draft for peer review! That way they have no excuse for forgetting copies on draft day. 
 

 • Name the readings. You should name the readings you expect students to discuss at the outset of 
each assignment. This becomes especially important as the semester progresses and you expect 
students to return to readings they have discussed previously. Some students will not immediately 
understand that this means they should discuss all of these readings in conversation with each 
other. Be explicit about which readings need to be discussed. Some teachers set the list of readings 
for the assignment apart somewhat by giving it a label (“Readings:”) and listing author, title, and 
page numbers.  
 

 • Provide specific instructions in preparing the paper. Your school may have developed standard 
ways of presenting student essays or it may not. In any case, students need guidelines.  Especially 
on the first assignment, you should note basic formatting you expect and to specify all of the basic 
rules (to help to stave off chaos). My list includes the following: “one-inch margins, typed, double-
spaced, no large point sizes, name and date in the upper left or right hand corner, a staple in the 
upper left hand corner, page numbers at the bottom of every page, and an original title centered on 
the first page.”  
 

 • Use the visual elements of the page for emphasis. With computers, we can all now be good page 
designers, able to use white space, lists, boldface, and other visual cues to help students 
understand our assignments. I think a good assignment will use boldface especially to highlight 
the specific question that is being asked. You should also set each separate part of the assignment 
into its own paragraph or its own part of the page. 
 

 • Ask a question. Some assignments, including even those by very experienced teachers, never 
really ask a question of students. Without a question to answer, students have no clear instigation 
for writing. Not only should your assignment ask a question, but it should also highlight that 
question (perhaps with boldface or by putting the question into its own paragraph, or both). This 
way students can focus on what you are really asking. And be sure your question has more than 
one possible answer! 
 

 • Ask follow-up questions or give advice. After you have written your question, try to think about 
the ways your weakest students might struggle to answer it. What advice can you give them? 
What additional questions (clearly segregated from the main question) might help them to 
understand what you are asking and how it applies to the texts under consideration?  
 

 • State the learning objectives or goals. With each paper you likely will be emphasizing different 
skills, which you might call the “learning objectives” for that assignment. With Assignment #1, 
you will usually be most concerned about getting students beyond summary and making sure 
they are using textual evidence to support their points. In Assignment #2, you might be looking 
for more connective work, patterns of error, and signs of a project. It’s a good idea to set these 
forth at the bottom of the assignment (perhaps in an unordered list) so that students can pay 
attention to them. The learning objectives can then inform your comments. 
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The Assignment Question 
The most important part of any writing assignment is the main question it asks, which you can think of 
as the instigation for writing. You might want to ask a number of questions to encourage reflection, but 
there should be one central prompt to which students respond. Highlight this main question in some 
way (perhaps by putting it in bold, making it an independent paragraph, explicitly labeling it 
“Question,” or all of the above.) Make sure that students don’t miss it. And work hard at making it an 
effective instigation for student projects. Be sure, first of all, that it is in the form of a question. That 
means it should end with a question mark. Make sure it is open-ended enough to allow for a variety of 
responses. It should not be possible to answer it “yes” or “no.” The best questions are often those that 
even you are not sure how to answer. They set students with a task and motivate them to develop an 
original project to fulfill that task. Questions can take a wide variety of forms, but they tend to begin 
with “How” or “Why” rather than “Who,” “What,” “Where,” or “When.” The following are some 
categories of successful questions. 

Close Reading 
Students are asked to examine implicit assumptions in the essay (usually about some “big question” or 
topic) that can only be revealed through close reading and analysis, using specific evidence from 
various parts of the essay itself. This type of question is especially useful with a single text and so is a 
good form for the first assignment.  A good close reading assignment will ask students to use a part of 
the text to examine the whole or will ask students to consider a relevant topic engrained in the text but 
not explicitly discussed in the author’s argument. 
 
 • What views does Adam Gopnik imply about the qualities that make up a good parent?  How 

should we measure "success" in parenting based on the model that he provides? 
• How does Gopnik's interpretation of Olivia's "paracosm" involving Charlie Ravioli transform 

through a process of “revision”?  What drives Gopnik's revision process and how does his final 
interpretation relate to his initial idea? 

 • What does Hochschild mean by “From the Frying Pan into the Fire” (what’s the “frying pan” and 
“what’s the fire,” for instance)?  How does that title resonate with her overall argument about the 
ways families are being transformed by capitalism? 

• How does De Botton’s adoption of a “travelling mindset” prove useful to him in changing his 
attitude toward life? 

• How are the strategies of relationship management and "structures of perpetual deferral" that 
Gopnik describes related to technological development and change?  What does this suggest about 
the relationship between technology and generational differences, such as the difference between 
Gopnik and his daughter? 

 

Synthesis 
Students are asked to combine ideas from one reading with those of another. 
 
 • How might “covering” as described by Yoshino grow out of the “fences” described by Klein? 
 • How might Zadie Smith’s “Dream City” be a version of Klein’s “windows of possibility”? 

Frame and Case 
Students are asked to use a theoretical “frame” from one reading to interpret the “case” of another. This 
type of assignments works well when you have one strongly theoretical reading and one rather 
descriptive or narrative reading. The ideal question here will ask students to “re-frame” one reading in 
the terms of another, re-evaluating the ideas or story of X in terms of Y.  
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• How might Sherry Turkle’s concept of “authenticity” help explain problems raised by Zadie Smith, 
and how might Smith’s argument problematize the concept of an “authentic” self? 

• How might Susan Blackmore’s argument about the “replicator power” (25) of “memes” explain 
why capitalism (as described by Arlie Hochschild) is such a powerful force in people’s lives? 
 

Terministic Frame 
This works like “frame and case,” but here students are challenged to focus on terms from the essay or 
specific topics you suggest to frame their discussion. 
 
• How does the "grid of busyness" affect how people like Gopnik see others, and what does Gopnik's 

essay suggest about the possibility of authentic human connection with others given our 
increasingly busy lives? 

• Is "busyness" something we choose ourselves or is it thrust upon us?  Does whether or not we 
choose it make a difference in how we feel about it?  How is "busyness" affected by “choice,” and 
why might choosing matter?   

Action Horizon 
Students are asked to use ideas from the readings to describe a plan of action in the real world. This 
question asks students to develop an “action horizon” to describe how real problems might be solved 
through applied knowledge. 
 
 • How have Zadie Smith and Amy Chua turned their differences from the larger society into a 

source of strength rather than weakness?  How can we learn from their embrace different identities 
in the way we manage our own? 

 

Typical Problems with Assignment Questions 
Writing a good main question for your assignment is very difficult and requires multiple revisions.  In 
many ways, it can be as hard as writing a good poem.  Here are my comments on an assignment 
sequence that was sent to me by one of our best instructors. 
 
Problematic Question #1 
What can we learn from Adam Gopnik’s “Bumping into Mr. Ravioli” about our culture, our values (and 
ourselves) by viewing life through the eyes of a child? 
 
At first I like this question -- it is definitely an interesting question to think about and, as a parent, I 
recognize it as a question I should ask myself from time to time.  It is also a version of a question that 
Michelle Brazier herself offers in her suggested assignment questions at the end of the Adam Gopnik 
selection.  However, this version of the question does not seem to do a good job of directing students 
back to the text, which is the most important thing for a 100 question.   
 
Four points: 
1) While I am entertained by the question, I'm also not really sure that Gopnik’s readers can access what 
the world is like "through the eyes of a child" from the essay itself since they have no direct access to 
Olivia's perspective.  All we have as readers is a child's symbolic action as witnessed by and interpreted 
by adults, and their speculations about what that symbolic action might mean.  Brazier's question tries 
to accommodate the slipperiness; it begins more complexly as follows: "What does Adam Gopnik learn 
about himself and fellow New Yorkers by observing his 3-year-old daughter so closely?  Think about 
how his perspective changes when viewing his own New York experience through the eyes of his child.  
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... What can we learn about the world and ourselves by considering both through someone else's eyes?"  
The question as Michelle asks it is a lot more open -- for one thing it invites us to engage with multiple 
available perspectives in the text (including Gopnik’s perspective and that of Gopnik's sister and the 
way she sees things).  So there is more students can do with the text in responding to the question as 
Brazier asks it, which is less about Olivia’s perspective than the perspectives of those around her.   
 
We need to recognize that while Olivia is to some extent the focus of everyone's interpretive gaze, no 
one really asks themselves "What does Olivia see?" but instead, as Gopnik puts it, "Why this fiction?"  
We only know Olivia through her stories, and they are not stories about things she has actually seen, 
they are fictions she has made up as a way of responding to some problem in her world.  What's really 
interesting in the text, and for Gopnik, is not only the implicit critique contained in that symbolic action 
but also the way the action encodes her response to her world.  So the question "what [can we] learn...by 
viewing life through the eyes of a child" seems to either misdirect students as they return to the text or 
to invite them to look away from the text and simply use it as a jumping off point for thinking about 
how children see the world generally or what we can learn by looking again with innocent eyes.  In 
other words, the question invites misreading or invention more than engagement.  In the end, there is 
simply not enough evidence in the text that students can use to engage the question as asked. 
 
2) The question does not direct students back to the text for critical terms they can mobilize to support 
analysis -- such as the "grid of busyness" or "structures of perpetual deferral" or "rhetorical baffles" or 
"paracosms."  Instead, students are directed to general human issues: the fact that children's 
perspectives are so often ignored or that we are too much embedded in our own world views to engage 
with those of others.  This invites students to generalize about these things from their own experience, 
from common sense, or from folk wisdom.  "Beauty is in the eye of the beholder."  "You have to walk a 
mile in another man's moccasins to know how he feels."  “A child will lead them.”  Etc. 
  
3) It does nothing to help defeat summary response, which is always the biggest danger of the first 
essay. 
 
A good question about perspective would direct students to the text, connect with lots of potential 
evidence, engage terms from the text, and defeat summary.  Some potential questions about perspective 
that accomplish this could be: 
 
• How does Gopnik's interpretation of Olivia's "paracosm" involving Charlie Ravioli transform 

through a process of revision?  What drives Gopnik's revision process and how does his final 
interpretation relate to his initial idea? 

 
• How does the "grid of busyness" affect how people like Gopnik see others, and what does Gopnik's 

essay suggest about the possibility of authentic human connection with others given our increasingly 
busy lives? 

 
• Is "busyness" something we choose ourselves or is it thrust upon us?  Does whether or not we choose 

it make a difference in how we feel about it?  How is "busyness" affected by choice, and why might 
choosing matter?   

 
• How are the strategies of relationship management and "structures of perpetual deferral" that Gopnik 

describes related to technological development and change?  What does this suggest about the 
relationship between technology and generational differences, such as the difference between 
Gopnik and his daughter?   
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Problematic Question #2 
After reading Adam Gopnik's "Bumping Into Mr. Ravioli" and Amy Chua's "Why Chinese Mothers Are 
Superior," answer the following question: How much of a role should parents play in shaping creative, productive 
and well-adjusted citizens? 
 
Notice that a "how much" question is very different from a "how" or "why" question.  This is not a bad 
question for getting students started and encouraging them to make distinctions, but it calls less for 
specific qualification of the parental role (analyzing how or why parents behave as they do) than for a 
rather generalized quantification ("how much") along a rather ill-defined binary axis (from "strong role" 
to "weak role" perhaps, whatever that means).  The question could be improved by asking for more 
qualification than quantification. 
 
We also want to be aware of the danger of compare and contrast responses to the second assignment.  
This danger seems highlighted by pairing Adam Gopnik's "Bumping Into Mr. Ravioli" with Amy Chua's 
"Why Chinese Mothers Are Superior" since the two parenting styles on display in the two essays are 
both different and similar in many ways: while Gopnik is certainly less authoritarian than Chua, he also 
keeps himself and his kids very busy.  Compare and contrast that is not in the service of some larger 
project generally does not produce strong analytic papers.  So students need some clear issue involving 
the parental role to analyze. 
 
Here are some suggested revisions to this question that would encourage students to qualify what 
makes particular parenting styles more effective than others: 
 
• What views do Chua and Gopnik express or imply about the qualities that make up a good parent?  

How should we measure "success" in parenting based on the models that they provide? 
 
• How are autonomy and success related, and what do these readings suggest are the best ways to 

help kids develop both qualities? 
 
• How do these two readings suggest that parents can shape children who are well-adjusted, 

successful, autonomous and creative?  Are all of these qualities necessarily compatible?  Why or 
why not? 

 
Problematic Midterm  Question 
Using Amy Chua’s “Why Chinese Mothers Are Superior” and Zadie Smith’s “Speaking in Tongues“ consider the 
following: Does being part of multiple cultures produce open mindedness and flexibility, or can it lead to 
confusion? 
 
I generally do not like “either / or” type of questions because it allows “compare / contrast” responses, 
limits our students’ choices, and does not necessarily encourage the sort of synthetic work that is most 
what we want to encourage.  I see where the instructor is headed with offering a choice between 
“flexibility” and “confusion” (or “waffling” as conservatives like to say).  But aren't there more options?   
Also, how does this question encourage students to combine the two texts in some productive way?  A 
better question that encourages students to combine productively might be: 
 
• How and why might multiple cultural identities serve more as a source of strength than 

weakness?   
Alert readers may notice that the suggested revision also contains a binary (between “strength” and 
“weakness”) but it pushes students toward the more positive pole, so that they can be less critics of 
culture than builders of a positive future. 
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Problematic Question #3 
Using Zadie Smith’s “Speaking in Tongues” and Naomi Klein’s “Fences of Enclosure, Windows of Possibility” 
consider the following: As the world becomes closer and more dependent on each other because of globalization, 
will people move in the direction of a more open "dream city" or will people look to erect more "fences" to protect 
self-interest? 
 
My first issue with this assignment is that it does not follow the normal progression of assignments that 
we recommend, which would create an essay using Chua and Smith (or Gopnik, Chua, and Smith).  The 
idea is to scaffold our students’ responses to the text by repeating some earlier readings – not to 
introduce two new readings.  To have students write a midterm on Chua and Smith (a new reading) 
and then introduce Klein (a second new reading) may be a bit of a challenge for your weaker students.  
It also does not take best advantage of the scaffolding of the midterm.  That said, I am not completely 
opposed to this type of assignment which our strongest teachers can manage to make succeed. 
 
I also think students should be invited to use three readings at some point in 100, and typically the third 
paper is the best place to do that due to the extra scaffolding provided by the midterm.   
 
The question itself is also not the most compelling.  This is one of those questions that would probably 
be fine if you just slap an "And why?" on the end of it.  But I'm still not fully happy with handing 
students a choice between two options, since that shuts down their own desire for a third or fourth or 
fifth possibility that we have not imagined but which might be constructed by combining ideas in 
original ways. 
 
Here is a suggested revision: 
 
• Why do people prefer to erect fences or to imagine windows?  Which choice seems more likely, or 

more necessary, in our increasingly globalized world, and why?  Please try to incorporate three 
readings we have considered in your answer. 

 
In all of these critiques, I have tried to adhere to our recommendations for good question writing, and I 
think those recommendations will improve anyone’s questions.  After you have drafted your initial 
question, ask yourself the following as you revise: 
• Have I written the question in the best way to discourage summary or compare/contrast type 

responses? 
• Have I asked a “how” or “why” question that opens up to a creative response from students? 
• Does the question explicitly direct students to the text and will they be able to find enough 

evidence there to support a robust response? 
If you can answer those questions in the affirmative, you probably have a good question. 
 
 



 

34 



 

35 

IV. Sample Assignment Sequences
 
The following assignment sequences were written for Basic Composition (100) at Rutgers using essays 
drawn from Points of Departure by Michelle Brazier.   

Sequence #1 by Jacqueline Loeb 

Assignment #1, Rough Draft: De Botton 
Jackie Loeb 
 
Reading 

§ Alain de Botton, “On Habit”  
 
CEDP (Cite-Explicate-Discuss-Make a Point) 
With this assignment you will begin the process of formulating an engaged response to Alain de 
Botton’s “On Habit.”  You are not writing an essay.  Rather, you are unpacking complex sections of the 
text and responding with all the ideas, reactions, questions, and analysis you can come up with. 
 
Instructions: 
Select 5 citations from the essay that you feel are very important.  It doesn’t matter WHY you think a 
citation is important, so long as it grabs your attention and inspires you to respond to it. 
 
For each citation you have selected, explicate (i.e., unpack) in 1-2 sentences, then begin developing 
original commentary and response:  Why is this citation significant?  How are the ideas the author 
shares valuable, or troublesome, or otherwise thought-provoking?   Write as much as you can, at least 
10-15 sentences (3/4 page) for each citation.  Do not just summarize the author’s words.  Instead, focus 
on why the ideas in the citation have grabbed your interest, and make a point of your own in response.  
If you get stuck, use some of the “active reading” techniques we talked about like unpacking dense 
phrases and unknown (or, “sorta-known”) vocabulary words.  Remember to ask, “so what?”… and to 
answer that question yourself! 
 
Don’t worry about having a specific argument or topic for these pages.  Don’t worry if your reactions to 
different citations are contradictory.  Don’t worry about having a unified theme or clear direction.  
CEDP helps us to discover our arguments and formulate our ideas, which become clearer as the process of 
CEDP unfolds. 
 
DO WORRY about paying close attention to every citation you choose.  Respond specifically to the 
actual phrases and ideas it contains.   Dissect it and put it under the reading microscope!  Look up every 
word you don’t completely understand.   Make a point of your own in response. 
 
You should write as much as you can, but your drafting should be comprised of 5 pages, each with a 
citation at the top.   Your  drafting pages must be typed, 12 pt., double-spaced, with 1“ margins.  
Number and staple your pages.  Put your name, date, and the words “Rough Drafting 1” on the top left 
corner. 
 
Bring 3 copies of your drafting pages to class.  One I will collect, the other you will use for in-class 
exercises.   
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Assignment #1, Final Draft: De Botton  
Jackie Loeb 
 
Reading 

§ Alain de Botton, “On Habit” by  
 

Question for Writing 
By now, you have at least 5 citations you have read closely, unpacked, and around which you have 
begun building original ideas and analysis.  You will now focus on structuring your work into formal 
paragraphs, adding more interpretive discussion, and zeroing in on what, precisely, your original thesis 
or position is in response to de Botton’s essay.    
 
De Botton makes a distinction between the “traveling mindset” and a “habituated” view of the 
world.   Why is this distinction important?  What purpose does it serve? 
 
Questions for writing/thinking:  Does having a “grid of interests” necessarily diminish the richness or 
complexity of one’s day?  The essay suggests the benefits of a “traveling mindset” while taking a more 
critical view of habituation.  To what extent might the reverse be true?  Is a goal-oriented approach 
always at odds with the “traveling mindset,” or is the distinction more complicated than that?   Is a 
“traveling mindset” a luxury that few people really have the freedom to enjoy?  If you were speaking to 
Alain de Botton, what  wrench/es might you throw into his discussion?  What other things does he not 
mention that perhaps he should?  Conversely, what benefit or inspiration can the idea of the “traveling 
mindset” provide, beyond what de Botton already mentions?  
 
Keep in mind the following as you revise: 
 

§  Project  (Also called thesis or argument):   Your discussion should make an original claim which 
addresses the question directly.  Be sure  your reader understands what your main claim is by the 
end of your first paragraph. 
 

§ Citation:  You must use citations to advance and support your discussion. 
 

§ Do not summarize the essay.  You are responding  to the ideas it raises, not repeating them. 
 

§ As you write, keep asking yourself:  So what?  Why does that matter?   Explain why that matters. 
 
Your paper must total at least 4 FULL pages (which means down to the bottom of page 4 or onto page 
5).   Essay must be typed, 12 pt., double-spaced, with 1 “ margins.  Number and staple your pages.  Put 
your name, date, and the words “Paper 1-Final Draft” on the top left corner.   

Assignment #2: De Botton and Berry 
Jackie Loeb 
 
Readings:  

§ Wendell Berry, “God, Science , and Imagination”  
§ Alain de Botton, “On Habit” 

 
Question for Writing 
In “God, Science, and Imagination,” Wendell Berry asserts that neither the religious fundamentalist nor 
the fundamentalist of science understands or appreciates imagination, which he defines as a way of 
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knowing things that can’t be known any other way.  The “posture of absolute certainty,” Berry argues,  
keeps the fundamentalist from ever thinking ‘I don’t know’ or ‘I wonder’ (25).  For this essay, draw 
upon your own understanding of de Botton and Berry to answer the following question: 
 
What role would you argue that imagination has in influencing our relationships with people or 
ideas? 
 
Questions to Get You Started Thinking and Writing 

• Berry writes that “in one of its aspects [imagination] is the power by which we sympathize” (25).  
What does this mean, and what implications might it have?   How might considering the idea of 
sympathy [sym + pathos, i.e., feeling the same] change the way you understand De Botton’s essay? 

• De Botton and Berry both use metaphors of visibility in their essays:  De Botton speaks of being 
blind and people being  invisible; Berry says imagination is “the power to make us see…things that 
without it would be unseeable” 25).  What forces make things unseeable or invisible to us?  What 
forces compel us to see what we didn’t before? 

• Berry refers to the “inadequacy or failure of knowledge” (23).  What could make knowledge—
whether political, cultural, scientific, or interpersonal knowledge—inadequate?  How do we make 
it more adequate? 

 
You must cite from BOTH essays to advance your response to this question. 

Assignment #3: De Botton, Berry, and Gladwell 
Jackie Loeb 
 
Readings:    

• Malcolm Gladwell, “Small Change: Why the Revolution Will Not Be Tweeted” 
• Wendell Berry, “God, Science , and Imagination”  
• Alain de Botton, “On Habit” 

 
For your midterm exam, you began answering the following question: 
 
What would you argue makes a relationship valuable?   What makes your connection to other people, or to a 
particular set of ideas, especially worthwhile or beneficial?  Why?  
 
For paper 3, you will continue to answer that question in greater depth, by adding a consideration the 
following: 
 
If we have a sense of what makes a relationship, or a belief system, truly valuable, why are people so 
often caught in the opposite- in interpersonal relationships or ideological positions that are 
unproductive and unfulfilling?  To what extent can we address, or even remedy, the inner and outer 
forces that prevent us from having a fruitful life or a dynamic intellect? 
 
(Warning: You may not answer this question by blaming “society.”  You response will have to be more 
specific  and more thorough-going than that.  And of course… you must draw upon the essays to 
advance your point).  
 
You will also complicate your analysis from the midterm by drawing on at least one citation from a 
THIRD author (i.e, the one you did not use in the exam) to advance any one of your ideas in a new way. 
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Rough Draft Due:  Monday June 25  (4 full pages, which means down to the bottom of page 4 or onto 
page 5).  Bring 3 copies of your rough draft to class, and e-mail a copy to me. 
Final Draft Due:  Monday July 2 (NOTE: 5 full pages, which means down to the bottom of page 5 or 
onto page 6).   Clip all copies of your RD to your FD. 
 
All essays must be typed, 12 pt., double-spaced, with 1” margins.  Number and staple your pages.  Put 
your name, date, and the words “Paper 3-Rough Draft” or “Paper 3-Final Draft” on the top left corners 
of your respective versions. 
 

Sequence #2 by Michael Goeller 
 

Assignment #1: Turkle  
Michael Goeller 
 
Reading 

• Sherry Turkle’s “Alone Together” (263-282) 
 
Overwhelmed by the volume and velocity of our lives, we turn to technology to help us find time.  But 
technology makes us busier than ever and ever more in search of retreat.  Gradually, we come to see our 
online life as life itself.  We come to see what robots offer as relationship.  The simplification of 
relationship is no longer a source of complaint.  It becomes what we want.  These seem the gathering 
clouds of a perfect storm (278). 
 
At the end of this selection from Turkle’s essay, she tells a chiastic story of how people created 
technology to help them get what they wanted (more time for “real” experiences and “authentic” 
relationships perhaps?), but technology instead taught them to want what they have gotten (more 
simulation and less “authentic” intimacy).  She goes on to ask: “Technology reshapes the landscape of 
our emotional lives, but is it offering us the lives we want to lead?” (278).   
 
Main Questions: 
What kind of lives should we lead?  What is Turkle’s concept of “authenticity” and how might it 
figure in the way she wants us to answer that question?  How might the technological innovations 
she describes alter the way we value “authenticity,” and what should we do about that, if anything?  
Use specific quotes, examples and details from the text in developing your response. 
Here are some questions you might consider to help get started or to help focus your ideas:  
 

• Turkle opens her piece by writing, “Technology is the architect of our intimacies.”  What does 
she mean by that and why is she so troubled that technology “suggests substitutions” for the 
“real”?  Is intimate life necessarily diminished by technology?  

• What is the point of Turkle’s story about the Galapagos tortoises at the Darwin Exhibit?  Do you 
find yourself agreeing more with her daughter and the younger people in that story (all of your 
own generation – especially considering that her daughter would now be 20) or with Turkle and 
her age group?  What is Turkle’s explanation for this generational divide?  What’s yours?  How 
does that generational divide play out in the rest of the essay? 

• Is it possible that the people that Turkle sees as victims of technology may simply have different 
priorities than she has?  Is it possible to see some consistency in those new priorities?  How can 
we describe their logic?  Do they honor the privacy of others more, perhaps?  Do they value the 
“grid” of connection?  Do they ultimately suggest a positive counter-ethic for how we should 
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live our lives?  What is it?  And what is its relationship to Turkle’s concept of “authenticity”?  
And why might this be a young vs. old difference? 

 
Rough Draft due Thursday, Sept. 15th. At least 3 full pages (the draft ends on page 4).  Be sure to bring 
three copies for peer review and discussion. 
 
Final Draft due Thursday, Sept. 22nd. At least 4 full pages (the paper must end on page 5 
All final and rough drafts of essays must be typed using the Times New Roman 12-point font, and 
double-spaced with one-inch margins.  Please staple the pages and give your essay an original title.  Put 
your name, assignment number, “rough” or “final” draft, and the date in the upper left hand corner. 
 

Assignment #1, Improved: Turkle 
 
Reading:   Sherry Turkle’s “Alone Together” in Points of Departure 3rd edition (263-282). 
 
From the beginning of Sherry Turkle’s essay, with its story about the Galapagos tortoises at the Darwin 
Exhibit, we see examples of people from different generations interacting around technology.  I hope 
that you noticed that most of the people criticized by Turkle are from your generation, beginning with 
her daughter and the younger people at the Darwin Exhibition, who would be around 18 – 21 years of 
age now.  I’d like you to give some thought to the “generational divide” in Turkle’s essay and consider 
how it might be an important yet unacknowledged subtext. 
 
How could we name the set of values that the members of the younger generation depicted in 
Turkle's "Alone Together" seem to hold? How does that set of values help to explain their behavior 
or feelings?  Be sure to look closely at several examples from the text, analyzing specific language and 
descriptions to support the way you would name this value system. 
 
In your discussion, you should consider how the set of values you have identified differs from Turkle's 
notion of "authenticity."  What does Turkle value about authenticity, and why might that not fit into the 
new generation’s values?  Do you think that technology shaped the set of values exhibited by these 
young people or simply enabled these young people to live more according to the values they 
hold?  What is gained in this value system?  What is lost?  Are the two mutually exclusive? 
 
Recognize that this question asks you to read against the grain of Turkle's argument regarding the value 
of authenticity in relationships.  She is very critical of the young people she examines.  I am inviting you 
to be less critical and more understanding of the ways they think and act.  Try to understand the young 
people she describes better than she herself understands them.  You are, of course, welcome to side with 
her critique.  But you must first coin a term or phrase that helps to name, more positively, the values 
that they hold.  I do not want you to simply label them "inauthentic."  Don't simply contrast the values 
of these young people with the value system that Turkle espouses.  Try to name it in a positive way for 
what these young people do value -- not by what they do not value. 
 

Assignment #2: Turkle and Alison Gopnik 
Michael Goeller 
 
Readings:    

• Alison Gopnik’s “Possible Worlds: Why Do Children Pretend?” (163-182). 
• Sherry Turkle’s “Alone Together” (263-282). 
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On the surface counterfactual thinking seems like a very sophisticated and philosophically puzzling 
ability.  How can we think about things that aren’t there?  And why should we think this way instead of 
restricting ourselves to the actual world?  It seems obvious that understanding the real world would 
give us an evolutionary edge, but what good do we get from imaginary worlds? (163). 
 
Alison Gopnik’s description of “counterfactuals” leads her to some very interesting questions and 
conclusions, all of which try to understand the positive potential of pretending and imagining things 
that are not real.  How does Gopnik’s approach to counterfactuals relate to Sherry Turkle’s discussion of 
“authenticity”?  Are the two concepts completely at odds with each other?  Or is there some way of 
reconciling the two?  
 
Main Question: 
How might Gopnik’s understanding of “counterfactuals” serve as a lens through which to reconsider 
Turkle’s discussion of the relationship between technology and “authenticity”?  Or, alternately, how 
might Turkle’s argument for “authenticity” challenge Gopnik’s positive portrayal of 
“counterfactuals”?  Use specific quotes, examples and details from both texts in developing your 
response. 
 
Here are some questions you might consider to help get started or to help focus your ideas:  
 

• Gopnik asks, “Why are  … imaginary worlds just as important to us as the real ones?”  How 
might her answer to that question offer a different perspective on the value of robots and 
technology?  Could someone argue that we should not invest so much in imaginary worlds at the 
expense of real ones?  Do you think Turkle might argue that?   

• Examine at least two of the stories that Turkle tells about the way technology seems to be 
damaging authentic relationships.  How might Gopnik reinterpret these stories in light of her 
view of the value of “counterfactuals” and the relationship between “imagination and causation”?  
OR: How might Turkle view Gopnik’s examples in light of her views on the importance of 
“authenticity”?  Whose explanatory system do you find more persuasive and why?  How does 
that explanatory system offer a completely different lens through which to re-see the examples of 
the other author? 

 
Rough Draft due Thursday, Sept. 29th. At least 3 full pages (the draft ends on page 4).  Be sure to bring 
three copies for peer review and discussion. 
 
Final Draft due Thursday, October 6. At least 4 full pages (the paper must end on page 5) 
All final and rough drafts of essays must be typed using the Times New Roman 12-point font, and 
double-spaced with one-inch margins.  Please staple the pages and give your essay an original title.  Put 
your name, assignment number, “rough” or “final” draft, and the date in the upper left hand corner. 

Assignment #3: Turkle, Gopnik, and Gopnik 
Michael Goeller 
 
Readings:    

• Adam Gopnik, “Bumping into Mr. Ravioli” (153-162) 
• Alison Gopnik, “Possible Worlds: Why Do Children Pretend?” (163-182). 
• Sherry Turkle, “Alone Together” (263-282). 

 
Main Question: 
What does Adam Gopnik's essay suggest about how we can live or imagine “authentic” lives in a 
world increasingly mediated by technology and structured as a “grid of busyness”?   In answering 
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this question, use Adam Gopnik's “Bumping into Mr. Ravioli” in connection with both Alison Gopnik 
and Sherry Turkle.  
 
Food for Thought: 

• Near the end of his essay “Bumping into Mr. Ravioli” Adam Gopnik writes: 
• Busyness is our art form, our civic ritual, our way of being us.  Many friends have said to me that 

they love New York now in a way they never did before, and their love, I’ve noticed, takes for its 
object all the things that used to exasperate them—the curious combination of freedom, self-made 
fences, and paralyzing preoccupation that the city provides. …  If everything we have learned in 
the past year could be summed up in a phrase, it’s that we want to go on bumping into Charlie 
Ravioli for as long as we can. (160). 

• Gopnik’s conclusion that “Busyness is … our way of being us" strikes many as counter-intuitive.  
How could a world in which people are too busy to connect with each other make us feel most at 
home and most ourselves?  Certainly someone like Sherry Turkle might wonder how such a life 
promotes the “authenticity” that she says comes from relating to others in reciprocal ways.  What 
is Gopnik suggesting about how we can be true to ourselves in this increasingly busy world of 
ours?  What role do other people play in his concept of self?  Is "busyness" something we choose 
ourselves or is it thrust upon us?  Does whether or not we choose it make a difference in how we 
feel about it?  How is "busyness" affected by “choice,” and why might choosing matter?  How 
does the ending of his story about his daughter’s relationship with Charlie Ravioli reflect his 
views?  And how do Turkle and/or Alison Gopnik help to understand, explain, or critique Adam 
Gopnik's stance?  For example: what role does imagination play in the formation of identity 
according to Alison Gopnik?  How does that connect to Adam Gopnik’s view?  How would 
Turkle see the “perpetually suspended communication” (157) that Adam Gopnik presents as 
integral to how we live today?  Is this a sign of “reduced expectations” in relationships?  And if 
so, is that a bad thing?  What is your view? 
 

Rough Draft due Thursday, October 20th. At least 4 full pages (the draft ends on page 5).  Be sure to 
bring three copies for peer review and discussion. 
 
Final Draft due Thursday, October 27th. At least 5 full pages (the paper must end on page 6) 
All final and rough drafts of essays must be typed using the Times New Roman 12-point font, and 
double-spaced with one-inch margins.  Please staple the pages and give your essay an original title.  Put 
your name, assignment number, “rough” or “final” draft, and the date in the upper left hand corner.  
Remember: 5 full pages for the final this time! 
 

Assignment #4: Hochschild and one more 
Michael Goeller 
 
Readings:  

• Arlie Hochschild, “From the Frying Pan into the Fire”  
• AND at least ONE other essay we have read by Sherry Turkle, Adam Gopnik, or Alison Gopnik. 

 
Technology ties us up as it promises to free us up.  Connectivity technologies once promised to give 
us more time.  But as the cell phone and smartphone eroded the boundaries between work and 
leisure, all the time in the world was not enough.  Even when we are not ‘at work,’ we experience 
ourselves as ‘on call’; pressed, we want to edit out complexity and ‘cut to the chase.’  … We 
discovered the network—the world of connectivity—to be uniquely suited to the overworked and 
overscheduled life it makes possible.  And now we look to the networks to defend us against 
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loneliness even as we use it to control the intensity of our connections.  Technology makes it easy to 
communicate when we wish and to disengage at will (Turkle 274). 
 
We are instructed to believe that we are busier because we have to work harder to be more 
productive, but everybody knows that busyness and productivity have a dubious, arm’s-length 
relationship.  Most of our struggle in New York, in fact, is to be less busy in order to do more work 
(Adam Gopnik 156).  The crowding of our space has been reinforced by a crowding of our time, and 
the only way to protect ourselves is to build structures of perpetual deferral: I’ll see you next week, 
let’s talk soon.  We build rhetorical baffles around our lives to keep the crowding out, only to find 
that we have let nobody we love in (Adam Gopnik 158). 
 
Psychologists have found that counterfactual thinking is absolutely pervasive in our everyday life 
and deeply affects our judgments, our decisions, and our emotions.  You would thin that what 
really matters is what actually happens, not what you imagine might have happened in the past or 
could happen in the future.  … Yet the woulda-coulda-shouldas have a deep impact on experience 
(Alison Gopnik 164). 

 
Main Question: 
In her essay “From the Frying Pan into the Fire,” Arlie Russell Hochschild offers many examples of busy 
people living lives full of contradictions as they struggle to balance work with family life and other 
relationships.  She writes: “We separate ideal from practice. We separate the idea of ‘spending time with 
X’ from the idea of ‘believing in the importance of X.’  We don’t link what we think with what we do” 
(186). How might technology enable the separation between “ideal” and “practice” when it comes to 
human relationships? How and why might capitalism actually encourage such de-linking, and to 
what end? 
 
Rough Draft due Tuesday, November 8th. At least 4 full pages, which means make it to page 5. Bring at 
least two copies for peer review (one for me and one for your peer reviewer).  Please label the paper 
“Your-last-name-Rough-4.” 
 
Final Draft due Thursday, November 17th. At least 5 full pages (which means that the paper must end 
on page 6).   Please label the paper “Your-last-name-Final-4.” 
 
Please submit your draft and final draft separately via Scarlet Docs, as we will cover in class. 
 

Assignment #5: Blackmore and one other 
Michael Goeller 
 
Readings:  

• Susan Blackmore, “Strange Creatures”  
• ONE other essay we have read by Hochschild, Turkle, or either Gopnik 
• OPTIONAL: and, if you choose, an advertisement available online (include the link with your 

paper) OR a print ad which you can attach to your paper. 
 
Main Question: 
How might Susan Blackmore’s argument about the “replicator power” of “memes” explain why 
technology and/or capitalism are such a powerful force in people’s lives and how they have gained 
that power?  Use specific quotes, examples and details from both essays in developing your response.  If 
you choose to use an advertisement to help illustrate your argument, please discuss it in significant 
detail (using Hochschild’s discussion of the Quaker Oats ad as a model). 
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Rough Draft due Tuesday, November 29th. At least 4 full pages (which means the draft should end on 
page 5).   
 
Final Draft due no later than Tuesday, December 6th.  At least 5 full pages (but shoot for more: the 
paper should end on page 6).  Please also read the final exam essay “Who Holds the Clicker?” by Lauren 
Slater by this day for discussion in preparation for the final exam on December 8 and 13. 
 
Based on your positive response to the use of Scarlet Docs, I ask that you again post your papers online 
as we did last time.  Please title your document with your last name, rough or final draft, and the 
number 5 – e.g., “Goeller-rough-draft-5” for the rough draft. 
 
Here are some questions you might consider to help you get started or to develop your ideas:  
 

• If “memes” are all about imitation, how can we use the theory of memes to account for the 
difference between ideas and actions?  Consider: according to Hochschild, while the “workplace” 
and the “mall” have made “Family and community life … less central as places to talk and relate, 
and less the object of collective rituals,” we do not “turn away from family and community” but 
instead “elevat[e] them in moral importance.  Family and community are not a realm in 
decline….  To many people, both have become even more important morally.  We encapsulate 
the idea of the cherished family.  We separate ideal from practice” (186).  How can memes 
account for the fact that when it comes to family and community, we say one thing but behave in 
a different way entirely?  Does this put the idea of memes into question, or is there some way to 
account for this apparent contradiction within the theory of memes that Blackmore describes?  

• Does technology function like a meme?  How so? Is “capitalism” a meme?  Or is capitalism made 
up of many different memes? If so, how or why do they work together?  

• If the main goal of a meme is to get passed on to the next generation, how does that happen with 
the practices of capitalism that Hochschild describes?  For example, how might the 
advertisement that Hochschild discusses at length at the beginning of her essay function as a 
“carrier” of the capitalist meme?  How does capitalism get transferred from one generation to the 
next?  What does Adam Gopnik’s essay suggest about how much control children themselves 
have over this process? 

• Turkle says in a talk posted online that “we are technology’s killer app!”  What are the 
implications of this statement, and how is it consistent with her argument in the piece we have 
read? 

• What are the implications of memes for the sort of creativity that Alison Gopnik describes?  
 

Sequence #3 by Brook Stanton 

Assignment #1: Yoshino 
Brook Stanton 
 
Readings 
• Kenji Yoshino, “Covering:  The Hidden Assault on our Civil Rights” 

 
Question for Writing 
In his essay, Yoshino brings out the hidden complexity of our idea of “race” when he asserts that “racial 
identity has a behavioral component” and that “perceptions of an individual’s race do not rest on 
biology alone.”  If “non-biological” elements play a role in how we perceive and understand “race,” 
does that mean that race is an illusion and that “race” is a meaningless word?   Based on your 
understanding of Yoshino, what is someone’s race, and what does the word “race” really mean?     
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Use your essay to present and defend a complex definition of “race,” using each body paragraph to 
express one element of your definition.  Be sure to address the question of how and why biological 
elements play into (or don’t play into) what “race” is.   
 
Assignment Goals 

1. READING CLOSELY:  Read “Covering” deeply and carefully.  Using our new reading 
techniques, focus on making sure you have thoroughly understood what Yoshino is arguing. 

2. HAVING A THESIS:  Put forward your own argument rather than summarizing Yoshino.   That 
is, use Yoshino’s ideas as stepping stones to support your view.  Be sure to take a clear position in 
response to the essay question above, and argue for that position throughout your paper. 

3. USING QUOTATIONS  from “Covering” to support your thesis.  There should be two quotations 
per body paragraph.  The two quotations should support your thesis, and each quotation should 
occupy about three lines to four lines on your page. 

 
Due Dates 
• Rough Draft (three pages), Wednesday, 7/6/11 
• Pease bring two copies of your rough draft to class.  Your essay should have an introductory 

paragraph and two body paragraphs. 
• Final Draft  (four and a half to five pages),  Thursday, 7/7/11 

 

Assignments #2 and #3: Yoshino and Jay-Z 
Brook Stanton 
 
For the 2nd and 3rd assignments, Brook used Jay-Z’s Decoded, which was initially included in the 
contents for the 3rd edition of Points of Departure but was dropped at the last moment due to difficulties 
in obtaining permissions. 

Midterm Exam: Orr and Turkle 
Brook Stanton 
 
Readings   
• Gregory Orr, “Return to Hayneville” 
• Sherry Turkle, “Alone Together” 

 
Exam Procedure 
On day one of the exam, write a rough draft of an essay on the topic below. On day two you will use 
new booklets to construct a final draft.  Consider writing a brief outline of your essay in your booklet 
before you begin. 
 
Your essay should have: a standard  intro paragraph ending with a clear thesis that is supported by 
multiple body paragraphs; effective body paragraph structure with topic sentences and clear main 
ideas; supportive use of relevant, connected, and correctly formatted  quotations from both authors in 
every body paragraph; and minimal grammar error. 
 
Question 
If the human relationship to technology described by Turkle had existed when Orr was a young man, 
how do you think it would have affected the social, emotional, and/or practical dynamics of the 
struggle for civil rights?   
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Assignment #4: Orr and Turkle 
Brook Stanton 
 
Readings 
Gregory Orr, “The Return to Hayneville” 
Sherry Turkle, “Alone Together” 
 
Setup 
In addition to its value as a memoir of personal struggle and redemption, Gregory Orr’s essay is a useful 
window into the emotional and social dimensions of the civil rights struggles of the 60’s.  But if Sherry 
Turkle is correct, both the emotional and social dimensions of our present moment are rapidly being 
transformed by our changing relationship to technology.   
 
Question 
How is our present relationship with technology likely to affect our ability to fight for justice and for 
change in the way that the civil rights activists struggled?  As it changes our social and emotional 
landscape, how will technology affect those parts of us that make it possible to confront injustice with 
action?  Will “the robotic moment” improve our capacity to truly fight for just causes?  Diminish it?  
Both?  Neither?  How?  Why? 
 
Due Dates 
Rough Draft (four  pages), Monday, 8/01/10.  Bring two copies of your rough draft to class. 
Final Draft  (five to six pages), Thursday, 8/04/10 
 
Goals 
• Proficiency in all of the previous skills we have studied, and 
• Employment of an effective paragraph structure that leads to strong transitions within and 

between paragraphs  
 

Assignment #5: Slater and Turkle 
Brook Stanton 
 
Readings 
• Lauren Slater, “Who Holds the Clicker?” 
• Sherry Turkle, “Introduction,” taken from Alone Together:  Why We Expect More of Technology and 

Less of Each Other 
 
Due Dates 
Rough Draft (four  pages), due Monday, 8/08/10 -- Bring three copies of your rough draft to class. 
Final Draft  (five to six pages), due Thursday, 8/11/10 
 
Question   
Take what Slater has taught us about mechanical interventions into the human brain and use it to 
critically analyze Turkle’s theories about the authentic and the inauthentic in the age of high technology.   
In your piece, see if you can use Slater to confirm, challenge, refute, limit, extend, complicate, raise 
questions for, or otherwise rethink and reaassess Turkle’s claims about implications of the authentic and 
the inauthentic.  Are DBS and its results a classic case of the inauthentic as Turkle understands it?  Or 
are they something quite different?  How can Slater help us see Turkle’s claims in a new way?  Or can 
she? 
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Key to Success 
Understanding and conveying the complex role of authenticity in Turkle’s argument. 
 
Goals 
You will define your own writing goals for this peer review.  What do you need to work on most?  
Reading?   Transitions?  Grammar?  Write them in below. 
 
My writing goals for this assignment include working on: 
 1. 
 2. 
 3. 
 

Sequence #4 by Anthony Alms 

Assignment #1: Adam Gopnik 
Anthony Alms 
 
Reading 
• Adam Gopnik, “Bumping Into Mr. Ravioli”  

 
Guidelines 
• The rough draft is due June 6. Please bring three copies for peer review. 
• The final draft is due June 8. 
• The rough draft must be 3-4 pages long; the final draft must be 4 full pages long. Both drafts must 

be typed, double-spaced, with one-inch margins and 12-point font, Times New Roman. Include 
your name, page numbers on every page, and an original title centered on the first page. Please 
staple the paper in the upper left-hand corner.  

 
 
Question 
In his essay, Gopnik expresses a fear that the “behavior” of Olivia’s imaginary friend indicates 
something unhealthy about modern urban life: our “busyness” allows little time for friendships. Charlie 
Ravioli’s increasing inaccessibility even prompts the author to consider moving his family out of New 
York City. Yet ultimately the family decides to stay, a decision that is related to further developments in 
Olivia’s imagination. Using ideas and evidence from the text, offer your answer to the following: Why 
might imagination be important? Is imagination merely an indicator of what is happening in the 
“real world,” or can it change “reality” in some way? 
 
Cite specific passages in support of your answer, and remember to include quotations from Gopnik’s 
essay in all of your body paragraphs. 

Assignment #2: Blackmore and Gopnik 
Anthony Alms 
 
Readings 
• Susan Blackmore, “Strange Creatures”  
• Adam Gopnik, “Bumping Into Mr. Ravioli”  

 
 
Guidelines 
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• The rough draft is due June 13. Please bring three copies for peer review. 
• The final draft is due June 20. 
• Both drafts must be four pages long, typed, double-spaced, with one-inch margins and 12-point 

font. Include your name, page numbers, and an original title centered on the first page.  
• In this paper you are to develop an argument that combines ideas found in both Blackmore and 

Gopnik. Remember, though, that an argument is what you add to the conversation. Do not simply 
compare and contrast Blackmore and Gopnik, in other words. You may use some of the ideas you 
developed in your first paper, but only if you take them in a new direction, seeking to make 
connections to ideas suggested by Blackmore.  

 
Question 
One of the central themes in Susan Blackmore’s “Strange Creatures” is the idea that imitation can 
account for much of human behavior.  Most of what we do, think, and say, implies Blackmore, is 
essentially copied.  Yet we commonly call certain people “creative,” apparently assuming that it is 
possible for a human being to create something new.  Using ideas and evidence from Blackmore and 
Gopnik, write an essay on the following: How are invention and imitation related?  Do you think the 
creative act is fundamentally imitative?  Why or why not?  In what ways, and to what extent, are 
humans able to make something new? 

Assignment #3: Smith and Blackmore 
Anthony Alms 
 
Readings 

• Zadie Smith, “Speaking in Tongues”  
• Susan Blackmore, “Strange Creatures”  

 
Guidelines 
• The rough draft is due June 29. Please bring three copies for peer review. 
• The final draft is due July 6. 
• Both drafts must be five pages long, typed, double-spaced, with one-inch margins and 12-point 

font. Include your name, page numbers, and an original title centered on the first page. 
• In this paper you are to develop an argument that combines ideas found in both Blackmore and 

Smith.  
 
Question 
Zadie Smith argues that many of us, perhaps most of us, have “complicated back stories, messy 
histories, multiple narratives.”  The notion of a “unified singular self” may be an illusion; at the core of 
our experience is the kind of “irreducible multiplicity” that we find in Shakespeare’s works.  Yet living 
with that multiplicity, being flexible enough to remain attuned to our different voices, requires work.  
Without actively embracing our multiple voices, concludes Smith, we often fall back on the illusion of a 
single self. 
 
Susan Blackmore also seems to critique the idea that we possess a unified, coherent identity.  Our 
actions and attitudes, she argues, stem not from a centrally controlling mind, but from “memes,” or 
units of imitation.  “Human life is permeated through and through” with them and “their 
consequences,” she writes.  This idea, admits Blackmore, is challenging and difficult for many people to 
accept.   
 
In a five-page paper, address the following: Why do we tend to regard the self as a coherent entity?  
What are the perceived advantages of adopting a single voice? 
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Assignment #4: Goodall and Smith 
Anthony Alms 
 
Readings 
• Jane Goodall, “In the Forests of Gombe”  
• Zadie Smith, “Speaking in Tongues” 

 
Guidelines 
• The rough draft is due July 11. Please bring three copies for peer review. 
• The final draft is due July 18. 
• Both drafts must be five pages long, typed, double-spaced, with one-inch margins and 12-point 

font. Include your name, page numbers, and an original title centered on the first page.  In this 
paper you are to develop an argument that combines ideas found in both Goodall and Smith.  

• When grading your papers, I will be looking specifically for these things: 
o A thesis that responds directly to my questions 
o Support for your thesis, generally with two quotations in each paragraph 
o At least two paragraphs in which you link one quotation from each author 
o Good use of quotations, as discussed in class 
o Minimal sentence-level errors 
o Good paragraphing, with clear topic sentences 

 
Question 
Both Zadie Smith and Jane Goodall view reality as essentially ambiguous—if “ambiguous” can mean 
“capable of being understood in two or more possible senses” (Webster’s).  In her discussion of multiple 
voices, Smith claims that we often hold starkly contradictory views: “Is it not, for example, 
experientially true that one can both believe and not believe in God?”  Goodall seems similarly intent on 
joining together seemingly irreconcilable points of view.  She finds it sad, for instance, that “so many 
people seem to think that science and religion are mutually exclusive.”  In this paper, respond to the 
following questions, in conversation with Smith and Goodall:  Do you agree that it can be important to 
understand things in two or more possible senses?  Why or why not?  What is the value of 
ambiguity? 
 

Assignment #5: De Botton and Goodall 
Anthony Alms 
 
Readings 
• Alain de Botton, “On Habit”  
• Jane Goodall, “In the Forests of Gombe”  

 
Guidelines 
• The rough draft is due July 25. Please bring three copies for peer review. 
• The final draft is due August 1. 
• Both drafts must be five pages long, typed, double-spaced, with one-inch margins and 12-point 

font. Include your name, page numbers, and an original title centered on the first page. 
• In this paper you are to develop an argument that combines ideas found in both Davies and 

Goodall.  
• When grading your papers, I will be looking specifically for these things: 

o An independent thesis 
o Support for your thesis, including at least two quotes in each paragraph 
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o At least three paragraphs in which you link one quotation from each author 
o Good use of quotations, as discussed in class 
o Minimal sentence-level errors 
o Good paragraphing, with clear topic sentences 

 
Question 
Jane Goodall and Alain de Botton both describe something that might be called “living in the moment”: 
a heightened awareness of one’s immediate surroundings that somehow goes beyond the ordinary 
experience of a place.  To achieve this state, de Botton has to travel around his neighborhood “with no 
particular goal in mind.”  Our sensitivity to our everyday surroundings, he argues, is typically reduced 
by “the function we find for the space.”  He also finds it helpful to travel alone.  Goodall’s state of 
extreme awareness during her epiphany in Gombe is likewise solitary in nature—there are no other 
people around.  One gets a sense as well that Goodall’s vision of her surroundings is in no way limited 
by any particular goal or project. 
 
In this paper, I would like you to explore the value of having such a heightened awareness of your 
ordinary surroundings.  In light of popular sentiments about the importance of working collaboratively 
with others and being goal-directed, the apparent price of such receptivity to the immediate 
environment (being alone and without goal) might appear problematic.  Here is your question: What 
good is living in the moment?  Please engage equally with both essays in answering this question.  
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V. Group Work and Peer Review
One goal of our pedagogy is to foster student writing that goes beyond the staid formulae of personal 
response or book report. The pedagogy of the “new humanities” encourages students to engage actively 
in connective thinking not just in the context of the composition classroom but in their other courses and 
in the world in which they live. To encourage student engagement, we recommend an active learning 
approach that creates a collaborative classroom environment that places students in conversation with 
each other and with the authors of our readings. All of these activities are conceived of as working in the 
context of the students’ own writing: theirs are ultimately the primary texts with which we deal.  
 The most productive learning environments typically feature a number of different but related 
tasks.  A class might begin, for example, with individual “free-writing,” move to work in small groups, 
and then return students to a discussion with the entire class.  Tasks for the individual student can be 
used either to prepare them for a discussion in a larger group or to help them absorb the ideas that come 
up in general class discussion. Small group activities make students accountable for their ideas but 
relieve the pressure of both individual work and whole class work, fostering collective knowledge in a 
context which allows every student’s voice to be heard in a less threatening context than the full-class 
discussion. And whole-class activities are essential for exploring the different interpretations of a text 
that are available, and providing a forum for the teacher to approach the issues a class is having 
globally, without singling any student out for particular attention.  Each kind of activity reinforces a 
different part of the writing process, and ultimately fosters our goal of teaching exploratory and 
connective thinking. 

Pre-Reading  
The pre-reading part of the paper development occurring when the instructor presents a new reading to 
the class, is a crucial point in the entire process. At this stage, we want students to be able engage with 
the concepts introduced by a new essay both as a discrete entity and in the context of prior readings. 
Both reading comprehension and contextualization are critical—a student needs to start to understand 
the concepts introduced by the new essay, and needs to connect those ideas with other texts. 
 This stage focuses students’ attention on particular parts of the new text, without the expectation 
that the students have read the whole text. Typically students are asked to work from part to whole and 
back again, puzzling through sections of the text or working with quotations, then trying to synthesize 
the overall argument and connect it with prior readings. 

Teaching Students How to Read 
As high school and college instructors, we tend to take reading for granted, not recognizing that the 
reading habits our students bring to class (especially the bad habits) can really interfere with their 
ability to get something out of what they read.  The following are some model handouts for helping 
teach students how to read. 

For Students: Approaches to Reading, Step by Step 
Understanding complicated texts requires careful, systematic reading. Spend this week thinking about 
how you read, and consider the information below. 
 
Before you start 

§ Get the right level of comfort: read on your bed, at a desk, on a sofa. 
§ Get the right level of noise: read in complete silence or with some background noise. 
§ Get enough light: read by sunlight, lounge lights, room lights. 
§ Get the right environment: read alone, read with others. 
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First reading  
§ Underline or highlight passages you feel are important. 
§ Put question marks next to passages you don't understand so you can find them quickly later or in 

class. 
§ Circle or highlight words you don't know and find them in a dictionary. 

 
Losing concentration? 

§ Take a short break, and then come back to the essay. 
§ Read again and again until you regain your concentration. 
§ Try summarizing what the author has argued so far. 

 
And then—  

§ Spend some time summarizing what you have just read. 
§ Get together with students from our class to work through complicated passages. 
§ Get together with students from our class to review the main ideas of the essay. 

 
Now read it again 

§ When you plan to write about a text, reading it once simply isn’t sufficient. Read a text twice 
before coming to class so you can best participate in conversation, and read it again (possibly 
again and again) before writing about it.   

§ Look up any words you still don’t understand in a dictionary.  
§ Write questions you have about a text down and bring your list to class.  

 
Understanding and Analysis 
Try some of these strategies to help you understand a text.  

§ Look for repetition of words, ideas, or phrases. They might be important to the argument as a 
whole. 

§ Look for words in bold, italics, or “quotations marks.” 
§ Look for passages you don't understand. You may not understand them because the author is 

trying to express a difficult, complex, or important idea. 
§ Pay attention to any questions the author asks. They may be pointing you towards the argument. 
§ Look for the ways in which the title of the essay relates to the content. 
§ Pay close attention to any examples that the author gives. Try to figure out how they prove her or 

his argument. 
§ Try to state the argument in your own words periodically as you read. 
§ Pay close attention to the opening and closing of the essay.  
§ Look for places where the author summarizes his or her argument. 
§ Pay attention to passages you react to. If a passage provokes a response, that may mean you are 

about to do some critical thinking—you should consider why or in what way a passage has moved 
you. 

For Students: Clarifying Your Confusion 
You may still have some confusion about an essay even if you've followed all the reading tips from the 
first handout. That's perfectly normal when encountering a complicated piece of writing. But that 
doesn't mean you should walk into class, throw your hands up in despair, and declare "I just don't 
understand this." Granted, there are parts you may not understand, but that's not the same thing as not 
understanding any of it at all. In order to resolve that confusion, first you have to clarify it:  
 

§ Jot some notes or write a quick paragraph about what you do understand. This is an important 
starting point. You can make your paragraph as general as you would like. You could just write, "I 
know this is an essay about work" or "I know this is an essay about culture" or something like that. 
Even doing that much gives you a basis from which you can work. 
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§ Identify what you don't understand. Either list the concepts and ideas that are confusing you, or 

simply be sure to find the exact passages that lose you. It's fine if that passage is in fact the 
opening of the essay. The point is that you need to be able to identify which passages or words are 
giving you trouble. 

 
§ Then attempt to work through difficult passages by breaking them into pieces. Start with one 

sentence that's giving you trouble. Break it down word-by-word, and then paraphrase it until you 
think you have a good sense of it. You will need to have a good college dictionary handy while 
you do this. Then try to work through a paragraph using the same method, word-by-word, and 
sentence-by-sentence. 

 
§ Bring specific questions to class. The more specific you can make the question, the more likely it is 

that your class or instructor can help you find a good answer. For example, you may want to point 
to particular parts (or paragraphs or sentences or even individual terms) of the essay that confused 
you. 

 
§ Accumulate notes. Be sure that you take good notes during class discussion or when asking your 

instructor about the text. It's possible you'll suddenly understand things during class but then will 
forget it all by the time you get home later that evening. 

 

After You Read: Re-reading the Essay 
Remember that no one fully understands an essay after just one reading. Teachers read an essay more 
than once before teaching it. So, you should be prepared to read the essay more than once. In fact, the 
more you read it, the more you will understand. What's more, each time you read the essay you'll see 
something new in the writing or the author's argument, because with each reading you will bring a 
greater depth and understanding to the text. 
 
Read an essay twice before your class even discusses it. Read it over again before working on the paper 
associated with the essay. And, if you have a subsequent assignment that works with the same essay, be 
prepared to read it yet again. This is especially important because bringing the ideas of the second essay 
with you to the first reading will shift the emphases you see in the essay as whole. Re-reading of this 
kind is a great start to a new paper. 
 

Reading Questions  
In order to reinforce the idea that reading and writing go hand-in-hand, as well as to give students 
concrete points of access to the text, instructors usually assign some reading questions for students to 
consider as they begin a new selection from the textbook.  Early in the semester, these questions may 
take the form of review questions, intended to test and encourage reading comprehension.  But 
questions should ultimately call for as much interpretation as summary. If students address these 
questions as they read, they will be prepared to participate productively in class discussion and to enter 
into the writing process with confidence. Even if you only ask students to write a list of their own 
questions as they read, they will come to class more ready to make sense of the text than if they were to 
read it with no guidance. 
 Throughout this reading and re-reading process, students will often find that as one question is 
answered or one problem resolved, another question or problem—often a more complex one—emerges. 
This trial-and-error or exploratory method of conducting class discussion is messier than lecturing to the 
students, or simply answering their questions as they arise, but it has several advantages over lecturing. 
Not only does the exploratory method usually cover the same textual issues that a lecture would, but it 
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also raises important issues that you yourself might not have thought to raise. The exploratory method 
also models—and gives students practice in—learning as discovery, rather than as delivery of 
understanding from teacher to student. Finally, the exploratory method gets all students (not just those 
who are already comfortable talking in class) involved in the text’s understanding, especially when 
small-group work precedes full-class discussion. 

Close Reading Activities 
Critical thinking and analytical writing are predicated on the practice of careful reading.  Making 
students conscious of how they read and why they read is at the center of our pedagogy. When students 
confront conceptually dense passages of text, unfamiliar vocabulary, or syntactically challenging 
sentence structures, their first instinct may be to avoid the discomfort or anxiety these passages provoke 
and simply skim past them or decide to understand the author simplistically or inaccurately. But for the 
purposes of college-level reading and writing, students must become comfortable grappling with 
challenging texts.  Academics generally call this confrontation with complex texts “close reading,” and 
this kind of work with the text requires engaged textual analysis that can help to build independent and 
original claims. 
 
Teachers should begin modeling the practice of close reading on the first day of class, and should 
emphasize that the work of close reading is essential to good analysis, and an essential part of working 
with quotations in their papers. Activities should be designed around the practice, and each time a new 
essay is assigned (usually the day a final draft is due), teachers should isolate a passage for close reading 
in class.  Return to this practice in order to reinforce the notion that close reading is an integral part of 
generating ideas and of using textual evidence. 

Close Reading Strategies 
 
Choose dense passages: When modeling close reading in class, it is helpful to choose conceptually (and 
sometimes grammatically) dense passages for analysis. The beauty of dense passages is that every word 
is meaningful, so when you ask students “what word or phrase seems important here, and why?” they 
can rarely be wrong, and the word or phrase they choose can always be used to begin generating 
discussion.  
 
Don’t give background, just jump right in: Teachers sometimes feel that they need to introduce a text, 
give some background to help students understand it, or explain some basic parts of its argument that 
students might have missed.  Don’t do this!  The goal of our pedagogy is to make students independent 
and active learners.  The beauty of close reading is that it forces students to do the work of confronting 
what they do not understand so that they can begin to develop the strategies they can always use to 
make sense of all of the complex and unfamiliar texts they will encounter at college.  Among the 
strategies they should learn are looking for repeated words or phrases, thematically related words, key 
terms that help to name concepts in the text or that seem to speak to the core meaning of the passage, 
apparent contradictions, and unusual grammatical or syntactical choices.  
 
Practice active reading: Teachers often forget that we need to instruct students to do some of the most 
basic things that we well-practiced readers of complex texts always do, such as reading with a pen or 
pencil in hand and making comments in the margins or on post-it notes. Some teachers require that 
students make a certain number of marginal comments per page, and even go around the room to check 
up on students to see that they are showing the visible work of engaging with the reading. Encourage 
students to use their marginal comments not only to mark what seems important, but also to ask 
questions of the text or make connections with other things they have read. 
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Read, re-read, and then read it again: When modeling close reading in the classroom, read the passage 
in question out loud. Then ask the students to read it quietly to themselves. Multiple readings create 
more sophisticated understandings of texts. Tell students to read, re-read carefully, and then do it again. 
 
Isolate key terms and phrases: When working in class with a passage from an essay, ask students 
which words seem important, and why they seem so. Help students become conscious of textual signs 
that indicate when a term is critical (such as repetition, modulation, etc.).  For a first close reading 
activity, you might even assign specific passages to groups and ask them to focus on specific words or 
phrases from each passage, to model for them the type of words that will yield the most meaning.  After 
such a guided activity, students are often more quickly successful in isolating key terms and phrases on 
their own or in less structured close reading activities in class.  Many students are inclined to think the 
“big” words are the ones that matter. Help them attend to the small words as well: pronouns, 
prepositions and articles often imply collectivity, isolation, selectivity and connectivity.  An author’s use 
of the word “we” can be very significant. 
 
Use close reading to teach grammar and syntax: We often assume that our students come to college 
with at least a basic vocabulary for discussing grammar.  We think: “shouldn’t they at least already 
know the terms ‘subject,’ ‘verb’ and ‘object’?  Weren’t they taught to identify ‘articles,’ ‘prepositions,’ 
and ‘pronouns’?” Likely they were taught these terms at some point in their K-12 education, but few 
have been required to use those terms and so they are mostly forgotten or misunderstood.  Emphasize 
to your students that such terms are part of the basic vocabulary that any college student should have, 
and if they have forgotten these terms they better take the time to learn them.  Discussing an interesting 
sentence in class is a great opportunity to teach students some of this basic vocabulary. 
 
Make connections: Students should attend to how parts of an essay speak to one another, contradict 
one another, or complicate one another. Making connections within a text is critical to understanding 
the text as a whole.  And as students begin to work with multiple texts they should begin to do the work 
of making connections between them at the level of specific language. 

Close Reading Activity – De Botton 
Below I have typed out several quotes that you might wish to consider using in your essays. I have 
recommended steps to follow for using the quotes.  Remember that you should use quotes because the 
specific words in the quote are useful to the point you are making.  You need to learn how to close-read 
the quotes you use and make them effective supports for your own points. 
 
Step by Step 
Follow these steps for ONE of the following quotes: 

1. Provide context for the quote. What in the text preceded the quote? What is the quote a response 
to? 

2. Integrate the quoted passage into a grammatically coherent sentence of your own 
3. Cite the quote, using MLA style.  
4. Close read the difficult ideas in the quote, and do not neglect to explain the meaning of 

particularly important phrases and sentences. I have provided questions to assist you with the 
analysis of quotes. 

5. Find a quote from Gopnik’s essay that relates to the quote, carefully analyze that quote, and 
develop a point of your own based on the DETAILED connection between the ideas in the two 
quotes. A connection is NOT necessarily a similarity, though it can be about a similarity. It is 
often a COMPLICATION of one author using the other author’s ideas.  Quotes about Olivia and 
her relationship to Mr. Ravioli are relevant. 

 
Passage #1 from De Botton 
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I tried to reverse the process of habituation, to disassociate my surroundings from the uses I had found 
for them until then. I forced myself to obey a peculiar kind of mental command: to look around me as 
though I had never been in this place before. And slowly my travels began to bear fruit. Under the 
command to consider everything as of potential interest, objects released latent layers of value. (51) 
 

§ What is the process of “habituation”? 
§ What does it mean to “dissociate” one’s surroundings from the way one had previously seen or 

used them? 
§ What kind of “mindset” is necessary to do that and why? 
§ What does it mean to say that familiar objects release “latent layers of value”? 

 
Passage #2 from De Botton 
Information that assisted me in my goal attracted my attention, what did not was judged irrelevant. I 
was therefore sensitive to the number of people on the pavement, for they might interrupt my path, 
whereas their faces and expressions were invisible to me, as invisible as the shapes of buildings or the 
activity in the shops. (51) 
 

§ When one has a “grid of interest,” what information is valued as important and what is judged as 
irrelevant? 

§ What is one sensitive to when one imposes this grid, and how does one view others? What 
becomes invisible? 

§ What is the problem with such a mindset OR why might such a mindset be necessary? 
 
Passage #3 from De Botton 
I had imposed a grid of interests on the street  . . . The power of my primary goal had drained me of the 
will to reflect on the layout of the park or the unusual mixture of Georgian, Victorian and Edwardian 
architecture along a single block. My walks along the street had been excised of any attentiveness to 
beauty, of other associative thoughts, any sense of wonder or gratitude, any philosophical digressions 
sparked by visual elements. (51) 
 

§ What prevents people from actually observing their surroundings as a result of having “a grid of 
interests”?  

§ What do people not notice as a result of their grid of interests? 
 
Passage #4 from De Botton 
The reason they weren’t looking was that they had never done so before. They had fallen into the habit 
of considering their universe to be boring – and it had duly fallen into line with their expectations. (50) 
 

§ Why, according to De Botton, do people fail to appreciate their habitual surroundings? 
§ What does it mean to say that one’s environment has “fallen in line” with one’s expectations? 

 
Passage #5 from De Botton 
[T]he pleasure we derive from journeys is perhaps more dependent on the mindset with which we 
travel than on the destination we travel to . . .. What then is a traveling mindset? Receptivity might be its 
chief characteristic. We approach new places with humility. We carry no rigid ideas of what might be 
interesting. (50) 
 

§ What does it mean to say that a traveling mindset is less about where we go than the mindset we 
have? 

§ What does De Botton mean by saying that a traveling mindset involves having a humble attitude 
and not having a “rigid idea” of what is interesting? When we have “rigid” ideas of what interests 
us, what does that mean?  
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§ What does de Botton’s concept of “receptivity” mean? 
 
Passage #6 from De Botton 
It seemed an advantage to be traveling alone. . . . Being closely observed by a companion can inhibit us 
from observing others, we become taken up with adjusting ourselves to the companion’s questions and 
remarks, we have to make ourselves seem more normal than is good for our curiosity. But I had no such 
concerns, alone in Hammersmith in mid-afternoon. I had the freedom to act a little weirdly. (52) 
 

§ Why would being closely observed by one’s companion inhibit one’s own observations of others? 
§ Why would travel with someone else cause one to be too “normal” and inhibit curiosity?  
§ Why would traveling alone give one the freedom to act weirdly? What would it mean to act a 

“little weirdly”? 
 
Passage #7 from De Botton 
[W]e are in the end tempted to divide mankind into a minority (a minimality) of those who know how 
to make much of little, and a majority of those who know how to make little of much. (53) 
 

§ What does it mean to make much of little? 
§ What does it mean to make little of much? 
§ Why might it be true that only a minority of people can make much of little? 

 

Close Reading Activity -- Gopnik 
 
Part I – Gopnik’s “Grids of Busyness” 
Carefully re-read the following passages from Adam Gopnik’s “Bumping into Mr. Ravioli.”  As you 
read, underline key terms that are critical to understanding what he means by the “grids of busyness.”  
After you are done reading, use the terms you circle to help you write an analysis of the quotation. 
 
Here [in New York City] two grids of busyness [correct in the original] remain dominant: the 
nineteenth- and early-twenty-first-century grid of bump and run, and the late-twentieth- and early-
twenty-first-century postmodern grid of virtual call and echo.  Busyness is felt so intently here because 
we are both crowded and overloaded.  We exit the apartment into a still dense nineteenth-century grid 
of street corners and restaurants full of people, and come home to the late-twentieth-century grid of 
faxes and e-mails and overwhelming incompleteness. 
 
We walk across the Park on a Sunday morning and bump into our friend the baker and our old 
acquaintance from graduate school (what the hell is she doing now?) and someone we have been 
avoiding for three weeks.  They all invite us for brunch, and we would love to, but we are too … busy.  
We bump into Charlie Ravioli, and grab a coffee with him—and come home to find three e-mails and a 
message on our cell phone from him, wondering where we are.  The crowding of our space has been 
reinforced by a crowding of our time, and the only way to protect ourselves is to build structures of 
perpetual deferral: I’ll see you next week, let’s talk soon.  We build rhetorical baffles around our lives to 
keep the crowding out, only to find that we have let nobody we love in. 
 
Like Charlie Ravioli, we hop into taxis and leave messages on answering machines to avoid our 
acquaintances, and find that we keep missing our friends.  I have one intimate who lives just across the 
Park from me, whom I e-mail often, and whom I am fortunate to see two or three times a year.  We are 
always … busy.  He has become my Charlie Ravioli, my invisible friend.  I am sure that he misses me – 
just as Charlie Ravioli, I realize, must tell his other friends that he is sorry he does not see Olivia more 
often (122).  [Text found online at: http://littlesong.xanga.com/510705883/item/] 
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What does Gopnik mean by “grids of busyness”?  Why does he call them “grids”?  Continue on the 
back of this sheet if necessary. 
  
Part II – De Botton’s “Grids of Interest” 
Carefully re-read the following passage from Alain de Botton’s “On Habit.”  Circle key terms again and 
try to get to an accurate definition of what De Botton means by a “grid of interests.”  Think about what 
this term means and how it might be distinguished from and connected to Gopnik’s “grids of 
busyness”? 
 
I had imposed a grid of interests on the street, one that left no space for blond children and gravy 
adverts and paving stones and the colours of shop fronts and the expressions of businesspeople and 
pensioners.  The power of my primary goal had drained me of the will to reflect on the layout of the 
park or on the unusual mixture of Georgian, Victorian and Edwardian architecture along a single block.  
My walks along the street had been excised of any attentiveness to beauty, of any associative thoughts, 
any sense of wonder or gratitude, any philosophical digressions sparked by visual elements.  And in its 
place, there was simply an insistent call to reach the Underground posthaste (51). 
 
What does De Botton mean by “a grid of interests”?  Focus on key words in explaining it.  Why does he 
use the word “grid”? 
 
How can De Botton’s “grid of interests” connect to Gopnik’s “grids of busyness”? Continue onto the 
back of this sheet if necessary.  Don’t just try to “compare and contrast” the two phrases (though that 
might help as a start) but instead explain how how they are not saying exactly the same thing and have 
some more specific and non-identical meanings – and yet how they might convey different aspects of 
the same issues or might fit into some larger idea. 
  
Part III – Collaborating on a Paragraph 
After you have worked independently on the first two parts of this handout, I want you to get into 
groups of about three or four to discuss what you have discovered about the ways in which these terms 
might be connected.  Work together to draft a paragraph that would address this question: How might 
Gopnik’s “grids of busyness” be connected to De Botton’s “grid of interests”?  Do the following three 
parts together in your group: 
 
A) List and explain three points of intersection between the two terms or the two essays? 
 
B) How can the two terms be connected without ignoring the fact that they do not mean the same thing?   
 
C) Write a topic sentence that would be a good way to begin a paragraph that answers the question: 
“How might Gopnik’s ‘grids of busyness’ be connected to De Botton’s ‘grid of interests’?”  After you 
have written that topic sentence in the space below, I’d like one person from your group to write your 
topic sentence on the board.  

Close Reading Activity -- Hochschild 
In “From the Frying Pan into the Fire,” Arlie Russell Hochschild writes: 
 
 Increasingly, our belief that family comes first conflicts with the emotional draw of both workplace 
and mall.  Indeed, I would argue that a constellation of pressures is pushing men and women further 
into the world of workplace and mall.  And television—a pipeline, after all, to the mall—is keeping 
them there.  Family and community life have meanwhile become less central as places to talk and relate, 
and less the object of collective rituals. 
 Many of us respond to these twin trends, however, not by turning away from family and 
community, but by actually elevating them in moral importance.  Family and community are not a 
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realm in decline, as David Poenoe argues about the family and Robert Putnam argues for the 
community.  To many people, both have become even more important morally.  We encapsulate the 
idea of the cherished family.  We separate ideal from practice.  We separate the idea of “spending time 
with X” from the idea of “believing in the importance of X.”  We don’t link what we think with what we 
do.  Or as one Amerco employee put it, using company language, “I don’t walk the talk at home.”  This 
encapsulation of our family ideal allows us to accommodate to what is both a pragmatic necessity and a 
competing source of meaning—the religion of capitalism.  I say pragmatic necessity, because most 
Americans, men and women alike, have to work for food and rent. 
 At the same time, a new cultural story is unfolding.  It is not that capitalism is an unambiguous 
object of worship.  After all, American capitalism is, in reality, a highly complex, internally diverse 
economic system for making, advertising, and selling things.  But, without overstating the case, it seems 
true that capitalism is a cultural as well as an economic system and that the symbols and rituals of this 
cultural system compete with, however much they seem to serve, the symbols and rituals of community 
and family.  This means that working long hours and spending a lot of money—instead of spending 
time together—have increasingly become how we say “I love you” at home.  
(Hochschild 186-187). 
 
What is Hochschild arguing here about how Americans try to resolve the conflict between family and 
community vs. workplace and mall?  How does this connect to or help explain some aspect of 
Gopnik OR De Botton’s essays, in your view? 
 

100R Activities and Quizzes 
Many teachers use close reading activities, vocabulary exercises, and quizzes about the reading to help 
students in the 100R class.  Here are some examples of exercises from Jackie Loeb’s and Brook Stanton’s 
classes. 

Reading Exercise - Berry      
Jackie Loeb 
 
Write your responses on a separate sheet of paper. 
 

1. What are 3 criticisms Berry has of Professor Steven Weinberg? (21-22) 
 

2. What are 3 characteristics of a fundamentalist, according to Berry? 
 

3. What does it mean to “counter one absolutism with another” (25)?    
 

4. What is Berry’s central argument about God, science and imagination?  What does it have to do 
with fundamentalism?  Try to summarize his argument in a few sentences. 

 
5. What is Berry saying about wonder?  That is, what is he saying about having the ability or desire 

to wonder about things? 
 

Reading Comp and Vocabulary, Part Two – Berry and Gladwell 
Jackie Loeb 
 
Respond to the following questions precisely and specifically.   Answers that are vague or otherwise 
too general will be marked incorrect.   Keep your response brief; these are short-answer questions.   Use 
simple, uncomplicated language.  Continue your responses on the back if necessary. 
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1.  Berry states that “one of the primary characteristics of the biblical God is his irreducibility” (23).  
Define irreducibility in this context:   
 
 
2.  Define immemorially (bottom 27): 
 
 
3.  Rephrase “empirically flimsy” (bottom 22): 
 
4.  What are the two organizational structures that Gladwell contrasts and why? 
 
5.  “Innovators tend to be solipsists” (135). 
 
 Define innovator: 
 
 Define solipsist in this context: 
 
 What do you think this sentence means? 
 
6.  “Even revolutionary actions that look spontaneous…are, at core, strong-tie phenomena” (136).    
 
Define spontaneous: 
 
7.  Rephrase the following idea in a way that shows you understand the phrases in bold: 
  
“The moment even one protester deviates from the script and responds to provocation, the moral 
legitimacy of the entire protest is compromised” (140). 
 

Reading Quiz – Turkle 
 
Define the following words.  You may not use a dictionary.  (You should have looked them up already). 
 
augur (bottom 264): 
 
authenticity (265, elsewhere) 
 
therapeutic (mid/lower 270): 
 
chauvinism (top 269): 
 
diminished (top 268): 
 
anthropomorphism (lower 269): 
 
aesthetic (mid-268): 
 
Short Answer 
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Turkle draws on a variety of examples to explain her different points.  For each of the three examples 
below, explain specifically how Turkle uses this person/entity to illustrate one of her central concepts.  
Be very precise.  Write your responses on the reverse side. 
 
• Rebecca and the Galapagos tortoise  

 
• Miriam and Paro, the robotic harp seal   

 
• Anthony the computer hacker, and Levy’s use of Anthony in his book 

Final Exam - Goodall 
Jackie Loeb  
This examination will test your reading comprehension of Jane Goodall’s “In the Forests of Gombe.”   
Because your reading comprehension is being assessed, your short-answer and essay responses must be 
precise and specific to the content of Jane Goodall’s essay.  Responses that are vague, general, or 
otherwise universally applicable beyond the context of this particular essay will be marked 
INCORRECT. 
 
Example 
Question: What motivated Goodall to return to the forests of Gombe? 
Answer: She went to be with the chimpanzees and spend time with them. 
WRONG—The answer is too general.  It does not demonstrate an awareness or comprehension of the 
specific events or information in the essay.  A correct answer might state: Goodall went to the forests of 
Gombe to heal emotionally after her husband Derek’s death. 
 
Write all responses on a separate sheet of paper 
 
Part I .  Vocabulary and phrases (1.5 points each=21 points total) 
In 1-2 sentences and in your own words, define each of the following phrases or vocabulary words: 
 
145 empirically  
intuitively  
battered 
146 lobbying  
sad associations 
utterly peaceful 
147 heightened awareness  
merge 
148 vivid  
contemplated 
149 descended  
150 parable  
cope  
ecstasy 
 
 
Part II.  Short answer (12 points each=36 points total) 
 
In 2-3 sentences and in your own words, explain what Goodall means when she writes: 
 
1.  “self was utterly absent” (147) 
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2.    the natural world “dwarfs yet somehow enhances human emotions” (147) 
 
3.  On 149 Goodall writes, “alas, all of these amazing discoveries have led to a belief that every wonder 
of the natural world and of the universe—indeed, of infinity and time—can, in the end, be understood 
through the logic and the reasoning of a finite mind.”   
 
Rephrase this  idea in your own words, and characterize Goodall’s perspective on this idea. 
 
III.   One paragraph summaries (10 points each=20 points total) 
 
1.  Summarize Goodall’s encounter with the bellhop.  How did the bellhop feel when he approached 
Goodall?  What was his chief concern?  How did he feel afterwards?  Why? 
 
2.  What is Goodall’s position on the conflict between science and religion?   Characterize her position 
by citing the text. 
 
IV.    Essay question (1-2 paragraphs, 20 points) 
 
In a combination of your own words and citation, explain Goodall’s metaphor of “windows.”   What are 
the different windows she is referring to?  How are the windows similar? How are they different?   
What do these windows afford us?   Be sure to cite the text in your response. 
   
 
V.   Chronology (3 points)    
Be sure you have completed the rest of the exam before attempting this question.   Number the 
following events in the proper sequence (i.e., in the order in which they occurred): 
 
Goodall meets the Bellhop 
Derek dies 
Goodall returns to Gombe  
Goodall begins a six-week fundraising tour in America 
Goodall recollects her encounter with the bellhop 
 

Homework  #1: “Covering” by Kenji Yoshino 
Brook Stanton 
Purpose:  Learning to use the context of a passage to illuminate its full meaning. 
In class we have discussed how the context of a difficult passage can be the key to unraveling its 
meaning.   This exercise asks you to use context to interpret some quotations that cannot be understood 
without out it. 
Referring to (quoting and explaining) passages that can be found in “Covering” nearby to the 
quotations below, explain fully their meaning.  Answers will be graded as perfect, so-so, or incorrect 
(each is worth 25/100). 

1. “Japanese who interact with me are assaulted by my difference from them.  They make sense of 
that difference by implanting it in my body (page ___).” 

2. “I collected English words like amulets (page_____).” 
3. “I understood then why she assumed I would turn out at the top of my academic class—I was 

only competing against Americans (page 123).” 
4. “Where the United States has embraced the metaphor of the melting pot of assimilation, Canada 

has espoused the countermetaphor of the mosaic of persisting diversity.  It may be time to mix 
those metaphors” (139). 
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Quiz #1:   Yoshino 
 
Name _________________________________________ 
 
Vocabulary:  33 of 100 points.  Answers are worth 0, 1, or 2 points.  Give the part of speech as noun (n.), 
verb (v.), or “other.” 
 
gentility  (#) – 
eschew (#)– 
forthright (#)– 
salient  (#)– 
immutable (#) – 
posit  (#)– 
appropriation (#) -- 
Tagalog (#) – 
Uncle Tom (#) – 
retort  (#)– 
engender  (#) – 
normativity (#) –  
 
Short answer questions: 
 
Below are three questions worth 22 points each out of 100.  In your answers, work from definitions and 
examples you take from the reading, briefly quoting specific passages and then interpreting and 
explaining the quotation.  Answers will be scored as wrong (0 points), partially correct (11 points) or 
correct (22 points). 
 
• Early in his essay Yoshino defines “covering.”  In a combination of your own words and his, define 

this key term.  Then, list at least two aspects of his own identity that Yoshino has tried to cover, 
and explain the reasons why he has tried to do so (give examples). 

• Early and late in his essay Yoshino defines “the desire for authenticity.”   In a combination of your 
own words and his, define this key idea.  Using later parts of the essay, explain whether or not 
Yoshino thinks this desire is a good thing or not, and why he thinks so. 

• What, for Yoshino, is “assimilation?”   How is that idea related to the idea of a “melting pot?”  Is 
Yoshino in favor of assimilation and the “pot?”   Explaining why or why not, give a quote and an 
example. 

Quiz  #4:  “Alone Together” by Sherry Turkle 
Purpose:  To studying how examples are used by authors to illustrate their ideas 
 
Vocabulary (20/100):  Worth 0, 1, or 2 points each.  Choose ten of the fifteen below.  After ten correct 
answers, additional correct answers are worth one point each of extra credit. 
augur: 
inert: 
intrinsic: 
criterion: 
chauvinism: 
anthropomorphism: 
promiscuity: 
deus ex machina: 
surreptitious: 
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decry: 
forthright: 
etiquette: 
rudimentary: 
ostensibly: 
aesthetic (n.): 
 
Short Answer (each of your four answers is worth 0, 10, or 20/100): 
Choose four of the six people, animals, or robots below and describe in detail how Turkle uses each one 
to illustrate one of her central concepts.  It is okay if you repeat a concept, as long as you describe 
accurately how it is being illustrated by the example person, robot, or animal. 
• The robotic Galapagos tortoise (       )   (SEE BACK) 
• Miriam the elderly woman and her Paro robot  (       ) 
• Vampires (         ) 
• Anthony the computer hacker (       ) 
• Anne the raven-haired graduate student  (        ) 
• Ellen the Parisian who works in advertising and has a grandmother in Philadelphia  (       ) 

Getting Started on an Assignment 
On the day you give out the assignment for writing, it is a good idea to have an activity that will help 
students plan their writing strategies and work together to make sense of any difficult challenges the 
assignment might pose.  Getting the students to engage with your assignment in class also has the 
advantage of bringing out any difficulties or problems with the assignment question which you might 
choose to address yourself once they have finished grappling with it as a group. 
 Have students read the assignment together and write for a few minutes on how they might try to 
address the question. Once they have written for five to ten minutes, put them into groups of three or 
four with the following prompt: “Mission Possible:  Your job is to work together as a team to unlock the 
mystery of this assignment.  The fate of the free world (or at least of your GPA) hangs in the balance!  In 
your own words, what is the question asking?  What process will you use to answer the question and 
write the essay?  What answers do you think you might find?”  If you create a fun and involving activity 
on the day you hand out the assignment, students will more likely begin work right away on it rather 
than waiting until the last minute to get started. 

Midterms and In-Class Writing 
Having students write during class is important to supporting their success with assignments.  One 
opportunity for in-class writing in our classes is a midterm assignment, which students write in class.  
The midterm serves as a check on how well students understand the writing process while also 
providing an excellent opportunity for in-class writing.  The ideal in-class exam should also function as 
a draft of the next paper, which it then helps to scaffold. 

Sample Midterm Question 
 
Readings 
• Arlie Russell Hochschild, “From the Frying Pan into the Fire” (143-154)  
• Alain de Botton, “On Habit” (47-54) 
• Adam Gopnik, “Bumping into Mr. Ravioli” (117-126) 
 
Question 
Rather than suggesting that there might be a way to strike a balance between the demands of 
capitalism and private life, Arlie Russell Hochschild focuses on the ways that capitalism competes 
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with or even has begun to govern private life, providing people with a language, “mindset,” or 
even a "religion" that guides even the way they live outside of the “workplace and mall.”  How 
does Hochschild's essay affect the way you view at least one of the essays we have read so far by 
Adam Gopnik and Alain de Botton?  How might capitalism affect the lives of one or both of 
these authors in ways that Hochschild discusses? 
 
You must use Hochschild’s essay in connection with at least one of the other authors we have 
discussed so far.  For the exam, it is fine if you stick to just one of the previous readings in 
conversation with Hochschild, but if you want to stretch yourself in preparation for writing the 
third paper you should try to discuss both De Botton and Gopnik in conversation with Hochschild.   
 
Remember to try to develop your own argument.  Strive for analysis and not summary.  Use 
quotes to support your points and be sure to discuss the quotes you use and to connect your 
discussion with your argument.   
 
You must write at least five blue book pages in order to pass, but try to write as much as possible.  
Remember: this is also a preliminary draft of Paper #3, so the more you write the better prepared 
you’ll be to write a strong paper. 
 
The first day of the midterm, you should focus on making a basic outline and writing a draft.  On 
the second day, you will be given a blank blue book in which to write your final draft.  

Collaborative Interpretation and Composing 
Probably the most standard exercise in Expository Writing classes is to put students into small groups of 
3 to 4 students and give them a reading or writing task.  At the end of the task, an elected group leader 
will report their results back to the rest of the class.  For example, you can ask them to find two quotes 
from Sacks’s “The Mind’s Eye” that they would use to construct a paragraph that begins to address the 
question that Sacks asks in his essay: “But to what extent are we - our experiences, our reactions - 
shaped, predetermined, by our brains, and to what extent do we shape our own brains?”  Each group’s 
leader would then be responsible for presenting their paragraph to the rest of the class. 

Working with Quotes 
The classic group activity is to put students into groups where they are directed to choose two quotes 
from the text or from two different texts that they then connect in a paragraph with a strong topic 
sentence.  Each small group then elects a group leader to present their paragraph to the class.  On the 
first occasion you do this activity, you might actually type out five quotes from the reading onto a piece 
of paper, with instructions that each group should choose two quotes that they think can be connected 
in a paragraph.  This way you have a chance to model for them which quotes would be most fruitful for 
discussion.  On subsequent occasions, make students responsible for locating and choosing the quotes 
they will use. 

Writing Paragraphs 
Especially as a way to aid class activities, it is useful to give students a basic guide for writing 
paragraphs.  Some teachers have called this “the secret formula” or “the quotation sandwich.”  With a 
basic formula for constructing an analytic paragraph, students will have an easier time approaching the 
writing task.  Their early work may be formulaic, but as they advance and improve you will begin to see 
them break free of the formulae and discover their own voices.  Typically these exercises work best after 
students have written their drafts and have a sense of where they are trying to go in their papers and 
already have some drafted paragraphs that they could try to revise. 
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Sample Paragraph Formula 
The following formula works best if you work through it twice with attention to what you are really 
trying to say in your paragraph.  Often, on the first time through, the best version of the topic sentence 
is at the bottom of the page rather than the top.  Then you have to revise. 
 
• Start by stating your claim, or what you are trying to prove in this paragraph.  This is usually 

called your “topic sentence.” 
• Introduce the first quotation.  The most basic introduction would be “’Name of author’ writes” etc. 

but a better introduction would give a sense of how the passage relates to your topic. 
• Give the first quotation, being sure to indicate the page on which it occurs in parentheses, 

following MLA guidelines. 
• Explain the quote in your own words, focusing on how it connects to your topic. 
• Give some sort of transition to the next quotation, providing a clue to the connection you are 

developing.  Typical connections are:    
o Similarity or Agreement 
o Difference or Contrast 
o Frame and Case (idea and example of that idea) 
o Alternative Explanation 

• Give the second quote, with page reference. 
• Explain how the second quote connects to the first one in a sentence or two. This last part is crucial. 

You need to explain the connection in order to really prove it. 
• Try to draw some conclusion from the connection that relates back to your topic sentence. 

Types of Connections 
The very core of the writing program centers upon “connections” that students discover.  But what is a 
connection?  A good exercise around Assignment #3 is to ask the class to describe the types of 
connections that are most useful.  Here are some examples of the types of connections we can encourage 
students to make. 
 
Angles and lenses.  Most generally, a connection should use one text to transform the way we see 
another one:  our angle of view should change.  Thus, although Yoshio might seem to be about personal 
identity, Klein might show us that his work is also about social limits and boundaries. 
 
Critique.  You can use one author’s ideas as a vantage point from which to critique the other author’s 
work.  What does Turkle’s idea of “authenticity” suggest about the validity of “covering” (Yoshino) or 
“speaking in tongues” (Smith)?  Perhaps Turkle and Orr, when taken together, start to suggest that it’s a 
prejudice to imply that some people are “inauthentic.” 
  
Cause and effect.  Sometimes one text will show an effect, such as “covering” some socially stigmatized 
aspect of yourself, while the other essay shows its cause, like “fences.”  These are similar to frame-case 
connections (below). 
 
Assessing two models.  If two essays offer theories of the world, perhaps a connection can help us 
decide on the merits and comparative strengths and weaknesses of those two models. 
 
Limitation or extension.   Sometimes one text can help show the limits of the claims made in another 
text, or how those claims could be broadened to include more cases.    
 
Question and answer.  Sometimes material from one text can be used to raise a question or a problem, 
and then use material from the other text to answer the question.  Or the reverse:  one text makes an 
assertion, but then the other text calls it into question. 
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Frame-case structure.  If one author presents a theory, sometimes students can use it to analyze material 
presented in another essay.  The theory is the frame, and the data is the case.  For example: Kenji 
Yoshino’s idea of “covering” explains why some people mask their normal voice, as described by Zadie 
Smith. 
 
Name that connection.     Maybe students can think of a totally new kind of connection, one that will 
allow them to create their own unique, original “term of art” to create and name an idea, such as “the 
robotic moment” (Turkle)?  Tell them to take a risk and invent something. 

Drawing Pictures to Aid Interpretation or Revision 
Many writing teachers have experimented with drawing in their courses, because they find that 
switching to the visual provides a register that can unearth new language and interpretations that 
students can then test against the text.  Visual images can help students paraphrase complex ideas using 
their own words, enhance classroom presentations (by giving each student a visual aid), serve as part of 
a game (such as “Group Pictionary”), and create mental maps of complex relationships that help 
students grasp “the big picture.” Drawing pictures works best when combined with close reading so 
that the picture brings students back to the text rather than drawing their attention away from it. By 
combining close reading (left brain) and drawing pictures (right brain) students develop insights and 
construct connections that they might not achieve through writing alone.  Here are some drawing 
activities that have been used with our reader: 

• Have students construct as homework a “mental map” of the various groups and individuals 
involved in an essay.  Students should bring in their maps and present them in small groups, and 
then either vote on which in their group they find most complete or try to create an improved 
drawing by combining elements of two or more.  Students should then present their group’s 
chosen or synthesized drawing to the rest of the class, pointing to at least one passage from the text 
that informed the map or that the map helps explain. 

• Ask students to draw a picture of a “meme” (Blackmore), showing as much as possible how they 
influence people and replicate themselves.  You might use a particular meme as an example. 

• Ask students to draw one or two pictures, using whatever medium they like, to represent 
“covering” (Yoshino) and “fences” (Klein).  If the goal is to help students synthesize those terms, 
invite them to draw a picture using both ideas on the same page. 

• Ask each student to draw a picture, make a collage, or find art online (perhaps using Google Image 
Search) to represent how Arlie Russell Hochschild describes the effects of capitalism on the 
individual.  

Debates  
Many of the readings in our book are about controversial situations or issues. If this is the case for a 
reading you are doing, you could create two debating teams, and ask for about five volunteers on each 
side. You might even ask students to position themselves on the side that they initially do not think they 
believe in, as often, by playing ‘devil’s advocate’, they are forced to expand their understanding of 
opposing viewpoints or to complicate their own views. The advantages of holding a debate are that 
students learn not only to articulate clearly, which will help them in their writing, but also to anticipate 
and evaluate clearly what others are saying. Those students not on the debating teams can ask questions 
when the presentations and rebuttals are complete, and then a vote can be taken to see which team had 
the most convincing position.  

Mock TV Show 
Since looking for connections between authors and speakers within their texts is of fundamental 
importance in our method of teaching composition, one effective and fun way of doing this is to set up a 
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Mock TV show, in which you ask students to volunteer to be each author under discussion.  You could 
also invite as “guests” some of the characters discussed in the author’s work.  For example, maybe 
David Levy (who advocates sex with robots) should be on the same bill with Sherry Turkle. This works 
especially well on Assignment #3 or at the end of the term as a way of reviewing for the exam.  You, as 
teacher, can host the program and ask the authors and guests a set of questions that get them to talk to 
each other.  It’s a good idea to prepare these questions in advance and share them with students, or to 
organize an online activity to get students to help in preparing questions. Students playing the part of 
each author should be encouraged to refer to “their” writing, in an effort to help students to identify key 
and relevant quotations. People quoted in the text should have to be able to defend things they had said.  
This role playing ensures that students meaningfully discover connections between the authors, and the 
questions asked of the panel could even help point them towards topic paragraphs that they might want 
to write about in their essays. To broaden this activity, you could make this “interactive TV,” whereby 
all the other students in the class are members of the audience and can also ask questions of the 
panelists.  Some good authors to put on the spot include Susan Blackmore, Amy Chua and Sherry 
Turkle. 

Mock Trials 
Holding a Mock Trial can help students to better understand controversial issues. Kenji Yoshino’s essay 
makes reference to several real life courtroom dramas, but you can also create a fictional context for a 
trial.  For example: imagine that Amy Chua and her husband divorce and are fighting for custody of the 
kids.  Imagine that a children’s rights organization takes the Hughes family (from Lisa Belkin’s essay) to 
court to stop them from using their youngest child for “spare parts” for their oldest.  This is an activity 
that could involve all the students in the class, as students volunteer for all the parts of the players in the 
trial, including the judge, attorneys, jury, witnesses, and the media. This kind of deep immersion not 
only helps students to better understand the case from a number of viewpoints, but is generally a fun 
way of learning, too.  

Locating Contexts 
Divide the class into small groups and ask them to generate a list of the larger contexts for this essay, 
locating quotations from the piece that point to that context or larger conversation. At the start of the 
semester, it might help students if you choose quotations for them, but later in the semester they should 
try to identify good quotations themselves. For example, with Sacks, we might list the different methods 
of adaptation for someone recently blinded, the role of the visual imagination, the way the brain works, 
and so on.  Not only does this generate the themes of the essay, but it also helps students to see that 
these texts are not isolated writings but participate in larger conversations when considered alongside 
one or two other readings.  It additionally gives them practice in locating these larger conversations. 
When working in groups in this way, there should be a group leader who then comes forward in front 
of the whole class, and who tells the chosen quotations and the connections between them from the 
different readings, to the whole class. 

Revision  
Once students have put together their rough drafts, they will embark on the process of revision. Our 
focus on revision reinforces the claim, central to our pedagogy, that writing is a process, and the 
conversation between authors—students and others—should be developed in an open-ended process of 
revision that may actually lead to a change in perspective. Just as we encourage students to think that 
their first readings of the essays cannot be the final one, so the first writing of their paper is not the final 
one. Also, from a practical perspective, students usually write themselves into a viable project. While 
they start to answer the assignment question at the beginning of their rough draft, it is often the case 
that an authentic project (which connects the assigned readings with the students own idea) only 
emerges towards the end of the process. Revision gives students a chance to step back and see this for 
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themselves, to build on those moments, and potentially even discard the writing that helped them get to 
that emerging project in favor of new writing that develops an authentic thesis with which they can 
structure their papers.  

Peer Review  
In order to focus students on the idea that it is up to them to make meaning out of the material in front 
of them, rather than having wisdom handed down to them from on high, instructors do not provide 
specific comments for revision on students’ rough drafts. Rather, we provide worksheets that guide the 
students to offer suggestions for revision on each other’s work. Peer review can be used to focus on new 
parts of the writing process that we want students to gain control over, or it can be used to reinforce 
lessons taught earlier in the semester. Most teachers use a sequence of peer review activities that 
address different concerns at different parts of the semester. Instructors often factor a student’s peer 
review responses into the grade on the paper—a lazy peer reviewer will have the final grade reduced. 
This helps motivate students who don’t take peer review seriously, as well as to encourage them to 
practice the skills that will ultimately help them be more successful in reviewing their own work.  
 It is not easy to make peer review work. Students are often resistant to accepting comments on their 
papers from people who they see as being “just as bad” at writing as they are. The peer review 
questions and sheets included below have worked not only as exercises for students to review each 
others’ work, but they also provide questions that students should be encouraged to ask of their own 
writing. This technique of specific questioning helps students give feedback that their peers see as a 
useful alternative to instructor comments. 
 Peer review sheets should provide questions that focus on both the mechanical and the conceptual 
parts of student writing—not only what the author wants to say, but how they might say it most 
effectively. Peer reviews focus on different things throughout the course of the semester; should reflect 
the points of emphasis that are new, or that students are not doing very well, though repeating 
fundamental things (analysis not summary etc.) is important.  

Sample Peer Review Sheets 
Many teachers develop peer review questions in dialogue with their students, spending some time 
before or at the beginning of a peer review session to develop a list of things to look for and comment 
upon with their students.  Most teachers, however, find it useful to distribute a “peer review sheet” to 
guide the work of the class.  The best sheets are not overly formulaic and try to respond to the issues 
students typically struggle with at each stage of development in writing, from essay to essay.  Here are 
four sample peer review sheets used with some of the assignments given above.  When presented to 
students, these would normally leave additional space so that students can write their responses on the 
sheets themselves. 

Peer Review Worksheet Activity #1  
Assignment #1 -- Sherry Turkle 
 
Peer Editor’s Name: ___________________________________________ 
 
Draft Writer’s Name: ___________________________________________ 
 
Instructions 

• Please be sure to give me a copy of your draft before the end of class today.   
• Form groups as directed and exchange papers with others in your group.   
• Fill out a peer review sheet for one fellow student and make marginal notes or comments on the 

draft itself as directed below.   



 

70 

• Be sure to return this sheet to the student with your name on it so that he or she can hand it in 
with the final draft. 

• When you hand in your final drafts on September 22nd, please include the commented draft (with 
your peer’s comments or marks) and the peer review sheet. 

 
A Check List 
The assignment sets forth policies for preparing essays and drafts.  Please check “yes” or “no” for the 
following: 
 
Writer’s name in upper-left corner ___Yes  ___No   
Assignment number and draft  ___Yes  ___No   
Today’s date     ___Yes  ___No   
Stapled      ___Yes  ___No 
Original title (centered)   ___Yes  ___No 
Rough draft makes it to page 4   ___Yes  ___No  
Times New Roman 12-point font ___Yes  ___No  
No funny business to make length ___Yes  ___No 
Uses quotes from the text  ___Yes  ___No     
Uses parenthetical page citations ___Yes  ___No 
 
Summary vs. Interpretation / Analysis 
As you read the draft, mark with an “A” in the margin all the places where you feel the writer is 
analyzing the text or developing an original idea (i.e.: an idea that does not merely repeat Turkle’s 
argument or summarize her points). 
 
Which of these moments of analysis or original argument is the most promising moment in the paper?   
Circle that part and mark it with three stars on the paper.  Then explain below how the part you marked 
says something different from or in addition to Turkle herself: 
 
Answering the Question 
Remember, the question for this assignment was: “What kind of lives should we lead?  What is Turkle’s 
concept of ‘authenticity’ and how might it figure in the way she might answer that question?  How 
might the technological innovations she describes damage ‘authenticity,’ and what should we do about 
that, if anything?”  Though it is not essential to answer every part of the question, it is certainly helpful 
to do so if you want to write a focused paper.  In your own words (or paraphrasing the student), how 
does the draft answer that question?  
 
Do you think this answer is sufficiently distinct from Turkle’s argument? ___Yes  ___No 
 
Based on the student’s answer to the question, what do you think would be the best title for this essay? 
(in your own words—and not repeating any title already supplied): 
 
Use of Evidence and Quotations 
The best evidence helps to support analytic points.  Quotations used for summary are not useful (since 
you can allude to anecdotes from the text or summarize more succinctly in your own words).  Good 
quotes also need to be well incorporated using the IQCDC formula we discussed last time: 
 

• Introduce, at least by giving the speaker’s name (e.g.: Turkle says, “Quote”). 
• Quote accurately and with consideration of the original context (including who is speaking and 

the exact wording – do not change the quote or take it out of context.) 
• Cite correctly in MLA format, with parenthetical page reference, e.g.:  “Quote” (263). 
• Discuss to explain the meaning of the quote or with attention to some key word being used. 
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• Connect to your argument, to the point being developed, or to another part of the text. 
 
Give all quotes “the IQCDC test.”  Look at the quotations used in your peer’s paper and do the 
following two things for each: 
 
1) If the quote seems to be used for purposes of summary or seems overly long, make a note of that. 
 
2) Write IQCDC next to every quote, and circle the letters that indicate what the student has done well.  
For example, if the quote is introduced, quoted accurately, and cited properly but not discussed or 
connected, you would circle only I, Q, and C. 
 
How many quotations has the student used? (count them up and give a number):  _________ 
 
Do you think this is adequate direct evidence from the text?   ___Yes  ___No 
 
Paragraphs 
Make a note in the margin to indicate which you think is the “Best Paragraph” in the paper. 
In your own words (or paraphrasing the writer), what would be the best topic sentence to begin this 
paragraph – stating the main independent claim that the writer is making in that paragraph? 
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Peer Review Worksheet #2  
 
Peer Editor’s Name: ___________________________________________ 
 
Draft Writer’s Name: ___________________________________________ 
 
Instructions 
1. Please be sure to give me a copy of your draft before the end of class.   
2. Form groups of three as directed and exchange papers with others in your group.   
3. Fill out a peer review sheet as directed and make marginal comments on that student’s draft.   
4. Be sure to return this sheet to the student so that he or she can staple it to the final draft. 
5. When you hand in your final draft, please include the commented draft (with your peer’s 

comments or marks) and the peer review sheet. 
 
Paragraphs, Topic Sentences, and “Post-draft Outline” 
Remember: paragraphs help us organize ideas by topic and they should ideally be introduced with a 
topic sentence that states the argument or point of that paragraph.  Before you read the paper, go 
through and number each paragraph from first to last.  As you read through the paper, write down each 
paragraph number below and (to the best of your abilities) the topic idea or topic sentence that is its 
focus.  When you finish, you will have produced a “post-draft outline” of the paper. 
 
 
 
Answering the Question 
Remember, the question for this assignment was: How might Gopnik’s understanding of 
“counterfactuals” serve as a lens through which to reconsider Turkle’s discussion of the relationship 
between technology and “authenticity”?  Or, alternately, how might Turkle’s argument for 
“authenticity” challenge Gopnik’s positive portrayal of “counterfactuals”?  In your own words, how 
does the student answer that question, especially as regards other people?  
 
1. Does the writer answer the question in the first paragraph?  Yes ____ No ____ 
 
2. What is the best answer the writer gives to the question (which might not be in the first paragraph) 
 
Quotations and Missed Connections 
Remember “IQCDC”: you should always introduce the speaker, quote accurately, cite using 
parenthetical page references, discuss what it means, and connect to larger ideas.  Quotes can be 
connected to each other, to the main point or topic sentence of the paragraph, or to your overall 
argument or answer to the question. 
1. Does the writer ALWAYS introduce quotes, naming the speaker?   Yes ____  No ____ 
2. Does the writer ALWAYS cite page references in MLA format? Yes ____  No ____ 
3. Does the writer ALWAYS discuss quotations?   Yes ____  No ____ 
4. Go through the draft and note any quotations that are not properly introduced, cited, discussed or 

connected by writing a big “IQCDC” in the margins. 
5. Scan the quotes you noted for the most significant “missed opportunity for connection,” where the 

writer has used a quotation but has not connected it to another quote in that paragraph, or to the 
paragraph’s topic idea, or to the overall answer to the question.  Circle that quote and write 
“CONNECTION?” in the margin.  Comment below on what you think the writer could do with 
the quote to make a strong connection: 
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Connections 
Remember: the best connections are those that get beyond “compare and contrast” and will synthesize 
ideas from both authors or use ideas from one to frame a discussion of the other or present a larger idea 
within which both can be brought in useful conjunction. 
 
1. Do almost all paragraphs use quotes from both authors?  Yes ____  No ____ 
 
2. Are connections ALWAYS connected back to the argument? Yes ____  No ____ 
 
3. Scan the draft and mark with a “C” in the margins all the places where you feel the writer is 

making an interesting connection between the two authors – where they are both discussed in the 
same sentence in some connected way.   

 
4. Once you have marked all of the connections, go back and put a big star or several stars next to the 

best moment of connection.  Summarize or quote the connection below and describe what it 
suggests about how the writers are connect. 

 

Teaching Revision 
Making peer review primary in a student’s revision process raises the question of how to teach revision 
without commenting directly on student papers. That is, how can an instructor make sure that the 
students in his class are recognizing points in each other’s papers, as well as their own, that need 
revision? Apart from the peer review sheet, we encourage the use of parts of sample student papers to 
focus on revision strategies. Doing this not only encourages students to see all writing as work in 
process, not “safe” from revision, but also helps them to be able to apply an abstract revision idea to 
their own paper. Making them do this is arguably more effective than commenting directly on a 
student’s rough draft about a particular moment, as it gives the student a template that can be applied 
over and over again in the production of the final draft. The student is encouraged to look for moments 
in their papers where a particular revision strategy applies, and by doing so hopefully moves them a 
little further towards being an independent writer with an inventory of writing strategies up her sleeve. 
Global instructor-driven revision complements the peer review described above, in that the latter gives 
the student practice in applying the former, but allowing them the distance that is sometimes necessary 
to be an effective reviewer. They are both steps in the ultimate goal to have students have an objective 
awareness of their own writing, and of the steps that writing a good paper requires. 

Activities for Drafts and Peer Revision 
Students will want to know what you think, but rather than provide detailed commentary for each draft 
(and so foster an unproductive student dependence upon your input), you should try any of these 
strategies: 
 

• Use photocopied passages: You may photocopy representative passages from several student 
essays and ask the class as a whole to consider their successes and the opportunities for revision 
they present. (This revision work may also be done in small groups.) 
 

• Try group revision of selected passages: You may photocopy and distribute one page where a 
student writer has introduced but not really engaged with a quotation. Each student might 
redraft that paragraph, and some students might share their revisions with the class. 
 

• Make global comments: You may write a composite set of comments in response to the drafts as 
a group for distribution to the students, identifying (and perhaps providing brief examples of) 
the most common or important areas for revision. You should use these strategies and peer 
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review sessions alike to make clear the need for re-reading as well as revision. You may be 
surprised to find how many students attempt to revise without re-reading the assigned texts, 
even when the primary need for revision is misunderstanding (or too simplistic an 
understanding) of the texts. 
 

• Count peer review: Students often do not initially value peer comments. Two strategies can 
alter this perception. First, some teachers “grade” the peer comments to motivate students to 
write effective comments. Second, you can reference peer comments in your end comments on a 
graded draft. Adding briefly a comment such as “I’m glad you followed X’s comment on your 
draft” or “Please note that Y made the same comment on your rough draft” demonstrates to 
students that peer comments are an effective tool for revision. 
 

Some students don’t do well in writing classes because they are not involved enough in the processes of 
the class. When they go home to write their papers, they have nothing to draw on, because they have 
been only passive observers, rather than active participants in the class. Here are some suggestions for 
getting students more involved in class: 
 

• Ask students to write on the board. If you are having a full-class discussion, ask students, 
several at a time, to take ten-minute shifts at the board, writing down important ideas. Tell 
them it’s okay if they duplicate each other’s work. The point (in terms of their responsibility) 
is to get as much as possible on the board; simultaneously, these students will be obliged to 
pay closer attention to the discussion, and will be actively contributing to the success of the 
class.  
 

• Alternatively, if you are having small group discussions, you can include a step that involves 
writing on the board. (Incidentally, this also helps to get “slow” groups up to speed, because 
they see that other groups are ahead of them.) You might ask students to establish a list of 
important terms and write it on the board, to define a term and write the definition on the 
board, or to choose a significant passage from the text and write the passage on the board. 
 

• In full-class discussion, ask each student who speaks to choose the next speaker. Students 
often feel more comfortable participating in response to another student’s request, than 
answering the teacher’s question. 
 

• When small groups report, assign several students in advance to ask questions of each group 
after they report. If students know in advance that they are “on call” to ask questions, they 
will be more engaged with the class. 
 

• When small groups report, arrange a “panel” of chairs at the front of the room. I usually start 
rearranging the furniture while the groups are still working, so that they see that they will be 
on the panel, addressing an audience. The panel format has produced some of my best 
classroom moments. 
 

• Tell students in advance that, when their small groups report, every member of the group 
must say something. About five minutes before you ask the groups to report, remind them 
that they need to make decisions about who will say what. 
 

• Always recognize every serious effort to participate as beneficial to class discussion. Find 
ways to reward students when they make a clear effort to be involved in class discussion. 
Even if a student is “wrong,” we can find ways to make use of every student comment. (For 
example, “Pat has pointed to an important passage. Let’s all spend some time working with 
this passage to see if we can extend Pat’s idea.”) 
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Public Speaking 
Simply as a way of requiring class participation, it is useful to have a “Public Speaking” requirement.  
Public Speaking exercises can be presented by a single student within a small group, by a single student 
before the whole class, or by a group of students before the whole class. Teachers typically vary the 
format and the type of presentation so as to give students the opportunity to find the ones that work 
best for them, as well as to expose students to the range of ways that public speaking might function. 

Reading Exercises 
The reading exercises typically require students to make brief presentations on some aspect of the 
currently assigned reading. Some teachers find it more useful to have students present on a question 
asked ahead of time, while others require students themselves to pose questions for the class to explore. 
In either case, the point is to make students the initiators of discussion. This works especially well when 
several students present on the same question or topic: inevitably there are significant and interesting 
differences in their presentations, and the teacher then needs to do little more than point to these for 
good discussion to ensue.  

Writing Exercises 
The writing exercises tend to be less aimed at starting discussion about the assigned reading (though 
they often do so) than at providing occasions for students to help one another produce better drafts. For 
instance, some teachers ask small groups of students to identify weak and strong areas in one another’s 
rough drafts, and then to present these to the class along with suggested revisions that they have 
arrived at together. On the days when final drafts are due, some teachers have students present their 
“finished” arguments to the class, and then have chosen respondents evaluate these. When this works, 
students both make excellent defenses of their work and also discover ways in which their papers might 
be revised even further.  

Context Exercises 
Finally, the context exercises require students to present the results of research they have undertaken on 
some aspect of the assigned reading. But in addition to presenting such information simply as a way of 
explaining something in the text that had been unclear, students are also encouraged to present their 
research so as to “open up” the assigned reading.  
 In every case, although public speaking exercises always involve monologue—the single speaker 
making a sustained point before his or her peers—they should also, often, lead to dialogue of some sort. 
That is, we want students to treat speaking in public not just as the presentation of finished thought, but 
also as thinking in public: making one’s thought public, and so inviting (and expecting) response from 
others. 

Rough Drafts Presented to Peer Revision Groups 
For the first (and possibly second) rough draft of the semester, have students work in peer groups of 
three members. Students should bring three copies of their draft—two for peers, one for you. Students 
give their two peer readers their drafts. However, before the student-reviewers read the draft, the 
student writer delivers an oral account of: 
 • her approach to the assignment 
 • the issues she considers 
 • the textual passages she uses. 
 The peer review group then reads the draft, gauging the differences between her oral account and 
her written draft. Peers assess the paper as a draft and use the oral delivery to help in organizing their 
response to the draft. This practice is designed to begin the speaking in class process with a minimum of 
distress, but it should not be the only approach taken throughout the term. 
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Rough Drafts and Final Drafts as Works in Progress Presented to the Class 
For papers two through six, each student can present either a rough or a final draft as a work in 
progress. While a rough draft offers the most room for revision and intervention, a final draft, especially 
one in the middle of the semester, offers revision in the subsequent papers of the sequence. Each student 
has five minutes to present to the class how he or she has interpreted the assignment, which parts of text 
were used, which the points made. Having student presenters prepare a handout for the class and 
identifying respondents might help to focus these presentations for the audience. In the presentations, 
students should test out their claims. They should offer a working thesis, a focus that is entirely under 
construction, and they should point out their interest in it, anticipating objections and articulating some 
worries. The presentation should include some discussion of the parts of the text they will discuss. The 
student should offer a focus and then should ask for help with that focus. You can have three students 
present and then have the class respond, or have all six present and have students prepare questions. 
 On days where you photocopy sample student papers for discussion, you might have groups work 
on identifying particular strengths and weaknesses or a particular pattern of error and then having 
group spokespersons present the group’s findings to the class. 
 Alternatively, on the class day after rough drafts are due for each of the essays 2 through 5, four 
students will present and four other students will respond, leaving about twenty minutes of class time 
for each essay. Their rough drafts will have been photocopied to distribute to the entire class. Students 
will be given a few minutes to read the rough draft; then the author will talk about the rough draft, 
about what argument she was trying to make, where she wants to go with the final draft, why she chose 
to connect the texts the way she did; then the respondent will talk about the essay’s strong and weak 
points, offering specific suggestions for revision; then discussion will be opened up to the class as a 
whole. Each student in the class does both of these tasks. Each, then, is a presenter and a respondent. 
These should take five minutes each. (This particular teacher used a group panel project for the third 
speaking activity.) 

Rough Drafts, Final Drafts and Responses Done Collectively 
This approach to presenting rough drafts sequences both the level of critique and the amount of time the 
student speaks to the class. 
 

• In Phase One, which is to say on the day when the first final draft is due, each student addresses 
the class after handing in her/his first final draft. Each student speaks to the class, from his/her 
seat, addressing three issues: initial framing of rough draft, insight gained from peer review 
process, changes in framing made for final draft. 
 

• Phase Two covers papers two through five and works by having students maintain consistent peer 
groups of four or five people. In the first session scheduled for peer review of drafts, all the 
students in the group read and discuss the draft of one of the group members. The students 
reviewing will collectively identify at least one, perhaps two weaknesses of the rough draft. One 
student will be designated as the spokesperson for the group’s review process. 
 

 In the second session scheduled for peer review on that draft, the student who drafted the paper 
will stand at his or her desk and report to the class on the issues he or she determined were necessary to 
address in that paper, and how he or she framed those issues in the draft. This student will speak for 
five minutes. The student designated to represent the group’s review process will then report to the 
class the strengths and weaknesses the process identified, and the suggestions for revision that emerged. 
 With ten minutes allotted to each group to address the class, the reporting process should take no 
more than one hour. The remaining time in that session will be used to discuss what kind of insights the 
class gleaned from the group reports. 
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 These responsibilities will rotate for each paper. Each student will have the benefit of the group’s 
attention on a draft and the responsibility to speak to the class about that draft. Each student will also 
have the responsibility to serve at least once as the group’s spokesperson. 

Students Presenting Readings to the Class 
If you already have students work in groups to identify key passages and terms or to unpack quotations 
have the spokesperson of each group present their group’s findings to the class. 
 Group presentations, scheduled for the first class meeting after students read a new essay, may 
also serve as a way of starting class discussions. Group members will each be responsible for a five 
minute talk that addresses any aspect of the new essay which they find interesting and which can relate 
in some way to one or more of the essays previously read in the course. Examples might include a look 
at how two authors approach a similar theme differently, or an examination of how two authors use 
personal anecdote or textual evidence. 

Group Presentations to the Class 
After working on papers throughout the term, students will be organized into four groups, and each 
group will choose the issue and format of their presentation. Students need not present their own ideas. 
They could, for example, each take part of one of the authors we’ve read throughout the term and give 
short presentations on a single topic. They could weave together their own work with a writer we have 
read. The emphasis, no matter what format they imagine, is on bringing together a number of different 
perspectives on a single issue and exploring the ways in which those perspectives support, challenge or 
undermine one another. Each panel should appoint a moderator and should be prepared to field 
questions from the class. This exercise might work particularly well as preparation for the final exam, 
where any discussion of the exam reading should be student-run. 

Self-Evaluation and Reflection 
There are a number of ways to ask students to reflect on their progress, but one of the easiest is a 
“midterm self-assessment” assignment. Ask them to go through their work thus far and to write you a 
note or an e-mail message about how they have improved and what they need to do in the coming 
papers. You can also use this as an opportunity to assess student response to the activities you have 
done so far in the course.  It’s best if you ask them to do this in response to a set of guiding questions 
that you hand out or e-mail to the listserv. Here is a sample self-assessment exercise that has been 
successfully used in class: 

Midterm Self-Assessment  
Reread your first three papers, along with my comments. Once you’re done, write a short “report” 
to me via e-mail evaluating your portfolio and thinking about things you can do to improve. I will 
respond before the next paper is due. Try to give a thoughtful and honest assessment. To do this 
well should probably take from thirty minutes to an hour of your time.  
 
Consider the following questions in making your self-evaluation:  
 
§ What have you learned in this class about college writing that differs from what you had 

thought or learned before?  
§ What do you consider to be your greatest strength(s) as a writer? What things are you doing 

well?  
§ What are your weaknesses? What do you need to work on in future papers?  
§ Compare your weakest paper with your best paper so far. What things are you doing in your 

best paper that you were not doing in the weakest paper? What improvements have you made 
that can help you in future papers?  
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§ What concrete steps do you think you can take to improve your performance in the class?  
§ What class activities or exercises have been the most helpful in improving your writing? Can 

you suggest any activities you’d like us to engage in, or things you’d like us to do or cover in 
class? 

§ Is there anything you feel a bit confused about and wish I’d explain again? Are there any 
remarks I’ve made in class or on your papers that you have not understood? Is there anything 
you’re concerned about as relates to the class? 

 
The questions you ask can go beyond self-assessment to invite assessment of the class, of your 
comments on papers, and of class activities. 
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VI. Teaching with Technology 
Computer technologies have created new teaching methods, and writing instructors have often been 
among the first to put these technologies to work in the classroom. Though students only need a basic 
word processor—which could be as simple as pencil and paper, after all—to accomplish the most 
essential goals of any writing course, technology can add important dimensions to their experience. 
Computers can facilitate the writing process, create virtual spaces for dialogue and exploration, increase 
time on task, and make participation more meaningful.  
 Many in the humanities rightly approach technology with a combination of concern and 
skepticism. They recognize, after all, that technology too often mediates between people and can 
introduce as many negative as positive effects. The best way to express these concerns, however, is to 
engage directly with technology and to teach students what Cindy Selfe calls “critical technological 
literacy,” which involves not only skill in using technology to write, but also the ability to reflect 
actively in writing on the ways that technology impacts people’s lives. We want students to notice the 
technology around them and to read it as much as they use it. Teachers in the humanities may be best 
equipped to teach that level of critical engagement. 
 Technology has become more central to what we do as both writers and instructors of writing, and 
its importance will only increase. This section of the Instructor’s Resource Manual is an introduction to 
the most widely available instructional technologies, and an argument for making them a part of your 
everyday teaching practice.  

Types of Technology for Teaching Writing 
The most useful technologies for teaching writing are those that make students read and write. Though 
instructors might have occasion to make use of DVDs, CDs, videos, or PowerPoint slides in their classes, 
these technologies are not central to the main object of a writing course. Technologies that directly 
contribute to writing are computer classrooms, the Internet, asynchronous discussion, synchronous 
discussion, interactive software, web logs, course websites, student websites, and e-mail. 

Computer Classrooms 
You can reserve a computer lab on any Rutgers campus.  Simply go to the following website, check the 
calendar for availability, then fill out the reservation form: 
http://www.nbcs.rutgers.edu/ccf/main/iml/index.php 

Forums, Bulletin Boards, Threaded Discussions  
There is no more useful or widely available tool for sharing ideas and information than an online forum 
(also called a “bulletin board,” “message board,” or “computer conference”), where ideas and responses 
can be posted asynchronously (over a period of time) to create a conversation on class topics. These 
asynchronous environments allow students to post their initial ideas before class discussion, to 
participate in collaborative activities during meetings in a computer classroom, or to continue and 
extend discussions begun in the classroom. Forums can even be used for purposes of peer review and 
file sharing, although there are dedicated technologies for those purposes (see below). Teachers at 
Rutgers are encouraged to use the Sakai system (http://sakai.rutgers.edu) to organize online 
discussions.  But a variety of freeware and shareware applications are also available on the web.  You 
can also use an e-mail list (or “listserv”) to create a useful asynchronous discussion among the members 
of your class through e-mail, but e-mail gives the instructor less control over the messages that can get 
broadcast to the group. 
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Blogs 
Even the first writing instructors relied upon journals to help their students integrate writing practices 
into their everyday lives. The internet makes journaling a more public affair, so that students can 
develop a more public voice in writing—one not intended solely for themselves (or for themselves and 
their instructor only) but also for a much wider public. Blogs are especially effective for helping support 
student work on research projects.  Teachers can comment on postings as they like and use them as an 
opportunity to intervene in the development of each student’s project.  They can also be used for 
reflections on the writer’s own development. 

Course Websites  
Instructors increasingly use class homepages to post course information (including syllabi and 
assignments) and to create a sense of community in their classrooms that extends beyond the brief time 
of their meeting. We ask all instructors to at least set up a Sakai site for their classes where they post the 
syllabus, assignments and basic contact information, especially for students who might add the course 
late. 

E-mail  
Some instructors find it useful to create a class e-mail list or listserv that allows them to communicate 
information to all students simultaneously and allows students to post queries or ideas to the group. 
Though listservs can create some dangers (since they do offer a forum for occasionally inflammatory or 
hurtful speech), they also create many opportunities to communicate outside of class. They are most 
useful to posting important and timely information that would be of interest to everyone in the class, 
including class cancellations or television broadcasts, events, and news articles related to course 
reading. Listservs can also be used to create an asynchronous discussion, but online forums (which 
allow instructors greater control over the messages that get broadcast to the group) are better suited to 
such uses.  

Google Docs 
Online composition software like “Google Docs” (https://docs.google.com/) allows student drafts to be 
shared more freely and for revision to become more central to class discussion.  We will develop a 
separate unit related to this process if you are interested in exploring it further and I will try to 
distribute a guide to using Google Docs in the classroom that is being prepared through the Plangere 
Writing Center. 

Why Use Technology for Teaching? 
 For those who remain a bit skeptical about what technology can add to writing classes, here is a list of 
ways computers can be used to accomplish important goals: 
 
• To incorporate other voices. Using online materials and resources allows us to break out of 

disciplinary boxes to examine a wide range of texts and inter-texts. Online postings of class 
discussion can also make student voices available for quotation and continued dialogue in writing. 
 

• To expand the worldviews of students. By making supplemental information available on the 
web, we offer students a way of putting readings in context.  
 

• To share drafts efficiently. With electronic texts, students can more easily offer feedback to each 
other both in and outside of class. 
 

• To extend the work of the classroom. Online writing spaces help students prepare for writing 
their papers by doing collaborative pre-writing activities. These spaces also allow students to 
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continue class activities, thus increasing time on task and improving peer support outside the 
classroom.  
 

• To allow participation among those who miss class. Courses with an online component or 
activities available online can make some participation possible for those who cannot attend a 
particular class session. 
 

• To break out of the student-teacher dyad and sponsor a public voice. When student work is 
broadcast in the form of web pages and online forums, it is no longer “just for the teacher,” and 
students must imagine a public voice for themselves. 
 

• To depersonalize participation. By offering students a forum for participation where their bodies 
are not on display, we can enable more open dialogue.  
 

• To enable collaboration. Computers in general (and interactive software more particularly) allow 
students to collaborate effectively in making group projects.  
 

• To increase participation. All students participate when postings online are required and made 
public. 
 

• To track and measure performance. With technology, we can easily keep track of participation and 
the level of performance of students. Those struggling become very apparent. Postings in online 
forums make participation more measurable, so it becomes a less subjective or personal part of the 
grade. 
 

• To make grading preparation less punitive. They take the place of quizzes and tests that generally 
focus on retention of information. Instead, the forum gets us focused on analysis. 
 

• To improve discussion. Students are more thoughtful in writing than in speaking, so putting their 
initial thoughts in writing can advance discussion further and more quickly than speaking alone. 
Requiring online postings on the day’s reading shortly before the class meets can encourage 
preparation, give students more chances to shape discussion (especially if student comments are 
used as conversation starters), and thus improve classroom participation. 
 

• To turn discussion into a class text. All electronic forums are available for analysis and can 
themselves become class texts.  
 

• To distribute the labor of instruction to students. By enabling collaboration and student 
interaction, technology can give students faster feedback on their ideas while lessening the 
teacher’s workload. 
 

• To reflect on visual media. Print is becoming a less important media for communication in the 
world than visual media, and technology allows us to bring these alternate media into the 
classroom. 
 

• To teach technological literacy. Students will increasingly be writing in electronic environments 
and need exposure to them. The English Department or Writing Program can become the center of 
the University for teaching all types of literacy, which only increases the importance of its role. 
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Getting Started with Forums 

Advice on Forum Assignments and Activities 
One of the easiest ways to get started with instructional technology in the writing class is by setting up 
an online forum. In fact, most instructors who end up using technology extensively say that an online 
forum was their “gateway” experience that taught them the ways that technology can add a significant 
dimension to the class. After all, adding a forum to your class is like building a deck onto your house: it 
creates another space where you can gather with others for conversation. For the most part, any group 
activity you might do in a writing classroom can be done in the virtual space of the forum, and you 
would probably only have to modify your in-class handouts slightly to make them into online activities. 
What follow are some sample activities that have proven useful with The New Humanities Reader. 

Ideas for Forum Assignments 
 
§ Make a Connection. The best basic forum assignment is for students to make an inter-textual or 

intra-textual connection, using two quotes from either two different texts or from the same text to 
help them make and explore a point. You can leave the topic for these connections open-ended or 
you can give a specific question, but it is best to give students as much freedom as possible.  
 

§ Point to the Text. Require students to post a question in the forum and then to respond someone 
else’s question by doing two things: 1) quoting from the text and 2) explaining how that quote 
helps to answer the question. The key, though, is to get them to point to the text. Besides helping 
students work with the texts, such an assignment can also facilitates community-building in the 
forum by giving students a model for useful interactions in that space. 
 

§ Connect to the Web. Forums are a great vehicle for getting students to use online material. Have 
students collaborate to create an annotated bibliography of web links related to the reading. 
 

§ Share Your Thesis. Teachers can ask students to post their project or thesis ideas in the forums and 
have peers not only offer feedback but also point to a specific idea or quotation to help the student 
develop the idea further. 
 

§ Try an Online Peer Review Session. You can easily do peer review of drafts as an online activity, 
with students posting their drafts in the forum and then responding to two of their peers’ drafts. Of 
course, there are other interactive technologies besides forums that might be more effective for peer 
review. But if forums are all you have, they can be made to serve. The advantages of online peer 
review over peer review in a regular classroom are numerous: 
 • It allows you to better monitor the effectiveness of peer review since you immediately get 

the peer review comments and drafts,  
 • It provides you with access to electronic copies of your students drafts to use in preparing 

follow-up classroom activities (including grammar activities based on the errors that 
students actually make in writing),  

 • It lets you extend peer review beyond the class session by having them respond to one 
draft during class time (in the computer classroom) and then another online later (from 
home or from campus computer lab),  

 • It allows students the opportunity to see everyone’s draft (so they can compare their work 
to that of the best students),  

 • And it makes it easy for students who miss the class session to still participate in the 
review process. 
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Sample Forum Assignments as Presented to Students 
The following are real assignments you might give to students to write about in your online forum. 
These assignments can be done during class time or they can be assigned to do as homework. 
 
• What’s your thesis? One of the best ways to get started on revising is to try to write out a 

paragraph where you describe exactly what you think you are trying to argue in your paper. In 
other words, what’s your overall point? Or, as we teachers often say, “What’s your thesis?” What 
I want you to do in the forum today, before you move on to other directed revision activities, is to 
post a reply to this message that answers the question, “what’s your thesis in Essay #5? and how 
do all of the writers you are going to discuss fit into that thesis?” Write as much as you can, and 
be as clear as you can—and try to write a full paragraph that mentions all the writers we are 
discussing. For most of you, what you write here will be the basis for your first paragraph in your 
essay, where you should try to forecast your argument for your reader so as to guide him or her 
through your paper (though you might still revise it later). For others, this might still be a 
preliminary step in revision, and you may need to revisit the way you’d describe your argument 
once you have a better idea of just what you are trying to say in your essay. . . .  
 

• Weave the web. Find an article or web page online that makes an interesting connection with our 
class reading. Use Google (http://www.google.com) to search and try out different search terms. 
Don’t settle on one reading right away but try looking around at various things before you make a 
choice. Be sure to post the link to this site so that other students can get there easily and then 
explain the connection you made. Give us the link and explain how the web page you found helps 
us reframe, understand, or complicate the assigned essay? 
 

• Question and answer. Ask a clear question about a specific place or aspect of the text that causes 
you confusion or uncertainty. Once you are done, try to answer someone else’s question that has 
been posted in the forum. Be sure to do two things in your answer: 1) offer a quote from the text 
and 2) explain how the quote helps to answer the student’s question. We will use some of the 
more interesting or puzzling questions to start off class discussion. 
 

• Sum up the learning. Sum up the learning that is posted in our forum or sum up a class 
discussion. What issues were raised that interest students? What questions are being posed in the 
forums? 
 

• Tell a story. How do ideas from the reading extend into the world? Make a connection to the real 
world or everyday life. Tell a story of where you came across something that connected with the 
readings in some clear way. Explain how the occurrence or idea offers a new perspective on the 
reading. Have the readings affected how you made a decision in some way? Have they made you 
see something familiar in a new light? 
 

• Write the author. Write a forum posting directed to the author of our reading. What would you 
ask or say to the writer? 
 

• Write other audiences. Write a summary of the text for a specific reader, such as your mother or 
your high school English teacher. What are you learning in class. 
 

• Reflect on the forum itself. What does our readings and your own experience suggest about the 
value of online forums for student learning? How do forums compare to class discussion? What 
are the positive and negative aspects of forums? 



 

84 

Good Practices for Managing Forums 
One reason instructors often give for not using technology in their classes is that it will require more 
time commitment from them. But this does not have to be the case. In fact, after the initial start-up 
(which will always take some adjustment), most instructors find that using technology such as an online 
forum can lighten their workloads considerably—so long as it is used effectively. Here are some good 
practices to make forums work for you. 
 
§ Just-in-Time Teaching. Set the deadline for forum postings for the time before next class when you 

are most likely to be reading the forum and preparing for class yourself. This will optimize 
everyone’s use of time and let students post at odd hours. 
 

§ Make it mandatory. Unless students are required to post in the forum, they rarely will do so on 
their own. Treat online activities as either attendance or drafting activities and hold students 
accountable for their work in the forum. In literature or professional writing courses, where you 
might use a point system for grading, make forum activities an integral part of the final grade and 
deduct points if students fail to post online. 
 

§ Do some forum activities in the computer classroom during class time. A good way to make the 
computer classroom more collaborative is to have students do their collaborative work in the 
forum—answering questions and responding to each other online. It may seem less natural than 
normal group work activities, but you will gain many advantages: 100% participation, a complete 
record of every student’s activities for the day, and a body of generated text that students can 
access from home and reflect upon further (thus extending time on task). Definitely consider using 
the computer classrooms the first time you have students access the forums, since some will 
probably need your help getting over the technological hurdle of signing on. 
 

§ Bring postings to class. Treat online postings the same way you would paper drafts: bring copies 
of interesting paragraphs to class to stimulate discussion.  
 

§ Rarely respond to postings yourself. Occasionally, it will be necessary to respond to postings—
especially to any early postings that might set a bad tone in the forum and encourage poor 
responses. By responding to one weak posting you will show students that you are reading the 
forum and that you care if they take it seriously. But stop there. Don’t ever try to respond to 
everyone’s postings. And tell students that while you will generally read everyone’s online 
posting, you cannot possibly respond to them, except when you bring them into class to start 
discussion. 

Sample Online Forum Activities 
Online forums (also called “threaded discussions” or “bulletin boards”) are a good way of organizing 
synchronous or asynchronous class discussion and writing activities.  Our Sakai system offers a 
“Discussion and Private Messages” tool that allows instructors to create threaded discussions very 
easily.  Blogs and various online bulletin boards are other options.  In my class last year, I met once each 
week in a computer lab and posted a forum question in our “Discussion and Private Messages” area on 
Sakai.  Students would post a response to the question and then respond to someone else’s post.  We 
would then have a general discussion in class.  While students posted, I usually walked around and 
answered questions or helped students deal with technical problems.  Afterward or during class time, I 
would try to respond to a few posts myself.  I found this an effective use of class time because students 
were able to type material during class that could go right into the paper they were writing.  This mode 
of organizing discussion is also a good model for hybrid learning, and I am hoping to develop some 
hybrid 100 sections for next Fall. 
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Here are the questions I posted in the forum: 

Discussion Forum #1 – Introducing a New Reading 
I know that since all of you were writing Essay #1 for today on De Botton, so you probably did not have 
much time to read Adam Gopnik’s “Bumping into Mr. Ravioli” – though I hope you at least read the 
first three or four pages (153 ff) as I had asked. 
  
At the beginning of his essay, Gopnik tells us about his daughter’s surprising problem with her 
imaginary friend, Charlie Ravioli, who never has time to play with her. Good stories often begin this 
way, with a mystery (or enigma) that needs to be solved or understood. As Gopnik asks: "Why this 
fiction?"  What does it mean?  And what can be done about it? 
  
Focusing on the first three pages of Gopnik’s essay, answer the following question: 
  
Based on what you know so far about Olivia and her imaginary friend, and what you know about 
Alain de Botton's "On Habit," how do you think De Botton would interpret the Ravioli situation and 
what steps might he recommend that Gopnik take to remedy it? 
  
Be sure to use at least two quotations from each author in your answer. 
 
Some possible angles on this question, to get you thinking: 
1) De Botton's essay begins with a story of his own problems upon returning to the big city (in his case, 
London) after a trip.  Is it possible that De Botton's problem with the busy city of London is somehow 
similar to Olivia's (or, if you'd prefer, her father Adam's) problem with busy New York?  How did De 
Botton resolve his problem in order to be happier with his life?  How might Olivia (or her father) resolve 
her problem in a parallel way?  
 
2) Or, by extension of the first question: if you accept Gopnik's suggestion that "this fiction" of Charlie 
Ravioli is a response through fiction (that is, via imaginative storytelling -- or by the creation of a 
"paracosm") to the problems of "busyiness" in city life, how does that compare to De Botton's more 
earth-focused or realistic response to his own pre-occupation with a "grid of interests"?  How would you 
compare and contrast De Botton's own response to "busy" London (by learning to pay more attention to 
the real world around him) with Olivia's response to busy New York (by inventing Ravioli)?  How 
might the two responses (De Botton's open-eyed and De Maistrean tour of the real Hammersmith vs. 
Olivia's invention of Ravioli and the Ravioli paracosm) be compared or contrasted? 
 
3) One interesting aspect of Alain de Botton's essay that we have touched on in class is the slippery way 
he talks about who is to blame for how he feels.  The very first sentence illustrates this problem: "I 
returned to London from Barbados to find that the city had stubbornly refused to change" (47).  Is it 
really that London had "refused to change" or that he had somehow changed -- or the opposite: that he 
had refused to feel more cheerful even after his lovely trip?  Later he says that he had done amazing 
things on his trip, "But the home town was unimpressed" (47).  Can an inanimate object like a city ever 
really be "unimpressed"?  He seems to recognize how oddly he is talking about London when he writes: 
"When we are in a good mood and it is sunny, it is tempting to impute a connection between what 
happens inside and outside of us, but the appearance of London on my return was a reminder of the 
indifference of the world to any of the events unfolding in the lives of its inhabitants" (47).  But though 
that passage suggests De Botton's awareness of this odd way of talking about the world, it also seems to 
illustrate that he still feels that way, especially in feeling "the indifference of the world."  Only after his 
De Maistrean tour of Hammersmith does he begin to recognize or remember "the old psychological 
truth that what we complain of in others, others will complain of in us" (52).  Perhaps it is he who has 
"stubbornly refused to change" or been "indifferent"? 
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Look closely at this opening section of De Botton.  What do you make of the odd way De Botton seems 
to blame London for his being unhappy?  Whose fault is it really, London's or his own, that he is so sad 
upon returning from Barbados?  And what do you make of this "old psychological truth" that he offers 
up, which has this "I'm rubber and you're glue" element to it? 
 
How might the behavior of Adam Gopnik or of his daughter Olivia be compared to the way De Botton 
blames London for his foul mood?  Is it possible that Adam Gopnik himself -- Olivia's father -- is "the 
original of Charlie Ravioli"?  Would he deny that possibility?  And what do you make of the fact that the 
name "Ravioli" is practically a word scramble of "Olivia"?  Does he somehow represent her own 
reflection, as in a funhouse mirror? 
 
I know these are wild questions that call for speculation on your part.  But do the best you can.  Write 
for at least 40 minutes in response to this prompt and then respond to at least one other person's 
response -- either now or later at home. 
 

Discussion Forum #2 – Writing a Paragraph 
Last class we did an exercise designed to get you to connect the two authors use of the "grids" concept.  
As part of that exercise, we worked together to imagine a paragraph and write a topic sentence for it.  
Today in class I want you to actually try to write that paragraph, complete with a strong or even 
complex topic sentence that tries to say something original in response to the main question: How does 
De Botton’s “grid of interests” connect with Gopnik’s “grids of busyness”?  How do these grids affect 
how we relate to other people?  
 
After you feel comfortable with your draft paragraph, please post it and respond to someone else's 
paragraph (either now or later at home).  In your response, comment specifically on the topic sentence.  
How could it be strengthened or made more complex? 
 
Two Sample Responses to Forum #2 
After students complete the forum activity, you can bring sample paragraphs to class to show models of 
good work and good paragraphing.  Here are two student responses to the forum: 
 
1) Disassociating yourself through numerous avenues leads inevitably to the same main road as 
everyone else, being alone. Creating a “grid of interests” like De Botton or creating a “grids of busyness” 
like Gopnik, we fall into a pattern of essentially isolating ourselves from the people that surround us on 
a daily basis, whether that be family or co-workers or strangers. Gopnik states that, “Like Charlie 
Ravioli, we hop into taxes and leave messages on answering machines to avoid our acquaintances, and 
find that we keep missing our friends” (122). In this quote, Gopnik sees that people “keep missing their 
friends” due to this “grid of busyness” that they have created for themselves.  They don’t connect with 
their friends and end up “missing” them from their lives. De Botton offers additional support for this 
account by stating: “I had imposed a grid of interest on the street which left no room for blond children 
and gravy adverts and paving stones and the colours of shop fronts and the expressions of 
businesspeople and pensioners” (51). The phrase to focus on in this quote is “which left no room 
for…the expressions of businesspeople and pensioners.” De Botton is saying that he blocked everyone 
out when using his grid of interest from getting to point A to point B.  Both authors lost connection with 
people around them because of their grids.  From these quotes, we can also come to the conclusion that 
busyness prevents us from being engaged with the world. We become single-minded and tune each 
other out to focus on our own needs. When we focus on selfish needs only, we could care less about the 
person to the left or to the right of us. And when we finally do succeed and end up at the top of the 
ladder, having achieved all of our goals, we see that we are alone.  
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2) Gopnik's "grids of busyness" and De Botton's "grids of interests" are both imposed to avoid daily 
distractions, which ultimately include people close to them, in order to try to get things done.  These 
grids affect the way we relate to other people because they are selfish mindsets to enable us to succeed.  
The "grid of busyness" is supposed to associate busyness with productivity, but that is not always the 
case.  Gopnik states, "We are instructed to believe that we are busier because we have to work harder to 
be more productive, but everybody knows that busyness and productivity have a dubious, arm's length 
relationship" (120).  Therefore, some people are not getting the most out of keeping themselves busy 
because they find they do not have time to do what they needed to get done.  The "grid of interest" is 
supplemented in order to reach a goal or focus solely on one task.  Most of the times, it is successful in 
its purpose because it focuses on one aspect, not a variety of things at the same time.  A "grid of 
busyness" can make one feel overwhelmed and incomplete at the end of the day.  Hence, our relations to 
other people will be weaker and less familiar.  Gopnik comments, "We build rhetorical baffles around 
our lives to keep the crowding out, only to find that we have let nobody we love in" (122). The same can 
be seen with the selfish view of a "grid of interests."  De Botton writes, "Our responses to the worl d are 
crucially moulded by whom we are with, we temper our curiosity to fit in with the expectations of 
others" (52).  If we are alone and concentrating on what we are supposed to be doing or where we're 
supposed to be going, we will not be influenced by what others may want to input.  We won't have to 
try or work to gain their approval, but have the opportunity to be ourselves unobserved.  With a "grid of 
busyness," one has the excuse that they simply do not have time to meet with this person or that person.  
Subsequently, the grids affect how we relate to people because we are incapable of building strong 
relationships with others. 

Discussion Forum #3 – Playing Devil’s Advocate 
At the end of our class last time, I had written some of the arguments from your papers on the board for 
discussion.  Today I would like you to write a few (at least two) possible arguments or thesis statements 
that you could imagine being valid responses to the assignment question. 
 
Step #1: Your Argument 
Spend at least 20 minutes writing some statement of your argument in Assignment #2.  How are you 
answering the question and how do the two writers help you to answer it?  You would probably do best 
simply to try writing a draft of your opening paragraph, which should include a statement of your 
thesis.  But if that seems too much to take on right now, you can just try writing out what you are 
basically arguing in your paper. 
 
Step #2: Play Devil's Advocate  
After you have written your argument, go look at someone else's argument.  If they have a valid 
argument, it should be possible for someone to argue the opposite perspective.  What would that 
argument be?  "Quote" the writer to whom you want to respond and play devil's advocate by writing a 
thesis statement or argument that would be valid, supported by the text, and basically in complete 
contradiction to the first writer. 
 
Please feel free to repeat either Step #1 or Step #2 as often as you have time to do today!   
 
The point of this exercise is to get you to stretch your argument muscles a bit and to examine your 
arguments more closely.  Are they really arguments that people can disagree with?  Is it argument or 
summary?  And if people disagreed, how can you complicate your argument to address their 
disagreement?  As you develop as a writer, you need to challenge yourself to take on complex 
arguments and confront potential points of disagreement. 
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VII. Commenting and Grading 

Marginal and End Comments 
The importance of your making careful, specific and extensive marginal and end comments on students’ 
final drafts cannot be over-emphasized. Think of these comments as having an ongoing conversation 
with the student, in which you are interacting with their thoughts as expressed on paper.  

Marginal Comments 
Try to make marginal comments very explanatory. Rather than just writing “good quotation”, explain 
what makes it good, such as how it supports the student’s thesis well. The more the comments engage 
with the students’ ideas as specifically addressed in the paper, the better. It’s also important to avoid 
generic, “rubber stamp” comments without specific elaboration, since students often misunderstand 
how they apply to their work. So, for example, instead of just commenting, “Awkward wording”, or 
“Subject-Verb Agreement error”, explain why this is so.  
 Avoid being too negative or demeaning in your comments. Comments such as, “I hardly see what 
you are getting at here” are of no value, and can in fact create animosity. Being helpful, positive and 
constructive in your comments will also provide a good role model for students when they review each 
other’s work. 
 Don’t overwhelm students with an excessive number of marginal comments, as this might cause 
them not to be able to focus on how to improve their writing. Instead, focus on patterns of error, as 
mentioned in the previous section. At the same time, don’t avoid commenting at all. As a general rule of 
thumb, have approximately three marginal comments per page.  

End Comments 
Papers should be followed by an end-comment—about a paragraph long—that points out at least one 
success of the paper, and then summarizes your two or three most pressing points of concern as they 
develop the next paper. It’s especially useful to students if your end-comment refers to particular places 
in the body of the essay.  You might, for example, place a large asterisk in the margin at a promising 
moment in the paper and then refer back to that asterisk when discussing the promising moment in the 
end comment.  This allows the student to see exactly what you mean by your comment because she or 
he can locate it within his or her own text.  You might also use an asterisk and a double-asterisk to 
contrast a strong and weak moment so that the student can see where he or she does something well 
and can compare that to an area that’s not as strong. 
 Some teachers develop a table rather than a paragraph, with one column being on strengths and 
the other on suggestions for improvement. This can also be a very valid way of communicating your 
end-comments to students, and might provide a clear visual impression.  
 The end-comment should not be used to justify the grade on this assignment but should always be 
written with the next assignment in mind. It should address the specific writing, reading, citation, or 
argument issues that may affect the student on the next paper. So if a student has had trouble with an 
idea of Sacks’s that you know will come up in the next essay, you could redirect him or her to the 
appropriate passage in the text; or, if you find that a student does not demonstrate in detail how a key 
idea from Sacks applies to a moment in Stout, you may assume that such demonstration will be called 
for again, and so needs to be highlighted.  If the student struggles with particular patterns of error, you 
should point those out – but no more than three patterns at a time, so as not to overwhelm the writer.  
There will be time on the next essay to point out other patterns.  And, whenever possible, try to point 
out what the student is doing well so that he or she will carry those skills forward.   
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Patterns of Error 
What is a “pattern of error”?  Most of us come to teaching writing with considerable skill as editors. 
We’re used to reading our peers’ work and offering suggestions and corrections. For some, the instinct 
to simply correct a grammar or spelling mistake when we come across it is almost overwhelming. In our 
teaching, however, we need to adopt practices that encourage students to find and correct their own 
errors before the paper is due. This is why the Writing Program pedagogy emphasizes “patterns of 
error” rather than individual mistakes.  
 Very few papers run the gamut of potential grammar mistakes, even when it seems like it at first 
glance. Most students have a handful of errors, such as sentence fragments, subject-verb agreement, 
confusion over their/there/they’re, which they make again and again. This is what we call a “pattern of 
error.” Some patterns are severe (the student makes the same mistake several times in almost every 
paragraph) and some are mild (the error occurs once or twice in each paper.) Some errors, such as 
comma placement, are relatively superficial (with the rare “eats, [sic] shoots and leaves” exception); 
some are “fatal” (as in “he eat leaves.”)  Instructors especially need to distinguish among these varieties 
of error when grading student papers. 

Patterns of error and grading 
If we look at the grading criteria, we can see that a non-passing paper “has significant sentence-level 
error that makes it difficult to follow,” while “a passing paper has fatal sentence-level errors under 
control… Although errors may appear on each page, they do not significantly impede the meaning of 
the essay or undermine the credibility of the writer.”  So one factor that must be taken into account is 
the type and severity of the student’s pattern(s) of error. Certain errors, including subject-verb 
agreement, verb tense, sentence boundary issues (run-on and fragments), and, to a lesser extent, 
pronoun reference are called “fatal” errors and are severe enough to hinder the author’s ability to 
communicate effectively. A paper that has several of these kinds of mistakes on each page (an average 
of three or more perhaps) risks not passing.   
 Non-fatal errors include articles, preposition choices, word choice, spelling and some punctuation. 
Some of these, particularly the first three, may still be severe enough to prevent a paper from passing if 
several occur in almost every sentence, but in general they do not prevent the reader from 
understanding the author’s intention. In order for a student to move beyond a C+ in the class, however, 
they must have both kinds of errors reasonably under control. 

Teaching students their patterns of error 
Sometimes you will be faced with sentences that seem overwhelming in their grammatical confusion. 
Here is an example from one student’s third essay: 
 

An outcome of re-thinking that people was brought up with kindness towards other can make us 
realize that different positive approach to problems that’s been going on.  
 

The temptation may be either to mark this as “awkward” and move on (which doesn’t really tell the 
student how to address the problem) or to start listing problems in the margin and overwhelm the 
student. Neither of these approaches is likely to be very effective. Instead, it is better to focus on a 
pattern of error rather than a particular sentence. In order to do this, we need to find other sentences 
that are awkward in a similar way. Looking earlier in the same paper, we find: 
 

Re-considering a more humanitarian method of solving other problems, on the other hand, would 
make some difference in some situations that’s been happened lately. 
 

and  
 



 

91 

Since now that the journalist was killed, Americans are more raged than ever. 
 

These sentences show us that the student runs into problems when she tries to contract verbs in 
subordinate clauses. This seems to be part of a larger difficulty with subject-verb agreement. Once you 
have noticed a problem like this, go through the paper marking all of the subject-verb errors with a line 
in the margin. You might notice a second problem, like a tendency to mis- or overuse “that” clauses, in 
which case you might mark all of those problems as well. In general, however, try to mark only one or 
two fatal errors and one or two non-fatal errors in each paper letting the rest slide. The problem with 
comparatives (“more raged” instead of “angrier”) in sentence C, while it looks particularly unnatural, is 
probably not serious or common enough in the student’s writing to be worth calling attention to at this 
stage. Two or three patterns of error are probably as much as the student can deal with in two weeks 
before the next paper is due. 
 
In the end comment, mention to the student that he or she has x, y or z pattern of error and that this 
needs to be addressed either in office hours with you or with a tutor. 
 
• When the student comes in to talk with you, start with the “cleanest” example you can find—the 

sentence with the fewest problems apart from the one you are trying to isolate. Given a choice 
between sentences A and B above, you would probably pick B. 
 

• Explain to the student what the problem is—in this case the student needs to un-contract her verb 
to “that has,” find the subject of “has” and decide if they are both singular or plural—and help her 
correct it. 
 

• Once the student understands how to recognize and fix the problem, take her back to the final 
clause of sentence A and have her fix it on her own. 
 

• Then give her the whole sentence and see if she can find the other subject-verb problem. 
 

• After this, you might have her correct the rest of the mistakes you marked on her own as 
“homework.”  
 

• One problem may lead directly into another. Looking at sentences A and B side-by-side you might 
point out to the student how she uses “that’s been going on” in one sentence and “that’s been 
happened lately” in the other. She understands how to use a gerund correctly in one sentence but 
not the other. Isolation and comparison allow her to see the difference. You may find that many 
ESL students who have had formal grammar training recognize the problem immediately and 
already know how to solve it. This should not get them off the hook because they may not be able 
to control the error on the final exam if they make it carelessly when they are tired. These students 
should still meet with you in office hours and drill on practice sentences from their papers.     
 

• You do not need expertise in the meta-language of English grammar to help students, but it is a 
good idea to label problems as much as you are able using terms that students can look up in their 
copy of Handbook for Writers. This helps you build a common language for talking with the 
student about his or her pattern of error. You will find that you pick this language up quickly if 
you start by finding groups of sentences that are awkward in similar ways and then try to find 
labels to explain aspects of this awkwardness.  
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Addressing patterns of error in class 
In every class, the students seem to develop a pool of common errors. By the third paper, it should be 
clear what these errors are. Just as lectures on the assigned texts are less enabling than activities that 
require the students themselves to make meaning, so the discussion of grammar, clarity, organization, 
and related issues should occur in the context of workshops that require revisions and then some 
discussion of the results.  (Not every revision is an improvement, of course.)  These sorts of activities are 
most effective if you can talk about the mistake in the context of the students’ own writing. Examples 
from grammar handbooks tend to be too simple to be really useful.  
 
Many teachers scan the rough drafts pulling sentences that contain common grammar mistakes. It helps 
to take one or two from every paper so that everyone sees that they have a problem and no one feels 
singled out. Try to avoid errors that are ESL related, such as articles and preposition choices, since this 
embarrasses the student in question and is less helpful for the other students. Put all of these sentences 
together into a worksheet and hand them out in class. You might introduce this exercise by going over 
some examples of the two or three most frequent or serious problems. Then have the students correct 
the sentences either alone or in groups. At the end of the period, you can go over the “answers” in class.  
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VIII. Sample Student Papers 
The sample student essays in this section were produced by students in Basic Composition. They have 
not been corrected or changed except that their formatting has been modified to fit this book’s style and 
student names have been changed.  We hope that instructors will find them useful for discussion.  
 

Astra, Rough Draft  

Jackie Loeb, Assignment #1 – Rough Draft 
 
“It is tempting to impute a connection between what happens inside and outside of us, but the 

appearance of London on my return was a reminder of the indifference of the world to any of the events 

unfolding in the lives of inhabitants. I felt despair to be home.” (de Botton , 59).  In the beginning of the 

essay de Botton talks about connection between inside and outside world. Tempted to have a 

connection between both worlds, Botton refers how the habituation of London made him fell despair to 

be home. It shows how Botton felt before referring to Xavier de Maistre that there is a connection 

between emotions and with what happens in the surroundings.  The statement reflects authors behavior 

of being emotional affected by the surroundings. At the same time it also justifies why author tries to 

escape emotional attachment, where surroundings create distractions for him. Author also points to an 

important aspect when he says, “indifference of the world to any of the events unfolding in the lives of 

inhabitants”. It gives a clear reason why changing a mindset seem useless and temporary. No matter 

how we imagine the surroundings, it does not change the reality. Just because author wants to explore 

his surroundings, the surroundings would not start turning into something interesting. Therefore it 

raises a question whether the change in perspective really changes the reality?  

 

 “The pleasure we derive from journeys is perhaps dependent more on the mindset with which we 

travel than on the destination we travel to. If only we could apply a travelling mindset to our own 

locales, we might find these places becoming no less interesting than the high mountains passes and 

butterfly-filled jungles of Humboldt’s South America” (de Botton 62).  Author through his new 

knowledge puts forward his conclusion that it is the mindset that shapes experience. This significant 

change is important response to authors own troubling question and disparity of being habituated. The 

method of looking at the same place with different mindset creates a change in perspective. Author’s 

comparison of his surroundings with jungles and mountains, shows his belief and confidence in the 

plan and idea of Xavier de Maistre. This confidence can act as a goal where author made need different 

plans and act. It shows that author in a way understands the concept. Therefore although it may be 

difficult for Botton to reach his goal, being clear about what he wants to achieve, can help him succeed.  
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 “On entering a new space, our sensitivity is directed towards a number of elements, which we 

gradually reduce in the line with the function we find for the space. Of the 4,000 things there might be to 

see and reflect on in the street, we end up actively aware of only a few” (de Botton, 63). In the above 

statement author explains the difference between Potential interests and grid of interests. The statement 

reflects important characteristic of author. It shows where the author actually stands in terms of change 

he was trying to achieve after reading Xavier de Maitre. Coming back to certain object rather than the 

whole picture, refers to authors partial acceptance to change. Author considers emotional connections as 

distraction and therefore he still has to choose what he wants to find interesting. When according to 

Xavier everything around him including his dog and lover seem different, author tries to pick his grid of 

interest. It also shows authors attempt to try certain new things and taking a step towards the goal. 

Therefore above statement shows how the change in mindset can be difficult and may need to achieve 

in phases. It shows which phase author is going through.  

 

“Under the command to consider everything as of potential interest, objects released latent layers of 

value. A row of shops which I had known as one large, undifferentiated reddish block acquired an 

architectural identity. There were Geogrian pillars around one flower shop, and late Victorian Gothic- 

style gargoyles on top of the butcher’s. A restaurant became filled with diners rather than shapes” (de 

Botton, 63). It seems in the above statement that the author is following some kind of order to behave in 

certain different manner. When author says, “Under the command” it gives an impression that author is 

following some sort of definite path to reach a new destination , rather than exploring his way out of it. 

His sudden consideration for everything as a potential interest seems fake and vague. His description of 

his new view seems like a forceful change in description rather than something felt and expressed. At 

the same time it shows author’s enthusiasm towards the new change. Being too much occupied with his 

daily life, Author makes an attempt to know his routine better. What is missing in the change is 

emotional connection. When author refers to a restaurant, he changes its description to a dinner but 

does not attempts to look what is happening inside the dinner.  

 

Astra, Choosing a Mindset 

Jackie Loeb, Assignment #1 – Final Draft  
  
 To learn new thing, one needs to get interested in those things. For instance, to learn to paint, one 

needs to be interested in it. Goals and targets thus initiate the journey one goes through in everyday life. 

Like, we walk the street because we want to get something from the market or because we want to burn 

some calories. But we hardly notice the road or trees around. Alain de Botton like everyone else follows 
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the same path religiously that brings him to his destination without getting involved in the 

surroundings. But what happens when this path seems boring, usual and uninteresting. What if the 

gloomy weather starts making one feel depressed? Alain de Botton in “On Habit” goes through a 

similar phase where he suddenly realizes what he is being missing on. He mentions Xavier de Maistre 

and Alexander von Humboldt to show how he acquired knowledge and tries to reverse the situation. 

Botton tries a new perspective or a new mindset ‘travelling mindset’ as Botton frames it which creates 

new curiosity and thus making him use imaginations. Now the journey seems equally important to 

achieve happiness and learn from the surroundings along with his aim and desires for reaching the 

destination. But this new adaptation of Botton raises various questions. Does this new perspective 

change the reality or is it just him switching to a different mindset and imagining things. What is the 

importance of these mindsets? How are these mindsets different and when to use them? All the answers 

remains with the individual related as these are choices one makes while ignoring the rest. Therefore for 

the author in his situation it is very important to understand and use the mindsets appropriately with 

time. 

 Reality is what we believe is true. Surroundings keep changing from time to time and not every 

time does one change with them. When the change seems difficult or when there is no change, one takes 

help of imaginations and different mindset to adjust to the reality. For some it is the mindset while for 

some it is the actual travelling that helps change experience. “I was spurred on by an uncertain longing 

to be transported from a boring life to a marvelous world” (Botton 64). This account from Alexander 

von Humboldt’s autobiography shows one way of achieving happiness. Alexander was longing to be 

transported to a new world while Xavier de Maistre travelled his room with his mind. According to 

Xavier mindset frames one experience. But it does not change any reality. For instance, a travelling 

destination is not suddenly going to become full of adventure. The streets would not suddenly develop 

an interesting story to talk about or the buildings would not develop an unusual feature of itself 

instantly. The point is that whether it is the mindset or the imaginations, it is to achieve happiness and 

satisfaction. ‘Habituated’ mindset gives a sense of security and happiness of being part of something. 

But this all changes when a person feels despair of his own reality and tries to find something more for 

what he possess.  

 Most of the time, there is no right or wrong. It is just majority and minority view or habit. For 

instance, there is wrong or right when Xavier de Maistre connects with his sweetheart and servant. 

Similarly when Botton considers restaurants as diners but not as a social gathering or place where 

people in the town connect, it is not wrong. People have different values and importance. “We are in the 

end tempted to divide mankind into a minority of those who know how to make much of little, and a 

majority of those who know how to make little of much”(Botton 65). For most time or for most people 

“habituated” life and mindset seems fine and usual. But it is moment like those of de Botton when mind 
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realizes that it needs more excitement or adventure in the journey to keep it going. Moments when we 

learn to make most of little. Also what makes this new and adventurous experience of travelling 

different is that is that it is different from the usual. One cannot live with the travelling mindset forever 

with other daily factors such as duties and survival. It is therefore important to be able to switch to 

different mindset and choose the appropriate one at the time.  

 If there is no wrong or right, what determines one’s decision? How to discover what is important 

and what is distraction. “On entering a new space, our sensitivity is directed towards a number of 

elements, which we gradually reduce in the line with the function we find for the space. Of the 4,000 

things there might be to see and reflect on in the street, we end up actively aware of only a few” (de 

Botton, 63). In the above statement the author explains the difference between potential interests and a 

grid of interests where potential interest is expressing equal interest in everything while grid of interest 

is more limited to things we prefer. The statement reflects an important characteristic of the author as 

well as that of the majority. It shows where the author actually stands in term of the change he was 

trying to achieve after reading Xavier de Maistre. Coming back to certain objects rather than the whole 

picture, refers to the author partial acceptance to change. The author considers emotional connections a 

distraction and therefore he still has to choose what he wants to find interesting. Grid of interests is one 

of those important factors that determine what matters to an individual. To survive, one needs to factor 

duties, happiness, people, emotions, surroundings and many more. Sometimes it’s the duty of doing 

something that makes one ignore stories around them. For Xavier de Maistre, the servant was an 

observations rather than distractions while Botton is immune to any emotional connections. For him it is 

easier to connect with a building than with a human. Yet he thinks his change is similar to that of 

Xavier. Therefore even in everyday life one comes across lots of options, and has to make choices. Views 

vary from people to people and so does the definition of change. 

 “It is tempting to impute a connection between what happens inside and outside of us, but the 

appearance of London on my return was a reminder of the indifference of the world to any of the events 

unfolding in the lives of inhabitants. I felt despair to be home” (de Botton, 59). In the beginning of the 

essay de Botton talks about connection between inside and outside world. Tempted to have a 

connection between emotions and with that happens in the surroundings. The statement reflects the 

author’s behavior of being emotionally affected by the surroundings. At the same time it also justifies 

why the author tries to escape emotional attachment, where surroundings create distractions for him. 

The world ‘tempting’ clearly suggests that it is definitely in the authors mind to connect but it’s a choice 

that he makes to stay focus. For the author connecting with other people results in unwanted 

attachment that distracts him from his destinations. Emotional connections adds story of different 

people in a person’s life. For Botton this connection is unnecessary and therefore he considers it wrong. 
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It is not possible to conclude the importance of mindsets in our life, but they are as vital as oxygen. 

Imaginations, possibility, connections and duties are all part of day to day life. There are days where 

one dominates another but never completely eliminates. Botton although supports the idea of Xavier de 

Maistre, he has his own view. Travelling mindset is more than just looking at something with potential 

interest. It is looking at things and trying to look at it with a different perspective. In “On Habit”, Botton 

makes it very clear that he is on his way of finding appropriate travelling mindset. When we compare 

Xavier and Botton it becomes clearer that distinction between tracelling and habituated mindset is 

necessary for everyday survival.  

 

Bielka, Rough Draft 

Jackie Loeb, Assignment #1 – Rough Draft  
 
“When I had first moved to the area, my attention had been less jealously focused. I had at that time not 

settled so firmly on the goal of reaching the Underground quickly” (de Botton, 63). 

 Alain de Botton admits that before becoming habituated to the city he had a different approach. 

When de Botton first moved to the city, he was open to spend time looking at his surroundings on his 

way to work. Before coming habituated to the city, he was not so self-centered. He did not ignore the 

beauty of the city neither rushed to get to his destination. As a result of the habituation to the city, he 

starts to refer to his exposure to the city in terms of jealousy. He starts looking at the environment of the 

city as a distraction that will steal time from his routine. This proves that an individual begins to be used 

to a place also obtains a habituated mindset. A habituated mindset provokes the individual to stop 

looking for gratifying experiences in the city. The individual begins to believe of the place as not 

animated and with a lack of spark.  The routine and the habituated mindset force the individual to 

believe that it is only possible to find entertainment outside of the home town. 

 

“The power of my primary goal had drained me of the will to reflect on the layout of the park or on the 

unusual mixture of Georgian, Victorian and Edwardian architecture along the side block” (de Botton, 

63).  

 De Botton’s urge to follow his routine had prevented him from admiring the beauty of the things 

that surrounded him. He rushed to his destination and did not care about examining the details that 

made it a special city. He refers to the urge to follow the routine as a power. He uses the word power to 

explain that the urge is not something he does consciously. Instead of him controlling his desire to 

follow the routine, his desire to follow the routine controls the way he sees the city. He expresses how 

his necessity to follow the routine drains him of will to explore the city. He uses the word drains like it 
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drains out the spark in his life. In this excerpt, a habituated mindset is portrayed as a powerful force that 

eliminates enthusiasm for the habituated place. 

 

“I forced myself to obey a peculiar kind of mental command: to look around me as though I had never 

been in this place before. And slowly, my travels began to bear fruit” (de Botton, 63). 

 De Botton was extremely used to a habituated mindset that he did not know a different way to 

approach the city. He was drowned in the urge to follow his daily routine and considered anything that 

interferes with his goal a threat to the structure of his lifestyle.  He says he forces himself to change his 

mindset suggesting that he fights an inner battle with himself to have a shift in the way he approaches 

the city. Forcing himself to slow down ad approach the city with a different mindset he discovers a set 

of new experiences in the city. This suggests that the mind is an important factor in the way we perceive 

a place and the experiences we get from it. When an individual is habituated to a place he or she begins 

to assign negative characteristics to the place. That negative misconception of the place creates in the 

individual the idea of not being able to find pleasure or amusement in the habituated place. The lack of 

motivation to explore the place can be eliminated by approaching the city with a traveler mindset. A 

traveler mindset will make the individual approach the place as if it was somewhere he or she never has 

been before. With a traveler’s mindset the individual is going to be able to slow down and pay attention 

to the elements that form his or her daily surroundings. Eventually being able to stop considering it as 

distractions and start to appreciate its unique characteristics.  The change from a habituated mindset to 

the mindset of a traveler brings pleasure and happiness to an individual’s life, proving that is not 

necessary to travel to new places. It is only necessary to eliminate any negative expectations and be 

open to discover. 

 

“Someone in an office somewhere, a person quite high up in the hierarchy apparently, didn’t 

understand. They complained of how inefficient others were, but never reflected on what they might 

have been doing to increase that inefficiency” (de Botton, 64). 

 When de Botton tries to analyze the dynamic between the people in the bus he notices complaints 

some individuals are making about the performance of somebody else at their job. He notices how the 

individuals talk about the other person’s inefficiency but are not able to see what other factors have 

produced the bad performance. Similarly to de Botton, the individuals show signs of selfishness.  It is 

interesting how de Botton is able to highlight the fact that the individuals are disassociating themselves 

from the bad performance of person they are talking about. He is able to recognize how other 

individuals disassociate themselves from a problem but he is not able to fully accept he does the same 

with the people that surround him and his poor relation to the city. At that time, he did not recognize 

that his lack of connection with his surroundings was a consequence of his actions and the way he 
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approached the place. Individuals tend to refer to home or hometown as a boring place that will not 

bring any spark to their lives, but do not think about what are they doing that contributes to the lack of 

entertainment and spark of their home or hometown. It is not possible to improve a negative situation if 

an individual is not able to recognize their negative influence in the problem. Once an individual 

understands that his or her behavior and negative mindset is contributing to the unpleasant experiences 

she or he is creating from their home or hometown, he or she is able to obtain better outcome. Changing 

the behavior and way of thinking to another that will produce gratifying experiences. 

 

“Our responses to the world are crucially molded by whom we are with, we temper our curiosity to fit 

in with the expectations of other” (de Botton, 64). 

 The reaction of each individual can be shaped by the person that they are accompanied by. De 

Botton explains, that every individual behaves in certain way when they are accompanied by somebody 

to meet the expectations that other person has about the individual. This thought is troublesome 

because at the beginning of the essay in the way is noticeable that his actions a product of selfishness but 

in this excerpt  de Botton is complicating what the resolution of the reader by adding that he performs 

that behavior to fulfill the expectations of the community. As a member of the community de Botton is 

expected to be on time for work, to be able to sustain a family which forces him to have such a jealous 

management of his time. This proves that even though the individual is in part culpable of the lack of 

the relation with other and his surroundings, he or she is just responding to the lifestyle requirements 

demanded by the community. 

 

Bielka, Finding the Balance 

Jackie Loeb, Assignment #1 – Final Draft  
 
 Predetermined expectations towards a place shape greatly our experiences. In the article “On 

Habit,” Alain de Botton exposes how his view of his hometown changed as a consequence of reading 

the book “Journey Around My Bedroom” by Xavier de Maistre. In his book, De Maistre describes how 

he managed to have a pleasant experience just by traveling around his own room. De Botton was able to 

apply the traveling technique of De Maitre’s on his daily commute around his hometown. Along the 

way De Botton expresses his struggles between a habituated mindset and a traveler’s mindset. An 

individual’s journey to shape the way he or she approaches the familiar places and, therefore, change 

his or her experiences, provides the knowledge to accept that a fulfilling life can only be achieved by 

finding a way to balance both mindsets. 
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 The daily routine eventually imprisons individuals in their own little world. An individual’s 

experiences tend to be shaped by the selfish goals that the mainstream establishes. The habituation to a 

place silences the individual’s interest in his surroundings and makes them think that it is a priority to 

fulfill the selfish goals of the mainstream. De Botton explains that his approach towards the city 

changed drastically as he became habituated to the city and understood the goals he had to reach to 

become successful in the city. He writes, “When I had first moved to the area, my attention had been 

less jealously focused. I had at that time not settled so firmly on the goal of reaching the Underground 

quickly” (de Botton, 63). Alain de Botton admits that before becoming habituated to the city, he had a 

different approach. When de Botton first moved to the city, he was open to spending time looking at his 

surroundings on his way to work. Before coming habituated to the city, he was not so self-centered. He 

neither ignore the beauty of the city nor rushed to get to his destination. As a result of the habituation to 

the city, he starts to refer to his exposure to the city in terms of jealousy. He starts looking at the 

environment of the city as a distraction that will steal time from his routine. This proves that an 

individual begins to be used to a place also obtains a habituated mindset. In our everyday life, we are 

pressured by the mainstream to acquire certain habits to prevent from drowning economically. Every 

member of a city’s social structure is pressured to have wonderful time management skills, to be able to 

earn a reasonable amount of money to be sustaining a decent lifestyle. From that point of view, the 

habituated and selfish mindset is necessary to be successful in the city. Time is money. If De Botton or 

any other individual would have stopped every five seconds to wonder about the beauty of every object 

in their way to their job they would probably be late to work. To certain extend it is necessary to 

maintain a habituated mindset to be able to fulfill the requirements of the social structure. The jealous 

defense of these selfish goals helps them to stay focused on the mundane long term goals, but the 

excessive need to fulfill the goals usually silences the individual’s will to explore the city and forces 

them to follow the mainstream.  

 A habituated mindset provokes the individual to stop looking for gratifying experiences in the 

city. The individual begins to believe the place as not animated and lacks spark of life. The routine and 

the habituated mindset force the individual to believe that it is only possible to find entertainment 

outside of the home town. De Botton admits that having a habituated mindset has prevented him from 

admiring the potential of the city. He explains, “The power of my primary goal had drained me of the 

will to reflect on the layout of the park or on the unusual mixture of Georgian, Victorian and Edwardian 

architecture along the side block” (de Botton, 63). 

De Botton’s urge to follow his routine had prevented him from admiring the beauty of the things that 

surrounded him. He rushed to his destination and did not care about examining the details that made it 

a special city. Having a habituated mindset provokes an individual to take everything they have for 

granted. Even the beautiful scenarios in Paris become boring for an individual that lives in the city 
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because his mind starts to classify those scenarios as usual. Taking value out of things by thinking they 

are granted is a growing tendency. Individuals tend to think about hot water, public transportation and 

other as boring and unimportant but yet in some other countries those things are considered a luxury. 

This happens because the people that have those services in a daily basis start associating them as usual. 

This proves that the way an individual thinks about things will affect their value and the individual’s 

experiences. 

 Dissociating the negative characteristics attributed to a familiar place is possible by changing the 

way an individual approaches the place. Approaching a familiar place as if it was a new place allows 

the individual to admire every detail and notice the potential of the place. A change of mindset is often 

necessary to maintain the balance of his or her responsibilities and create a connection with his or her 

surroundings. De Botton expresses how after being force by the pressure of the social dynamics to repel 

any connection with his surroundings, he understood that he was underestimating the place and that he 

needed a change. He explains, “I forced myself to obey a peculiar kind of mental command: to look 

around me as though I had never been in this place before. And slowly, my travels began to bear fruit” 

(de Botton, 63). De Botton was drowned in the urge to follow his daily routine and considered anything 

that interferes with his goal a threat to the structure of his lifestyle. He says he forces himself to change 

his mindset suggesting that he fights an inner battle with himself to have a shift in the way he 

approaches the city. Forcing himself to slow down and approach the city with a different mindset he 

discovers a set of new experiences in the city. This suggests that the mind is an important factor in the 

way we perceive a place and the experiences we get from it. When an individual is habituated to a place 

he or she begins to assign negative characteristics to the place. That negative misconception of the place 

creates in the individual the idea of not being able to find pleasure or amusement in the habituated 

place. The lack of motivation to explore the place can be eliminated by approaching the city with a 

traveler’s mindset. A traveler’s mindset will make the individual approach the place as if it was 

somewhere he or she never has been before. With a traveler’s mindset the individual is going to be able 

to slow down and pay attention to the elements that form his or her daily surroundings. Eventually 

being able to stop considering it as distractions and start to appreciate its unique characteristics. The 

change from a habituated mindset to the mindset of a traveler brings pleasure and happiness to an 

individual’s life, providing the balance necessary to reach a fulfilling life. This proves that is not 

necessary to travel to new places. It is only necessary to eliminate any negative expectations and be 

open to discover new things. 

 In conclusion, it is important to establish the differences of a habituated mindset and a traveler’s 

mindset because it makes an individual understand of the effect of each one in the way he or she 

interacts with his or her surroundings. Each mindset has to be censored because an individual that 

exaggerates a habituated mindset is not going to be able to appreciate his or her surroundings making 
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the everyday life an unpleasant experience. While if an individual has an exaggerated traveler’s mindset 

he or she is not going to be able to manage his or her time neither is able to sustain a city lifestyle and in 

extreme situations the extreme wondering around will make him or her a antisocial being. It is 

necessary for an individual to understand that both mindsets can be beneficial but also prejudicial for 

his or her lifestyle. Only by managing to have a complete balance an individual is capable to have a 

gratifying life.  

Robert, Staying True to the Self in the Robotic Moment  

Brook Stanton, Assignment #4 
 

 With the rise of technology, connecting with others seems to get easier and easier. As Sherry 

Turkle describes in “Alone Together: Why We Expect More from Technology and Less from Each 

Other,” there are many tools to help people, ranging from email to Skype, that make communication 

among people much easier. Problems of distance and efficiency have been solved, and people have a 

wider range of options than ever before to help them with their daily lives. Robots, in particular, offer 

many advantages. They do not die and they do what they are programmed to do. Their capabilities are 

very consistent, so people do not have to worry about a robot pet misbehaving or a robot lover 

demanding too much. These examples and others show how people have benefited from technology 

today. In this light, people are much better equipped than they were forty years ago. Back then, the 

communications channels compared to nowadays were a dead zone. Gregory Orr, in an essay entitled 

“Return to Hayneville,” discusses his memories from participating in the civil rights movement back 

then. Those who participated in the civil rights movement would have greatly benefited from the 

widespread technology, which would have served as tools to spread the message. These tools aid 

people in ways that people never expected. They face different circumstances than people in the sixties 

and different challenges too. As many people are becoming more attached to their technological devices 

and programs, though, there is a worry that they are becoming less able to solve problems on their own 

and losing control over their own lives; however, those who can keep their wits about them will be able 

to exploit technology to their advantage and be well-equipped to effect social and political change to 

cope with the new challenges of our times. 

 The advent of technology and “the robotic moment” means that in general, people are becoming 

more dependent on technology for help. When Turkle discusses “the robotic moment,” she points not 

only to the pervasive view of the attractiveness of technology in solving our problems, but also to the 

seeming simplicity of the solution. She describes the thoughts of this tech generation: “Our population is 

aging; there will be robots to take care of us. Our children are neglected; robots will tend to them. We 

are too exhausted to deal with each other in adversity; robots will have the energy” (Turkle 10). Yielding 
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the solution of problems to robots suggests that people no longer have the drive to solve them by 

themselves, for technology now offers such sweet fruits at such a small price that their own efforts 

would seem futile and far less rewarding. It pays to look back on the self-sufficiency of those before this 

era. Orr writes of the three civil rights activists whose sacrifice inspired him to join the civil rights 

movement: “Those three faces mesmerized us as we circled the boardwalk, singing and trying to ignore 

the heckling from bystanders… They seemed at peace, all their uncertainties and inner complexities 

over. I longed to be like them, to transcend my confusions and the agonies of my past and be taken up 

into some noble simplicity beyond change” (Orr 30). Orr had nothing to stand on, not even the comfort 

of his family, which became a burden to him after his brother’s accidental death. But still he had the 

courage not to settle into his despair. Orr knew the only thing he could do was hope to solve his anguish 

by committing himself to something he thought would be worthwhile. Yet, even though he resigned 

himself to this path, it was one that he wanted to carry out. Orr, unlike the people of the robot 

generation, never put his fate in the hands of others. 

 By putting their problems in the hands of gizmos such as robots, many people are giving up 

significant control over their lives. Given the wealth of ease in social networking, some are giving in 

completely to things like Facebook and Twitter, regardless of whether it does them any real good. 

Turkle writes about how the wave has even spread among the older generation: “They complain about 

the BlackBerry revolution, yet accept it as inevitable while decrying it as corrosive. They say they used 

to talk to each other as they waited to give presentations or took taxis to the airport; now they spend 

that time doing e-mail. Some tell me they are making better use of their ‘downtime,’ but they argue 

without conviction” (15). Though critical of the rise of technology, the older generation cannot live 

without it. In the midst of technology, these people have lost some of their bearings; they articulate their 

criticisms, yet increasingly leave their daily connections and socializing up to the newer and better tech 

products, instead of asking, “How can I make technology work the best for me?” Their minds are so 

attached to their tools that they cannot bring themselves to pause for a moment, to wonder whether 

what they are doing has any meaning for them. The beginning of this kind of blind, unthinking yielding 

into the “easy” way out is the end of not only one’s capacity to make one’s own choices, but also one’s 

capacity to be true to oneself and others. In Orr’s story, he speaks of how he and the other civil rights 

activists were arrested and beaten ferociously in a circle by policemen: “This technique was designed to 

make us prisoners panic and fight one another to get to the safer center of the mass. But it didn’t work. 

We tried to protect ourselves as best we could and keep the most vulnerable, especially the children, 

safe in the middle” (34). The “easy” way out would have been for each person to just fend for himself, 

but it would also have been the morally irresponsible choice. To do so would have been a betrayal of the 

reasons that Orr and others joined the movement in the first place—to help those who couldn’t protect 
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themselves. The worry is that people will become so attached to technology that they will have lost sight 

of this kind of morality. 

 For those who are able to keep their wits though, technology can be very helpful. Already, 

technology has expanded peoples’ lives; Facebook, for instance, has allowed people to maintain 

relationships with friends that normally they do not meet or see, serving as a medium for interaction. In 

this sense, technology has helped people keep track of all the friends and family whom they wish to 

maintain a relationship. One criticism against technology, though, as Turkle writes, is that these 

relationships are not very substantial: “After an evening of avatar-to-avatar talk in a networked game, 

we feel, at one moment, in possession of a full social life and, in the next, curiously isolated, in tenuous 

complicity with strangers. We build a following on Facebook or MySpace and wonder to what degree 

our followers are friends” (Turkle 11). Turkle’s objections seem to echo a belief that technology should 

be a do-it-all. Not only should technology give us the pleasure of social connection, but, by itself, it 

should give us some lasting satisfaction and meaning from using it. This expectation is somewhat 

unreasonable and, furthermore, misguided. Technology is a medium for connection, and it is up to 

people to exploit it to their own benefit. As long as people are enjoying their virtual social lives, 

technology is providing the customer what he or she wants. Furthermore, people are not forced to give 

up the rest of their lives once they use technology; instead technology builds on that foundation. For 

instance, while it is true that many people have a large Facebook following, a large portion of those 

friends will be those they have met in real life and struck an acquaintance with. The subsequent 

Facebook connection is simply an extension upon this relationship. Should we ever want to talk to our 

acquaintances, technology helps us reach out. This function is undoubtedly useful in a social or political 

movement. Given the speed of communication and connection, people can become much more 

organized and effective in protesting for social and political change. When Orr writes of his capture and 

subsequent jailing by armed vigilantes, he tells us: “Ever since the murders of Goodman, Schwerner, 

and Chaney, volunteers were under strict orders to check in with headquarters before traveling any 

distance, to record their destination and expected arrival time, so that if anything went wrong an alert 

could be sent out for an immediate search. I hadn’t called, so no one knew I was in Hayneville’s jail” 

(Orr 39). With a BlackBerry, jailed people can call for help whenever they want; they can even blog 

about their unjust imprisonment, so the public knows the extent of political corruption. The implications 

of technology are that political and social messages are more easily spread. Change is more possible in 

these technologically advanced times, as political events in the Middle East can attest. 

 People today are constantly bombarded with technology, from texting to social-networking. These 

activities come with the benefit of efficiency; even in companies, conversations can simply be done via 

email. The details of communicating become simpler. To people from the 60s, these changes are 

incredible, as they offer unprecedented control over our lives. At the same time, though, there is worry 
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that many people are losing themselves in technology’s seductive embrace. But it helps to wonder what 

these people would be doing otherwise. If forced to confront reality, would the people creating second 

lives online be the people who could form meaningful relationships in real life? Would they be the ones 

clamoring for political and social change? It is possible, if they have the desire to do so. But their 

motivation must come from themselves. An older generation did not have the resources we have today 

and needed to spend far more time and effort to accomplish what they wanted. People like Orr joined 

the civil rights movement even knowing that there were martyrs who had already died as a result of 

their political actions. But they believed in their cause and believed that their actions were meaningful. 

This is a lesson that people in the “robotic moment” can learn from. Technology is a great tool today, 

and it helps many people. Still, the strength of one’s convictions and the power of one’s actions are what 

form the basis for the individual struggle for political and social change. 

Joon, “Inside and Outside”  

Brook Stanton, Assignment #1 
 
 Nowadays, a racism is not as simple as it used to be when races judged people based only on their 

skin colors; white, yellow and black were only things that defined individuals. However, a race became 

far more complicated then people’s skin color; not only biological elements but also non-biological 

elements should be considered before the judgment of race. People try to see underneath one’s skin and 

thick biological characteristics to truly define an identity; however, it is common to introduce oneself as 

belong to a certain ethnicity prier to introducing oneself as an individual, because it is universally 

understandable. Immigrants who have multiple ethnicities have problem to fit their races, such as Kenji 

Yoshino, Japanese-American who had trouble to understand and questions about his trouble and 

experience, and furthermore his opinions about why and how this race comes to our daily life in his 

essay, “Covering: The Hidden Assault on our Civil Rights.” This idea of race comes from the grouping 

of the people with similar behaviors so that it becomes easy for others to determine individual’s 

character; race is the way we generally define people. Biologically and culturally, one is bind to one or 

more race, or identity that defines oneself, and so an identity becomes race that groups everyone which 

is called race. 

 Biological elements are first to judge people’s personality and ethnicity; Japanese person can be 

Japanese-American but less likely to just be called American alone because biologically they will never 

be a Caucasian. Our idea of race comes from our encounters regardless of person’s acceptances. Yoshino 

has parents who taught Yoshino to be the best Japanese and American unlike her sister who only 

became Japanese. Unlike Yoshino who introduces himself as true American, his sister introduces herself 

as Japanese, because those are the ethnicities that they are most comfortable of. However, despite the 



  

 106 

fact that how much of Yoshino act as American, other Japanese sees him as half-American and his sister 

as full Japanese; Yoshino points out the difference in the reaction of other Japanese people that “This 

may be due to physical variation between us. But it seems more likely I do not code as Japanese because 

of a set of behaviors-how I hold my body, how I move through space, how I speak” (177). Even though 

Yoshino concluded the reason why those Japanese people do not think of him as full Japanese as his 

sister, but it is questionable as to why they did not think of him as “American.” Others may mistake for 

him as having a mixed blood because of his biological elements that have been changed during time in 

America, they only think of him as far as half-white person. No matter how he acts, he is no more than a 

banana in the American society; he cannot be the full American in other people’s standard because of 

his biological ethnicity. But his point does not end there. Yoshino talks about the case of Lawrence 

Mungin, African-American who covered his ethnicity he had from his African-American society. He 

had covered all the stereotypes against “black man” to fit in a white society to get out of his people’s 

long run stereotypes; however, a white society has rejected black man. Yoshino pointed out his 

“negation, of course, was no simple escape from his racial identity. In so carefully reversing every term 

of the racial stereotype, Mungin was defined by it as surely as a photograph is defined by its negative” 

(129). Not because of how Mungin acted in the group but his biological ethnicity has made him stick out 

among the white people and made him different from everyone and ultimately expelled from the 

Caucasian society. Above all odd, considering the race, biological elements are the first one to come and 

define where the person belongs and causes problem of getting along and uniting people. 

 Second to the biological elements that define one’s race, a culture plays role on solidifying a 

definition of race; furthermore, the place that forms society and its culture decides the race. Even though 

Yoshino is biologically Japanese and he learn to be Japanese, he lived in America long enough to 

assimilate into American culture to be a race of banana, or Japanese American to be more precise. Even 

though we cannot push our biologically imprinted characteristics aside, we can assimilate to other race 

like Yoshino who became American. Yoshino introduces the case of Roger, African-American who was 

not allowed to wear cornrows as an airplane attendance because of the company’s policy. Roger 

demanded for her right to express her cultural race, but air plane refused. Yoshino has read this case 

and said, “The court determined she could assimilate, it assumed she should do so, without regard to 

the legitimacy of the demand for assimilation” (134). Despite their natural biological differences, in a 

culture those people need to develop a new culture and race. In America, people cannot live only saying 

that they are just foreigner; they are obligated to say that they are biologically foreigner-mentally 

American. This assimilation brings secondary part of culture in which determines the true identity of a 

person, or race. Since the new race is both caused by biological elements and cultures, to assimilate only 

one should be protected and others do not. Biological elements are not permitted to discriminate yet 

cultures are in most case very easily allowed to discriminate in the society. By connecting some racial 
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cases to his claim, Yoshino claimed that “A racial minority fired for her ancestry or skin color will win 

her suit in a hot second. But a racial minority fired for refusing to cover cultural aspect of her racial 

identity will generally lose” (131). A person is allowed to be whatever yet is not allowed to do whatever 

for the comfort of others. Race became very complicated; to use the racism, because we cannot make fun 

of biological element, we will be racists toward the culture. So because culture is less sensitive, is more 

of race than biological race like before. 

 Race has become more complicated than a skin colors; it is the combination of what defines us. 

There are things that can be change and cannot be change, but in overall those characteristics form race 

to give a general impression of who the person really is. Race defined by setting up the basis of 

characteristic just from one’s biological stereotypes and add culture to perfectly conceptualize where the 

person belong in this world. Race may bring discrimination toward certain group and disfavor others 

along the way, but just naturally certain characteristics are meant to be taken. The existence of the 

discrimination, race, maybe shacking in such modern day perspective; however, it is the way we see 

things and only way to utilize is to have racism but not to discriminate one to another. 

 

Christy, Correcting the Socially Incorrect Brain  

Brook Stanton, Assignment #5 
 
 As technology advances, new medical treatments are undoubtedly being discovered. For those 

that suffer from mental illness such as depression or anxiety, an experimental psychosurgical treatment 

called deep brain stimulation, or DBS, is available. As Lauren Slater explains in “Who Holds the 

Clicker?”, DBS is a last resort procedure involving neural implants that emit electrical currents to 

manipulate localized regions of the brain responsible for the disorders. With the vast implementation of 

technology into our lives, and in this case, into the body, critics such as Sherry Turkle are concerned 

about machines artificially manipulating our feelings. In “Alone Together”, she expresses how she 

places “high value on relationships of intimacy and authenticity, [being a] psychoanalytically trained 

psychologist” (Turkle 6). She argues that authenticity “follows from the ability to put oneself in the 

place of another, to relate to the other because of a share store of human experiences: we are born, have 

families, and know loss and the reality of death” (Turkle 6). Given Turkle’s theory about authenticity, 

she fails to mention or envision all the potential applications of technology beyond basic emotional 

connections to label situations such as trying to find mental stability “inauthentic”. If her stamp of 

authenticity is based solely on having the ability to share biological phenomena such as birth, families, 

and death – someone’s authenticity, regardless of whether they rely on foreign prosthetics or not, 

should not be an issue. If an individual wants the right to improve their quality of life as to contribute 
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and function within society through artificial manipulation of the brain, they are then defining their 

own authenticity by shaping their persona through new life experiences they may not have had if 

hindered by their illness. 

 Criticism about DBS stems from the circumstance that another person has the power to essentially 

control the mind. While researchers and Medtronic, the manufacturer of the neural implants, denies the 

procedure as such, Mario’s secondary psychiatrist, Dr. Steven Rasmussen openly admits “you can 

change behavior very, very rapidly. On the flip side of it there’s a danger too. This really is a kind of 

mind control, you know what I mean” (Slater 6). Once installed, DBS is simply a matter of turning on 

the electrodes and fine tuning the frequency and intensity of the current using a hand-held controller 

and programmer. With the brain being the command center for the body, the fact that DBS, if misused, 

could result in involuntary control of a person is quite scary. For instance, Slater explains that in the late 

60’s to mid 70’s, researchers in California have toyed with the idea of neural implants to subdue 

violence among prison inmate, distract rebellious citizens, and intimidate POWs. When applied with 

Sherry Turkle’s philosophy about authenticity, one could see how being able to control the mind would 

make the person inauthentic – but is Mario now inauthentic, and is his happiness artificial now that his 

OCD has been electronically subdued? According to Turkle’s own definition, no. While being under 

DBS may brighten his persona, it will not change the fact that he was born, has a family, and can relate 

to death. He still has his memories, and with the unwanted symptoms of his illness under control, he 

will now be able to create new ones with his family. 

 Ultimately, a person’s authenticity should not matter or be of Turkle’s concern, as DBS is the 

patient’s decision and requires extensive qualifications to be even considered for the procedure. As of 

2005,  

“worldwide, there have so far been only some 50 implantations for OCD and 15 for depression…to 

be eligible for neural implants he had to exhaust every available pharmacological option at either 

optimal or above-optimal doses and undergo at least 20 hours of behavioral therapy. He had to 

understand the risks and implications of the procedure and provide his consent. His case was 

reviewed by three review boards. The FDA, which regulates medical devices, gave its blessing to 

this experiment” (Slater 1, 5). 

With the requirements for receiving DBS highly regulated, any fears of an oversaturation of implanted 

patients being controlled by a malevolent individual should be eased. Leave the imagination for the 

movies. People are not being implanted against their will or without their knowledge. With Medtronic’s 

neural implants being introduced in 1997 for Parkinson’s, an average of only eight patients per year 

have received DBS as a treatment for mental disorders. Receiving the approval of the procedure is a 

statement that this is a last resort option proclaiming nothing else has worked and presumably, nothing 

else will work in the future. Under the U.S. Declaration of Independence, every individual has the 
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sovereign right to life, liberty, and the pursuit of happiness, and as a department of the federal 

government, the FDA cannot deny the procedure if the requirements have been met. Whatever final 

decision is made is between the doctor and patient. 

 In addition, technology in the form of existing pharmaceutical developments has already been 

altering the chemical balance in the brain with the same goals to eliminate or subdue psychological 

disorders. 

“Pills. That’s the other avenue we should supposedly pursue first. And we have. For all our 

consumption, though, the risk of suicide associated with antidepressants is now considered 

dangerous…Equally compelling is data that suggests that antidepressants leave a staggering 

number or users without any relief at all...30% of people who take an antidepressant are not 

helped by it. Of the 70% who are helped, only 30% percent feel robust relief; the other 40% get 

some symptom relief and limp along. Doctors advise the limpers to switch or combine drugs, but 

between 10 and 20 percent of patients never improve no matter what pills they take” (Turkle 4). 

 A depressing aspect about antidepressants and other psychological drugs is the numerous side 

effects. If the individual is diagnosed with more than one disorder, they are usually on a rotation of pill 

cocktails. With the various chemicals reacting together, it may heighten the side effects and even cause 

irreversible Parkinson’s or Tardive Dyskinesia like symptoms. Some doctors may then prescribe new 

medication for the new side effects. If Turkle were to call DBS patients, robots of their former self, the 

proportion of medicated patients without improvement would be distorted zombies of their former self 

– drowsy, dizzy, and either overweight or underweight versions of their “authentic” identity. They 

must then remember to take the pills everyday for a lifetime at specific intervals while intoxicated on 

medicine. Either way, the result will be a modification of their socially incorrect identities. DBS appears 

to provide more authenticity than current medications offer as the success rate is higher, and no 

negative side effects have been reported. If the brain is the body’s internal computer and is not 

functioning properly, then the decision to refurbish it should not be hindered on if others will perceive 

the revised outcome as genuine.  

 Turkle’s daughter, Rebecca, and her peers illustrate the clarity of innocence when realizing a robot 

could have served the purpose of the live Galapagos tortoises in the museum. Not only is Rebecca 

“concerned for the imprisoned turtle [but also] unmoved by its authenticity” (Turkle 3). Surprised, 

when her mom asks the children if visitors should be informed if a robotic turtle was live, they respond 

that it doesn’t matter and it aliveness should be on a need–to-know basis. Similarly, if the experience 

between two people is real at that moment in time, whether one person is under DBS or medication 

should not matter and be on a need-to-know basis. 

 Slater leaves the discussion open by revealing that “some might say Mario, with his implants, has 

agreed to a strange sort of bondage, but Mario doesn’t think so. He would say he’s been freed” (Slater 



  

 110 

9). Turkle, who scoffs at the idea that a cell phone to some teenagers “has become like a phantom limb” 

will most likely agree with those that find Mario has given up control of his emotions (Turkle 17). On 

the surface, that may be true, but if Mario rejects treatment, he is being a bound by the limitations of his 

illness in which no one has control over. By having the specific problem that has been holding him back 

under control, Mario is now able to make progress with his life, without the unnecessary stresses that 

cause chaos to a relatively ordinary day. While Turkle believes “society’s dependence on artificial 

intelligence and robots has caused an emotional dumbing down, a willful turning away from the 

complexities of human partnership – the inauthentic as a new aesthetic”, implementing technology into 

the mind to provide relief to psychological disorders does not turn someone artificial nor into a robot 

(Turkle 6). It merely allows them to cooperate within society where no other avenues have been 

successful, and undo the unnaturalness in their natural state of being. If their authenticity must be 

questioned, a new authenticity is merely being shaped. Meeting new people and experiencing new 

things even change the character of people that have not had DBS or take psychological drugs. The 

underlying protagonist in Slater’s article, 36 year old Mario Della Grotta, serves as the archetype of a 

DBS success story. However, Mario does not concern himself with the surrounding controversy and is 

just happy he can now live a normal life as a father and husband without OCD. 

 

Bill, Capitalism: A Meme with a Face 

Michael Goeller, Assignment #5 
 

 Originality is hard to come by these days.  I don’t mean that we live in a world full of cheap 

followers, because the human race, indeed, consists of many intelligent minds; however, by reading 

Susan Blackmore’s “Strange Creatures,” people can open their eyes to understand that everything we 

have and everything we do has been created by the passage of imitation from one person to the next.  

Blackmore describes these imitations as memes.  By understanding Susan Blackmore’s analysis of the 

“replicator power” of “memes” as well as Arlie Hochschild’s text, “From the Frying Pan into the Fire,” it 

is evident how much power technology and capitalism have gained over us.  Seeing the two author’s 

ideas merge can enlighten readers to realize that the “ideals” that Hochschild presented in her argument 

of “ideals” versus “practice” are only memes of what we want to do instead of the memes that we 

actually follow through with.  The ideals of life have changed from what they used to be, and so has 

what is practiced: things have gone from early-morning home-cooked meals to breakfast substitutions 

that give all the nutrients of a balanced breakfast packed into an on-the-go pouch.  I have come to 

believe that the reason for this change in the human way is a straightforward result of capitalistic and 

technological influence on society.  Under direct correlation of how memes are described as “a unit of 
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imitation” (35) it is evident that capitalism and technology gain their powerful hold on the human race 

because capitalism acts as a meme that everyone else is using to get ahead, thus causing us to follow the 

crowd and worship capitalism as if it is our leader on the journey to wellness.  Capitalism has become a 

meme with the conniving, yet seductive face of a leader with its henchman of technology to back it up. 

 The memes that are the basis of what is the new ideal, flourished with more efficiency, are found 

all over our global networks as advertisements that glorify capitalism and speedy technology.  The 

advertisement for Emerald Breakfast granola bites is seeping with capitalistic charm (see Works Cited).  

The commercial starts off with a man named Steve sitting in his cubical at work when a robot co-worker 

with the humanistic name of “Carl” rolls up to him shouting his name.   

 Carl the robot, dressed as a fellow human worker, is portrayed with inferior intelligence when he 

says that he has noticed that Steve’s breakfast bar has been destroyed.  Steve carefully explains to his 

robot co-worker, as if he were a primitive being, that his Emerald Breakfast pouch is a new and 

improved way to eat quick and healthy, in lieu of a granola bar.  The robot co-worker doesn’t seem to 

understand this innovative breakfast choice and insists that Steve have a granola bar.  Steve denies the 

offer and continues to eat his more advanced breakfast pouch while the simplified robot barbarically 

munches away at his granola bar, leaving crumbs flying dramatically.   

 The ad suggests that we can be more efficient and superior to a robot at work if we have an 

Emerald Breakfast on the Go!  Blackmore explains the power of memes in the world around us: “Memes 

spread themselves around indiscriminately without regard to whether they are useful, neutral, or 

positively harmful to us.  A brilliant new scientific idea, or a technological invention, may spread 

because of its usefulness” (37).  Blackmore’s memes can help us to get the gist of the subliminal ways 

that these advertisements glorify whatever they are working for.  We watch this commercial for 

Emerald Breakfast granola bites and we want to be like Steve, superior to even a robot.  By copying 

Steve and his swift breakfast choice we can maximize our work effort and spend even less time at home 

and more time making money to spend.  This meme takes the ideal of making more money and forces 

us to practice it by sacrificing our breakfast time at home so that we can work faster for our new idol 

that we call capitalism.  Memes have no intention to cause us harm, nor help us; memes just want to be 

noticed, they just want to make their way into every person they can find.  Capitalism has taken the 

advantage of these memes and used them for its own greedy intentions.  In the advertisement described 

by Hochschild, a similar comparison can be made: “Nicky is a very picker eater.  With Instant Quaker 

Oatmeal, I can give him a terrific hot breakfast in just 90 seconds.  And I don’t have to spend any time 

coaxing him to eat it” (184).  The relatable mother character in this advertisement, Sherry Greenwood, is 

spreading a meme of capitalism to all the other moms who read.  Everyone wants to be the best and the 

happiest, so if we are told that a quick breakfast, like Quaker Oatmeal or Emerald Breakfast granola 

bites, is the ideal, then others will start to imitate.  That is the power that capitalism has over us; we have 
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allowed it to evolve into a force that we look up at with awe and if obeyed, it will grant us with 

everything we desire from it. 

 Capitalism has used memes to make itself into something that mirrors a religion.  Our place of 

worship has been transfigured from a church, temple, or synagogue to the workplace.  Technology is 

supposed to be used as a tool for humans, but if one looks at it from a different approach, technology is 

only using us to serve capitalism.  In Blackmore’s text, she talks about how Dawkins wrote that memes 

can be a part of creating religion: “He wrote about religions as groups of memes with a high survival 

value, infecting whole societies with belief in a God or an afterlife” (36).  The memes want us to pass 

them along, and have others imitate one main goal.  Capitalism is thriving because we have made it our 

sacred goal.  By obeying the influence of memes we are feeding capitalism and technology and building 

it further.  The memes have spread to anyone who is willing to buy into it.  They tell us that if you do as 

the rich people who work hard, you will be granted with more money.  The capitalistic memes are in 

our minds every time we think rushing to work and working as hard as we can.   

 I am not the only one who believes that capitalism is making its way into the spiritual side of 

America.  Hochschild wrote, “When the terrorists struck the towers on 9/11, they were, perhaps, aiming 

at what they conceived of as a more powerful rival temple, another religion.  Heartless as they were, 

they were correct to see capitalism, and the twin towers as its symbol, as a serious rival religion” (188).  

When an enemy seeks to destroy a nation, they will hit them where they feel would break them down 

the most.  What is that saying about America that the enemy chose a target that is a symbol of 

capitalism?  It was a tragedy that struck our nation, but why didn’t they go for something that would 

destroy our faith?  We have become so dependent on technology and capitalism that it is being seen as 

our holy way.  By giving capitalism a face and our obedience, we are only letting the meme involved 

gain more control over us. 

 Memes are using us like robots to make us servants to capitalism and technology.  They are useless 

without us, yet they have become so powerful because of us.  Blackmore writes that Dawkins 

“discussed their propagation by jumping from brain to brain, likened them to parasites infecting a host, 

treated them as physically realized living structures, and showed how mutually assisting memes will 

gang together in groups just as genes do” (36).  Although memes are not alive, they parasitically use us 

to serve their purpose.  In the case of capitalism, they have caught on well because we allow them to.  

We may not notice how influenced we are by the imitation of each other, but there is no way to deny, 

once you have been informed, that we are greatly manipulated by capitalistic memes.  Like in the ad for 

Emerald Breakfast granola bites, we are tricked into believing that we are using technology to our 

advantage.  The robot was shown as a dumbed-down, simple being, while Steve was shown as the 

triumphant, efficient worker.  The memes work our brains into thinking that we are benefitting 

ourselves if we imitate.  Instead they are making us into thoughtless slaves to capitalism.  We may feel 
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that we have to follow capitalism because everyone else is doing it, but that is one of the reasons why 

we have gotten ourselves so caught up in capitalism’s grasp.  Blackmore writes, “Each of these memes 

has evolved in its own unique way with its own history, but each of them is using your behavior to get 

itself copied” (37).  We determine what memes we follow, but we are slowly losing control of that when 

it comes to capitalistic memes.  The meme that is capitalism has become the axis of some people’s lives, 

and those people get paid to influence others.  This robotic chain is causing us to lose our sense of what 

is “ideal” because of our nature of imitation.  A part in Hochschild’s text demonstrates just how quickly 

memes are working their way into our ideals: “The importance of having a marriage to “the good life” 

declined from 84 percent in 1975 to 77 percent in 1991.  Meanwhile having “a lot of money” went from 

38 percent in 1975 to 55 percent in 1991” (187).  Memes are making money and capitalism the more 

important ideal, and it is creating an unbalanced scale of materialism over human spirituality.  We are 

beginning to practice ways in which to serve our new way of life as if we were brainwashed by 

capitalism.  We all want to please our new leader because we believe that is what will make us the most 

content, when in reality, it is fully unnecessary. 

 Capitalism has gone from a way of doing business, to an impersonation of a God.  We work to 

serve capitalism because we are imitating the subliminal ideals that are given to profit the big 

businesses.  In order to maintain the right ideals and to follow through with the appropriate practice, we 

need to gain awareness.  We have to be informed and inform others how memes work.  Without the 

knowledge of how easily we are subliminally influenced, we are key targets to the advertisements that 

surround us.  Those who are uninformed are the most vulnerable to the powerful force of capitalism.  

We have to understand how capitalism thrives and recognize the difference of us using technology 

versus technology using us.  There is no escaping memes, because we learn through the use of memes; 

however, we can learn to avoid those like capitalism, that are only looking for us to be servants to their 

force.  Once we gain the knowledge of recognition it is easy to understand that capitalism is not a being 

that we should follow, it is not a force that we should worship, and it certainly has no face. 
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